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EXPERIMENTAL STUDY OF TEACHING
CRITICAL THINKING AT ENGLISH LESSONS
IN SECONDARY SCHOOL

The article presents the experimental study of using the technology of critical thinking
development in the process of learning a foreign language. Despite the teachers' awareness of the
importance of developing critical thinking, they lack knowledge of the methodology of forming
critical thinking skills, in particular in a foreign language lesson. We have therefore developed a set
of teaching and learning materials (lesson plans for teachers and handouts for students) to develop
critical thinking in English lessons in the 7th grade, taking into account the nature and structure
of this type of thinking, and methodological conditions of its development in foreign language
lessons. The process of preparation of teaching materials included the compilation of the list of critical
thinking skills that need to be formed in the 7th grade students in English, and the list of methods that
help to develop these skills, selection of the topics for learning, designing the content of each lesson.
In order to test the effectiveness of these teaching and learning materials, an experimental study was
conducted, which involved two groups of students (control group — 84 students and experimental
group — 96 students) from four schools in Kyiv. In order to monitor and assess the development of
students' critical thinking at the beginning and at the end of the experimental lessons, pre-test and
post-test were developed, as well as assessment criteria for each test task, which helped to obtain
the most objective results. The analysis of the results of the experiment allows us to confirm that
the prepared teaching and learning materials are efficacious for developing critical thinking in
students. The level of critical thinking skills formation significantly increased in the experimental
group of students. At the same time, there were no marked changes in the development of critical
thinking of the control group students. This also led to the conclusion that critical thinking should
be developed purposefully and systematically, carefully planning the lessons, taking into account
the principles of the technology of critical thinking development when learning a foreign language
in a particular class.

Keywords: critical thinking; critical thinking skill; technology of the critical thinking
development; experimental study; English lessons; teacher of English.

23



GOGY OF Tie

%,
&3

YKpaiHCbKNN neparoriyHnm XypHane 2020e N2 2

>

\* INSTITY,
oW € 0

)

3,

&\ 5

%
4 ©
1. A

\\’\\,

7 \
“Aarorion wX

Problem statement. The ability to think critically in today's world is considered as an
important trait of a person who strives for success in any sphere of life. Therefore, developing
critical thinking is one of the primary educational goals in the world, and Ukraine in particular.

Language learning and thinking are closely integrated, so we agree with H. Brown that the
purpose of an ideal language program should go beyond the linguistic factor and try to enhance critical
thinking skills among language learners [1, p. 23]. Monitoring and analysis of foreign language teachers’
activities, results of various interviews led to the conclusion that most of them are aware of the importance
of critical thinking but at the same time, they demonstrate a low level of understanding of the essence of
critical thinking and methodology of forming critical thinking skills in the lesson. This determines the
prospects for methodological investigations within the problem of critical thinking development in the
process of teaching a foreign language to help teachers who want to teach their students to think critically.

Analysis of recent research and publications. Critical thinking has been amplified in a
number of works of foreign scientists (J. Dewey, D. Cluster, R. Ennis, L. Elder, R. Paul, P. Facione,
R. Sternberg at al.), devoted to the study of critical thinking nature, its difference from other types of
thinking, disclosure of psychological and didactic aspects of its development in the learning process.
The peculiarities of the methodology of forming critical thinking skills in school are covered by
a group of American scientists (J. Steele, C. Temple, K. Meredith, S. Walter) — the authors of the
technology of critical thinking development through reading and writing [2]. Their contribution was
enhanced by another group of researchers (A. Crawford, W. Saul, S. R. Mathews, J. Makinster), who
collected an amount of strategies for developing students' critical thinking in one book «Teaching
and Learning Strategies for the Thinking Classroom» [3].

The ideas of foreign scholars were popularized and developed by Ukrainian scientists
1. Baranova, O. Marchenko, O. Pometun, I. Sushchenko, O. Terno, S. Tiahlo and others. In their
works we can find original definitions of the concept of critical thinking, explanation of its structure,
as well as approaches to the formation of critical thinking skills in students while learning (generally
on the example of history subject).

