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METHODS OF FORMATION OF ENGLISH TEACHERS’
SELF-EDUCATIONAL COMPETENCE IN GREAT BRITAIN

The article reveals the experience of English teachers’ self-educational competence formation in
the UK. The essence of the teacher’s self-educational competence has been defined as his ability to
learn throughout life. Forms and methods of self-educational competence formation in higher education
institutions in the UK have been characterized, namely: the creation of individual educational route,
compiling a portfolio, independent work of students, implementation of research projects, active teach-
ing methods, etc. The difficulties arising in the process of English teachers’ self-educational competence
formation in the UK have been revealed, namely: excessive independence of students in choosing sub-
jects; dependence of success of educational and research work from tutor’s ability to interest the student;
lack of criteria and a single system for evaluating the effectiveness of independent work, etc.

Keywords: self-educational competence; English teachers; form; methods; difficulties; UK.

Problem statement. At the present stage of education development great demands are placed on
teacher’s personality: he or she must have a broad worldview, deep knowledge, various skills and abili-
ties concerned with education activities, to be creative, sociable, socially active person, etc. It has to be
a person ready to constant learning and self-improvement, is able to change according to requirements
of pedagogical work and society as a whole. In view of this, the problem of formation of teacher’s self-
educational competence acquires special significance, because teacher’s professional growth depends
on his willingness and ability to learn throughout life.

It is important to note, that British system of higher education is focused on the formation of ac-
tive, free, humanistically oriented individual, who strives for self-expression. Exactly therefore, one
of the tasks of basic training of future teachers is the organization of a humanistic educational process,
that promotes personal self-development, and language learning is considered to be important expe-
rience, that provides self-realization (Kuznetsova, 2002, p. 494). The function of teachers, in turn, is
promoting the successful learning with gradual orientation of students to independent learning, whose
education becomes an ongoing process, that lasts a lifetime. Thus, studying the experience of forming
self-educational competence of English teachers in the UK in the process of their basic training is
interesting and useful.
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Research analysis. It should be noted, that certain issues of teachers training in Great Britain and
their competence formation were the subject of research of both domestic and foreign scientists.

Indeed, the historical aspects of language teacher training in Great Britain were studied by
O. Kuznetsova and Y. Novikova (Kuznetsova, 2002, p. 494; Novikova, 2014, p. 208). Special aspects
of the implementation of language teachers’ professional training in the UK are disclosed in works of
V. Bazurina, I. Zadorozhna, I. Kozachenko, V. Kudina, I. Samoilyukevich, A. Sokolova, J. Coleman (Ba-
zurina, 2006, p. 235; Zadorozhna, 2002, p. 20; Kozachenko, 2015, p. 219; Kudina, 2011, pp. 19-23;
Samoilyukevich, 2007, pp. 40—44; Sokolova, 2009, p. 20; Coleman, 1997, pp. 71-78). Forms and meth-
ods of teaching students — future teachers of English in the UK are covered in research of 1. Kozubovska,
L. Popovich, N. Rokosov, R. Darabi, A. Moeller, A. McNutty (Kozubovska and etc., 2019, p. 32; Darabi,
2006, pp. 53-72; Moeller, McNutty, 2006, pp. 63—75). The issue of students’ self-educational competen-
cies formation in the learning process in higher education institutions of the UK is disclosed in works of
E. Tanko, Y. Chimiris, O. Chubukina, T. Ghaye, K. Ghaye, K. Zeichner (Chimiris et al., 2017, pp. 314—
326; Ghaye T., Ghaye K., 1998, p. 148; Zeichner, 2007, pp. 36-46). In addition, a number of scientists
(Day, 1994, pp. 287-302; Hunter, 2001, p. 231) are studying issues of student motivation and profession-
al growth. However, the problem of forms and methods of English teachers’ self-educational competence
formation in the UK has not become the subject of a holistic study, which led to this scientific search.

The purpose of the article is to reveal the forms and methods of English teachers’ self-educational
competence formation in the process of basic training in the UK.