The problem of developing critical thinking in foreign language lessons is not investigated enough
today. This issue is the subject of study of mainly foreign scholars (A. Abednia, R. Correia, A. Halvorsen,
T. Iakovos, C. Wallace, G. Zhan, M. Sukenikova, J. A. Langer, T. Divine), that substantiate the importance
and the expediency of developing critical thinking in ESL and/or EFL learners, offer their approaches to
organizing students' learning activities in order to develop their critical thinking skills. Within Ukrainian
pedagogical science there are several single publications of the authors L. Kurnos, N. Dzhava, A. Hembaruk,
0. Nikitchenko, I. Holovska and some others, devoted mostly to the disclosure of theoretical and some
practical aspects of the incorporation of technology of critical thinking development in the process of
learning a foreign (English) language. Thus, in the articles by L. Kurnos [4], N. Dzhava [5], A. Hembaruk
and O. Bovhyria [6], I. Holovska and I. Talabishka [ 7] we find an analysis of the concept of critical thinking,
a list of critical thinking skills, a description of the lesson structure, methods and techniques used in the
development of critical thinking, as well as examples of using specific methods in the English lessons.
Exploring, among other things, the expediency of developing critical thinking in the process of learning a
foreign language, L. Kurnos rightly notes: «Critical thinking does not automatically appear as a by-product
of traditional English language learning. In order to achieve the expected effect, a systematic effort must be
made to improve thinking» [4, p. 164].

Ukrainian methodologists O. Nikitchenko and O. Tarasova have written a practical manual
«Forming Critical Thinking Skills in Foreign Language Lessons» [8] in which the authors designed
a series of English language exercises for elementary, secondary and high school students based on
the methods of developing critical thinking.
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Insufficient elaboration of the aforementioned problem with regard to the realities of foreign
language education in Ukraine effects the formation of a fragmented understanding by teachers of
the methodology of developing critical thinking in English language lessons. This determines the
need to make a set of lessons in English, aimed at the promotion of critical thinking in students, that
will allow teachers through pedagogical practice to dip themselves into the technology of critical
thinking development, to understand its peculiarities and to get important skills to provide lessons
for students' critical thinking enhancing and foreign language learning.

Purpose statement. In view of the above, the purpose of the article is seen in the
interpretation and analysis of the process as well as the results of the experimental study aimed
at testing the effectiveness of the set of English lessons for developing critical thinking skills in
secondary school students (on the example of the author's complex of teaching and learning materials
for the study of the thematic module in the 7th grade of secondary school).

Discussion. Considering the actuality of the problem of practical application of the
technology of critical thinking development during foreign (English) learning in Ukrainian school,
we have developed a set of teaching and learning materials, namely lesson plans for teachers and
handouts for students of the 7th grade.

The process of preparation of teaching materials requires a clear understanding of
the concept of critical thinking, the essence of technology of critical thinking development, the
peculiarities of its implementation in the process of learning English.

Critical thinking is a kind of thinking that involves the processes of analyzing, synthesizing
and evaluating of information; the ability to see problems, identify their causes, anticipate the
consequences, offer alternative ways of solving them; express or change one’s own position/attitude
based on the facts and arguments; make grounded decisions [9, p. 8].

A clear understanding of the nature and structure of critical thinking allows to
determine a list of the skills that students need to develop in the learning process. Such a
list allows the teacher to identify what goals in a specific lesson within the development of
students 'critical thinking should be achieved, to select the educational content and methods,
as well as to develop criteria for students' learning outcomes assessment. In order to design
the lessons in the 7th grade, we created the following list of skills (Table 1), considering the
possibility to develop them in the 7th graders while learning English and the psychological
characteristics of the children of this age.

The next step in the preparation of teaching materials is the selection of methods for the
development of critical thinking for a particular class. Systematization of methods is carried out
according to the list of skills (Table 1), and also taking into account the level of complexity of the
chosen method for the student of the 7th grade, who studies non-native, foreign language. In addition,
the teacher is given the opportunity to vary (increase or decrease) the degree of independence of
students during the implementation of one or another method depending on their level of mastering
the foreign language, development of general education skills, psychological characteristics of
the students of a particular class/group, etc. For example, when completing a comparison chart,
it is necessary to distinguish lines (criteria) of comparison of the objects: some students can do it
individually, other students do it in pairs or groups, some students can work with teacher’s help or
just make comparisons according to the criteria given by the teacher.

The table below gives an example of systematizing methods and critical thinking skills for
teaching the 7th grade students, besides the list of methods is not exhaustive and can be expanded
depending on the topic of the lesson, its objectives, opportunities for using the methods in a particular
group of students, etc. (Table 1).
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Table 1
No Critical Thinking Skills Methods and techniques of critical
thinking development
1 Ask questions «Paired Reading and Questioning», «Thick

and Thin Questions», etc.

Searching for key words in the text, defining
the main idea of the text, «INSERT», «Log-
book», etc.

Separate essential information from irrelevant,
sort and evaluate information according to the
2 |criteria of true/false, interesting/uninteresting,
useful/useless etc., reduce and\or adapt the
content of the text for its better assimilation

Analyze and compare different objects,| Comparison table, T-table, Venn diagram,
phenomena, events, etc. etc.
3
Formulate and justify one’s own point of view | Discussion, brainstorming, round-table
4 | on the question, problem, event, action, etc. talk, etc.
Briefly present one’s own ideas and thoughts | «Basket of ideas», cinquain, cluster,
on the topic, build logical connections between | classification, odd one out.
5 |concepts
Express one’s own opinion in a written form, | Writing an essay or a S5-minute

composition, completing the list of advice
or recommendations, etc.

6 |provide arguments and examples to support it

Completing grammar rules through the
study of a number of examples

Investigate grammatical structures, draw

7 | conclusions, formulate grammatical rules

Work in a team, seeking answers and solutions, | Pair/group work
8 |evaluate and compare one’s own opinion with

others’

The organization of students' activities according to the technology of critical thinking
development is not limited to the use of appropriate methods, but also requires a number of
methodological conditions, which should also be taken into account when preparing teaching
materials. These include, in particular: the algorithmic three-phase structure of a lesson (phases of
Anticipation, Building of Knowledge, Consolidation); use of high-level questions and assignments in
the lesson that provide students with the ability to analyze, synthesize and evaluate; the organization
of the educational process as a study by students of a particular topic through interaction; use of
special methods of the technology of critical thinking development, methods of problem-based
learning and interactive methods with the combination of individual, paired, group and collective
forms of learning; creating an open, positive atmosphere in the lesson that is free of ridicule and
fear of making mistakes; encouraging students' activities, nourishing their desire to express their
thoughts and ideas [10]. Following these methodological conditions is of particular importance in
a foreign language lesson. Thus, providing interaction between students, encouraging the desire to
share their ideas not only contributes to the development of critical thinking that is social, but also
helps students to practice communicative skills within a foreign language. Setting up a favorable
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atmosphere, instilling a tolerant attitude to mistakes in students helps to relieve them of barriers
during communication, rise confidence, interest and inspiration to master a foreign language.

The implementation of certain methodological conditions, the application of methods of
the technology of critical thinking development occurs on the basis of educational material that is a
certain educational content of the lesson. It is well known that the curriculum in the subject is a guide
in the educational content selection process. Foreign Language Curriculum in Ukraine is frame, so it
gives the freedom to choose the order of study and content of each topic of the course.

When selecting the topics for designing the 7th grade English lessons, we used a list of
the topics offered in the Foreign Language Curriculum [11] taking into account the interests of the
students of this age category. We did not consider the potential of the topics for the use of critical
thinking development methods, as we are sure that in every topic a teacher can find opportunities
and ways to organize learning activities according to the technology. Therefore, for the development
of a set of lessons, a "Food" thematic module was chosen, divided into five topics, for one lesson
each. In order to maximize the effectiveness of such lessons, detailed lesson plans for teachers were
designed to help them in the process of the incorporation of critical thinking technology in their
lessons (Table 2).

Table 2
Name of the
thematic Name of the topics Lesson plan structure
module
Lesson 1. Food and drink. Food around the world. 1. Expected results of the

Module. | Lesson 2. Food and drink. Healthy and unhealthy food. lesson

2. Lesson materials
. . 9
Food. Lesson 3. Shopping. What is on the table? 3. Outline of the lesson

Lesson 4. Styles of life and consuming. Freeganizm. |4, [esson timelimits

Lesson 5. Healthy eating. Planning a healthy diet 5. Lesson procedure

Each of the topics selected was filled with the appropriate educational content, which allowed
students to deeply explore the topic, giving them the necessary volume of lexical units and grammatical
structures, on the one hand, and working on the development of their critical thinking on the other.
Educational content for each lesson was developed based on a number of principles, namely:

— the principle of complex working on the formation of high-order mental operations
(analysis, synthesis, evaluation) in students by means of educational material;

—  the principle of organizing educational material as a study of a particular topic through
the student-to-student interaction;

— the principle of taking into account the age characteristics of the mental development
of students, their experience of educational and cognitive activities and personal life
experience;

— the principle of openness to inaccuracies, contradictions, opposing opinions, views,
positions, absence in the educational material of the facts, which are submitted as
undisputed;

— the principle of taking into account the communicative needs of students, which
determines the work on communicatively meaningful genres of speech and serves as
a guide in determining the topics of discussions, disputes, debates while learning the
educational content of the lesson [12].