Presenting main material. Self-educational teacher competence as an ability to carry out self-edu-
cational activities and learn throughout life implies the need of every individual in self-development and
willingness to satisfy his own cognitive needs by mastering knowledge, skills, abilities and value system
in a particular field. Self-educational competence is characterized by the ability to organize self-educa-
tional activities, to control the process of one’s own development and adjust it according to the needs
and tasks set, in order to achieve the highest level of professional skill and personal development.

It should be noted, that professional standards, which determine teachers’ training in the United
Kingdom (Professional Standards, 2007, p. 14; Teachers’ Standards, 2011, p. 15), include a section
on teacher’s professional development, where special importance is attached to the formation of such
skills and abilities, such as: analysis and improvement of their own pedagogical activity, independent
determination of goals and directions of further growth and self-improvement; critical, creative and
constructive attitude to innovations and willingness to implement the most useful of them in their own
practice (Professional Standards, 2007, p. 14).

In order to form English teachers’ self-educational competence, the following organizational forms
and methods of teaching are used in Great Britain.

* Creation of an individual educational trajectory, that contributes to conscious management of
self-educational activities, definition of personal and professional needs, improving relationships with
environment, reflection of their own learning (Day, 1994, pp. 287-302). This involves planning by
students of their own educational activities and providing them with training materials: training pro-
gram with the content of the material; textbooks and workbooks; printed materials (tables, illustrations,
diagrams); software, video and audio recordings; materials for self-checking of acquired knowledge
and self-assessment; course curriculum with start dates and completion of course’ components study-
ing, deadlines for homework, consultations and exams, etc. (Kozachenko, 2015, p. 219). Teachers help
students to plan their activities, to develop practical tasks, to consult and coordinate their work (Kozach-
enko, 2015, p. 219; Novikova, 2014, p. 208; Samoilyukevich, 2007, pp. 40—44; Sokolova, 2009, p. 20;
Supporting Teacher, 2013, p. 59).

+ Compiling a portfolio — a collection of training materials, which allows to record and analyze
one’s own achievements and difficulties while learning the language, develop reflexive student activi-
ties, form and maintain their motivation and readiness for conscious purposeful self-education (Kozach-
enko, 2015, p. 219; Day, 1994, pp. 287-302; Moeller, McNutty, 2006, pp. 63-75). The following types
of portfolio are used: administrative language portfolio (language portfolio, which is a tool for demon-
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strating the result of English language mastering); feedback language portfolio (language portfolio,
which is a feedback tool); comprehensive language portfolio (language portfolio, that reflects different
tasks in language mastering); language learning portfolio (language portfolio, which is a tool for auton-
omous language learning); assessment language portfolio (language portfolio used as a worksheet of
self-education, where students choose independently subject or direction, in which they want to form
language knowledge). The language portfolio can contain a variety of information (biographies of fa-
mous people, music preferences, recipes, favorite books, modern songs, descriptions of different coun-
tries of the world, etc.—everything, that can interest students). The portfolio contains also a sheet of own
results, where personal achievements of the student in speech activity are fixed, his level of language
mastering is determined. It helps to carry out self-assessment of knowledge and skills of the student,
stimulates his self-development (Zadorozhna, 2002, p. 20).

+ Independent work of students. In the UK, independent work in higher education —a well-planned
process, that takes place under teachers’ guidance, provided methodically and individualized in accor-
dance with training and abilities of students (Kuznetsova, 2002, p. 494; Novikova, 2014, p. 208). This
is done in order to teach students to acquire knowledge independently and apply it to solve professional
problems (Novikova, 2014, p. 208; Samoilyukevich, 2007, pp. 40—44). Basic tasks of teachers are to
develop tasks in academic disciplines, to ensure the implementation of individual-oriented approach
when developing tasks, to create positive emotional atmosphere in the classroom, to provide assistance
to students considering the degree of tasks’ complexity and their individual features, to control success
of performing independent work. These are the very conditions to move from the management of in-
dependent work of students to self-government, gaining experience of independent creative activity
(Chimiris et al., 2017, pp. 314-326).