In order to test the effectiveness of the teaching material prepared, an experimental study
was organized at four schools in Kyiv. Participants of the experiment were six classes of the 7th
grade students, divided into two groups — control (84 students) and experimental (96 students),
which were approximately equal in cognitive capacities and general educational skills development.
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The group of methods by which the experimental study was carried out included:
pedagogical modeling of lessons, observation of the activities of teachers and students, experimental
teaching, statistical processing of the experiment results.

The experimental study was conducted in three stages: (1) initial planning and preparation,
(2) conducting, (3) collecting and analyzing the results. At the first stage, the development of
teaching materials using the above approaches was carried out, as well as pre-test and post-test to
evaluate the effectiveness of the proposed materials. In addition, at this stage, training was provided
for the teachers who participated in the experiment, aimed at familiarizing them with the technology
of critical thinking development, the peculiarities of using it in English lessons, in particular,
workshops on the use of the methods of the technology were organized.

At the conducting stage, both the control and experimental groups of students were to
complete the pre-test in order to determine their present level of critical thinking development. After
testing, the experimental group was taught using the prepared teaching and learning materials. At
the same time, the control group of students was not taught with any critical thinking program. At
the end of the experimental teaching and learning, the teachers conducted a post-test in both groups
to identify possible shifts in students' critical thinking.

The final third stage of the experimental study consisted of collecting, processing and
analyzing the test results in both groups using the criteria determined beforehand, projecting the
ways to improve the teaching material for the development of critical thinking in English lessons.

The pre-test and post-test were designed using the list of critical thinking skills that the 7th
graders are expected to develop (Table 1). Both tests are equivalent in terms of structure, content
of tasks, and assessment criteria. So, each test contains seven tasks on working with a text, namely:
identifying its main idea, searching for keywords, asking questions to the text, distinguishing
common and different features, advantages and disadvantages of the objects (phenomena) from
the text, expression of one’s own opinion on a problem question, giving necessary arguments, and
reflection.

The following are the samples of randomly selected test tasks: the task D of the pre-test
(Sample 1) and the task F of the post-test (Sample 2).

Sample 1. Task D of the pre-test for the 7th grade students.
D. What is the difference between homeschooling and studying at school? What is in common? Fill
in the table.

Homeschooling School

Sample 2. Task F of the post-test for the 7th grade students.
F. In your opinion, what kind of people usually have tattoos nowadays? Why do they make tattoos?

Criteria for the tests results assessment were developed for each task separately and were
scored from 0 to 3 points depending on the correctness and completeness of its performance (Table 3).
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Task | Score Criteria
(points)
0 the main idea is not identified
A 1 the main idea is not fully/not correctly enough identified
2 the main idea is correctly identified but not clearly stated
3 the main idea is correctly identified and clearly stated
0 no keywords are not determined
B 1 1-2 keywords are determined correctly
2 3-4 keywords are determined correctly
3 5 and more keywords are determined correctly
0 no questions asked
c 1 3-4 questions asked, all are closed-ended
2 4-8 questions asked, 1-2 are open-ended
3 8-12 questions are asked, 2-3 are open-ended
0 no common and different features are distinguished
1 1-2 different features and no common ones are distinguished
P 2 2-3 different features and 1-2 common ones are distinguished
3 3-4 different features and 2-3 common ones are distinguished
0 no advantages and disadvantages are determined
| 1-2 adYantgges and 1-2 disadvantages are determined, the opinion in the
conclusion is expressed but not grounded
E 5 2-3 advantages and 2-3 disadvantages are determined, the opinion in the
conclusion is expressed but not grounded enough
3 3-4 ad\{ant'flges and 3-4 disadvantages are determined, the opinion in the
conclusion is expressed and grounded enough
0 the opinion is not expressed
F 1 the opinion is expressed but not grounded
2 the opinion is expressed but not grounded enough
3 the opinion is expressed and grounded enough
0 the opinion is not expressed
1 the opinion is expressed but not grounded
¢ 2 the opinion is expressed but not grounded enough
3 the opinion is expressed and grounded enough
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The analysis of the results of the experimental study using the above criteria in the control
group showed that in the absence of the purposeful pedagogical influence on the development of
critical thinking of students the formation of critical thinking skills does not occur or they are formed
poorly and inconsistently. Differences in the points students scored for each task of the pre-test and
post-test were small (1-2 points) or none at all. This proves the idea that critical thinking should be
taught, it cannot develop on its own due to the acquisition of knowledge and/or mastering different
competences.