The independent work takes almost 60% of teaching time in the system of basic teacher training
(Sokolova, 2009, p. 20). In higher education institutions of the UK different methods of classroom and
extracurricular independent work are used. In particular, classroom independent work (solving situa-
tional and problem tasks, lecture notes, role-playing games, etc.) has an educational character and is
a preparation for extracurricular independent work, which is characterized by scientific and practical
orientation (Novikova, 2014, p. 208). The main types of independent work are studying of scientific
sources in libraries, performance of educational and creative tasks, work in groups on practical projects,
educational materials’ development, educational and research work (preparation of literature reviews,
essays, control tasks’ performance, etc.) (Bazurina, 2006, p. 235; Kozachenko, 2015, p. 219; Kudina,
2011, pp. 19-23; Darabi, 2006, pp. 53-72).

The role of teacher in the organization of independent students’ work consists in the formation
of subject-subjective relations in educational process, the implementation of an individual-oriented
approach, the establishment of feedback.

+ Implementation of research projects in chosen specialty under the guidance of a research leader
(Bazurina, 2006, p. 235). This includes writing articles, reports, scientific essays, thesis, etc. (Novikova,
2014, p. 208). It is important to note, that teachers’ research activities include their willingness to pro-
fessional self-education (Kozubovska et al., 2019, p. 32; Kudina, 2011, pp. 19-23; Supporting Teacher,
2013, p. 59; Zeichner, 2007, pp. 36-46).

However, there is no unity in the approaches to the organization of research activities of students in
British universities (Novikova, 2014, p. 208). In particular, in Cambridge, only the third year of learning
acquires a research character: students teach research methodology in education industry (Research and
Investigation in Education) and write a theoretical thesis on the profile. At York University students’
research work begins with the first year to study the module “Fundamentals of research work” (Skills for
Studying), then continues in the second year while mastering the theoretical module “Methodology of
pedagogical research” (Educational Research Methods) and ends in the third year by writing a diploma
work of practical character (University of York, 2013). It is important to note, that in all higher education
institutions diploma work is a full-fledged module for 3040 credits and provides for individual consul-
tations with tutor, independent work of students, organization of lectures and seminar (group) classes
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on the researched problem. Such organization of research work ensures the unity of requirements for
students’ diploma works and allows you to focus on their content (Novikova, 2014, p. 208).

* Seminars devoted to detailed study of current and complex problems of discipline. Workshops
usually have problematic character and take place in the form of group discussions. Seminars develop
future teachers’ skills and the abilities to search and analyze information independently, to defend their
own opinion and draw conclusions as well as form the ability to make optimal decisions, develop the
culture of scientific thinking (Bazurina, 2006, p. 235; Novikova, 2014, p. 208).

* Active teaching methods, namely: business and role-playing games, “case method” (solving sit-
uational problems), problem-solving methods, group and mass discussions and debates, trainings, etc.
They allow to develop thinking of English teachers, their skills and abilities to interact with society,
help students to acquire new knowledge independently, creatively apply them in the new situations, that
reproduce professional activity of a teacher, and later—in his own work (Kozubovska et al., 2019, p. 32;
Novikova, 2014, p. 208).

* Consultations of leading teachers of higher education institutions and more experienced teachers
(Kudina, 2011 pp. 19-23).

* Reflection during classes (Kozubovska and etc., 2019, p. 32) and reflective practice — introspec-
tion (self-analysis) of practical activities for its results fixation, analysis and increase of its effectiveness
in the future. It accompanies the whole process of teacher training, promotes the development of critical
thinking skills and engages students to professionally-oriented activities.

Reflection is realized mostly as a written analysis of their own activities (in the form of a portfolio,
reflective diary of pedagogical practice, educational blog, forum, etc.) or reflexive dialogue with tutor
(Novikova, 2014, p. 208; Ghaye T., Ghaye K., 1998, p. 148).

Despite the similarity of organizational forms and methods of development of self-educational
competence, ways of their realization differ one from another, because methods of teaching the subject
are specific and their choice depends on subjects’ profile and chosen model of student’s professional
training (Novikova, 2014, p. 208).

Summarizing the selected forms and methods of English teachers’ self-education competence de-
velopment, it is important to emphasize, that the part of individual work of students in the UK is in-
creasing (thus, some universities have a middle vacation (up to eight weeks) as the time for independent
learning) (Kozachenko, 2015, p. 219). University training is recognized as one that forms students’ skills
of independent acquisition of knowledge and active work with information technology and promotes
development of cognitive processes (Coleman, 1997, pp. 71-78).

Special importance for teachers’ self-educational competence formation is attached to distance
learning and preparation for integration of information and communication technologies in the edu-
cational process, because it provides the development of individual’s self-educational activity skills
(Samoilyukevich, 2007, pp. 40—44). At the same time, a scientific search, that was conducted, (Ko-
zubovska et al., 2019, p. 32; Chimiris et al., 2017, pp. 314-326; Hunter, 2001, p. 231) revealed some
difficulties in the application of forms and methods of self-educational competence development in the
process of English teachers basic training in the UK, in particular: unreasonable amount of time allot-
ted to independent work of students; providing students with excessive independence, when choosing
training disciplines, which, to some extent, “blurs” the structure of the curriculum at the master’s level,
lack of diagnostics of the level of students’ readiness for independent work; significant dependence of
educational and research work’ success from the ability of supervisor to interest the student in scientific
activity; exaggeration of the role of independent work, which leads to difficulties in assessing learning
outcomes, the inability to obtain reliable information about actual level of knowledge, skills and abilities
of students; lack of developed criteria and a single evaluation system efficiency of independent work of
students, that leads to their free mastery of information; not always responsible attitude of students to
independent work; lack of UK Unified Database about distance learning courses at universities, which
would provide students with complete information about various distance courses; financial difficulties
in implementing distance learning and information educational technologies, etc.
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Conclusions. Thus, the principles and national standards for the training of British English teach-

ers emphasize early professionalization, applied professional disciplines and formation of a “reflective
teacher-practitioner”. Use of new educational technologies, forms and teaching methods (creating an
individual educational trajectory, compiling a portfolio, independent work of students, research projects,
seminars, consultations, active methods of learning, reflection) gives the opportunity to form teachers’
aspirations and skills of self-educational activity, to model social and subject content of future profes-
sional activity and creates students’ complete idea of the creative nature of teaching profession. The
study doesn’t cover all aspects of the problem. We consider the coverage of the peculiarities of the use
of different types of teaching and educational technologies in English teachers’ training in the UK for
the formation of his self-educational competence to be the prospect of its further development.
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ITepeeo3Hiok Bikmopis, K. ned. H., 0oyeHm Kacpedpu ¢pinonoeii ma eudasHuuoi cnpagu KpemeHuyybkoeo
HayioHaabHo20 yHieepcumemy imeni Muxatina Ocmpoepadcbkoeo, KpemeHuyk, Ykpaina.

METO/I1 ®OPMYBAHHS CAMOOCBITHBOI KOMITETEHTHOCTI MAVIBY THIX
YUUTEJIIB AHIJIIMCHKOI MOBHY Y BEJIUKIV BPUTAHIL

Y cTarTi po3KpUBa€ETLCS AOCBiA (OPMyBaHHS CaMOOCBITHBOI KOMITETEHTHOCTI YUUTEJTB aHITiki-
CbKOI MOBH y BenmkoOpuTaHii. CyTHICT CaMOOCBITHBOI KOMITETEHTHOCTI BUMTEJIsI BU3HAYEHO SIK HOTO
3aTHICTb 3[iMCHIOBATH CAMOOCBITHIO AiSUTbHICTh Ta BUNTHCS ITPOTITOM YChOTO XKUTTS, 110 Tiepeibavae
noTpedy IOIWHU Y CaMOPO3BUTKY Ta FOTOBHICTb 3aJ0BOJIBHUTH CBOI Ti3HABa/IbHI MOTPEOU IISIXOM
OBOJIOZiHHST 3HAHHSIMY, YMiHHSIMH, HABUUKAMM Ta CHUCTEMOIO LIIHHOCTel y TeBHil cdepi, 10 BUsIB-
JISIETBCS Y 3[aTHOCTI OpraHi3oByBaTW CaMOOCBITHIO Jis/IbHICTb, KOHTPOJIFOBAaTY MPOLIEC PO3BUTKY Ta
KOPUTYBaTU HOTO BiJMOBIZIHO /10 OTPe0 Ta 3aB/jaHb 3 METOIO IOCATHEHHST BUCOKOTO piBHS rnpodeciii-
HMX HaBMYOK Ta 0COOUCTICHOTO PO3BUTKY. OXapakTepu3oBaHO (opmu Ta MeToau HOpMyBaHHS Camo-
OCBITHBOI KOMITETEHTHOCTi BUMTe/IsI aHIVIIMCHKOI MOBH Y BUIIIMX HAaBYAIbHUX 3aK/azax Bemikobpura-
Hil, a came: CTBOpeHHsI iHAWBiAyabHOTO OCBITHBOTO MAapILpYTY, CK/IaflaHHsI MopT(oJ1io, caMocTiiHa
poboTa CTy/ieHTiB, peaisallisi AOCTIAHULBKUX MPOEKTIB 3 00pPaHOI CreliasbHOCTI Mifl KePiBHUIITBOM
HAyKOBOTO KepiBHMKA (HalMCaHHsI CTarel, JOTOBifiel, HAayKOBUX ece, AWIUIOMHHX POOiT), ceMiHapHy,
aKTHMBHI MeTOJY HaBUaHHS (Zi/IOBi Ta POJIbOBI irpH, «MeTO[, KeHCiB», METOAU BUPIIIEHHS TIPo0O/eM,
IUCKYCii Ta nebaty, TpeHiHrM), KOHCY/IbTaLil, pedieKcist mif yac 3aHATb Ta pedUIeKCiiHOT MPaKTHKH.
BusiB/ieHO TpyZAHOII, 1[0 BUHWKAIOTh Y Tiporieci JoOpMyBaHHSI CaMOOCBITHROT KOMITETEHTHOCTi BUHMTe-
JIiB aHITiMCHKOT MOBH Y BerkobpuTaHii, a came: HaiMipHa CaMOCTiHHICTb YUHIB y BUOODI MpeAMETiB;
3aJIeXKHICTB YCITiXy HaBUaJIbHOI Ta JOC/TJHUALLKOTI POOOTH Bifi yMiHHSI KepiBHMKA 3alliKaBUTH CTy/leHTa
HayKOBOIO [Jis/TbHICTIO; BiICYTHICTb KpUTepiiB Ta €AMHOI CCTeMH OLIiHKK e(peKTUBHOCTi caMOCTilHO1
po00TH, HEMOXJTUBICTB OTPUMAHHS JOCTOBIpHOT iH(opMaLlii po piBeHb 3HaHb, yMiHb Ta HABUUOK Yu-
HiB; 0e3Bi/NOBija/IbHe CTaB/IEHHsI YUHIB O CAaMOCTIMHUX BUKOHABCHKMX POOIT; BiJCYTHICTh €AuMHOT
iHdopmauiitHoi 6a3u 11070 KYpCiB AWCTaHL[IHOTO HABUaHHs B YHiBepcuTeTax; (iHaHCOBi TPYHOLL
TIpY BIIPOBA/PKEHHI AMCTAHLIHOTO HaBUaHH Ta iH(pOPMaLiliHUX OCBITHIX TeXHO/IOTiH ToIII0.

Kiouogi cnoea: caMOOCBITHS KOMITET@HTHICTh; BUWTEI aHIIMCBKOT MOBH; (DODMH; MeTOIH;
TpPyZHOLL; BenukoOpuTaHist.
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