For example, the results of the control group students performing the A and E tasks of the

pre-test and post-test (the examples are randomly selected) show the minimum difference in the
points (Diagram 1 and 2).

42 36
I I 18 24 18 18 ;
ml 1 -
0 points 1 point 2 points 3 points

M Pre-test M Post-test

Diagram 1. The results of the performance of the control group students of the task A in the
pre-test and post-test

60

1 48

40

» 18 |, II 18 18 .
, | Hm ] | e

0 points 1 point 2 points 3 points
B Pre-test M Post-test

Diagram 2. The results of the performance of the control group students of the task E in the pre-test
and post-test

Below we dwell on the results of testing experimental group students who were taught
using specially designed teaching and learning materials for the development of critical thinking in
English lessons.

The study and analysis of the results of the pre-test and post-test in this group of students
showed significant quantitative and qualitative changes in the development of students' critical
thinking in all the assessment criteria. Thus, the majority of students (37.5%) in the task A, the
purpose of which was to identify the main idea of the text, at the beginning of the experimental
lessons in the pre-test, could not determine the main idea of the text, and only 12.5% of students
managed to do this task completely. During the post-test, the things changed: the majority of students
(43.75%) were able to identify the main idea of the text, but not clearly enough, the number of
students who coped with this task completely doubled (25%).
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In the task B that required from students to determine the keywords from the text 37.5%
of students wrote down 1-2 keywords and 18.75% found 5 and more keywords. At the end of the
experimental teaching, most students (43.75%) found 3-4 keywords, and the number of those who
wrote 5 or more keywords also increased (31.25%).

In the task C, aimed to ask questions (closed-ended and open-ended) to the text, before the
experimental lessons, students formulated mostly closed-ended questions (62.5%), some students
(31.25%) asked 1-2 open-ended questions however, no student scored the maximum number
of points by completing up to three open-ended questions. After working on the skill of asking
questions, students showed better results: most of them (43.75%) asked 1-2 open-ended questions,
and there were also students who created 3 open-ended questions (18.75%). Below there is a chart
displaying the results of students’ performance in both tests (Diagram 3).

100
) 60 36 30 42 s
0 — 0 .- m N 0 —
0 points 1 point 2 points 3 points

M Pre-test M Post-test

Diagram 3. The results of the performance of the experimental group students of the task C in the
pre-test and post-test

In the task D, when comparing two objects (phenomena) from the text, most students
in the pre-test (62.5%) identified 1-3 different and 1-2 common features. After the experimental
lessons, the number of students able to find up to 4 different and 3 common features increased
from 18.75% in the pre-test to 37.5% in the post-test.

In the task E, in which the students were to identify the advantages and disadvantages of
the object (phenomenon) from the text, as well as to express and substantiate their attitude to it, in
the pre-test, the vast majority of students (56.25%) singled out 1-2 advantages and disadvantages,
described their attitude to the object, but did not substantiate it. In the post-test, the number of
students who not only identified the advantages and disadvantages of the object, but also expressed
and substantiated the attitude to it significantly increased (37.5%).

In the task F, which required from students to give answer to the problem question to
the text, half of the students (50%) in the pre-test expressed their points of view, giving little
justification. In the post-test, on the contrary, the same number of students supported their answers
with strong arguments.

In the final task G, which was to test students' reflective skills, students needed to pass
information from the text through the prism of their personality (their own inclinations, interests,
desires, experiences, etc.) and to separate which information was interesting/useful/important, and
which was excessive. Students had to support their thoughts with arguments, facts, and examples.
In the pre-test, the vast majority of students (75%) did not fully and clearly express their opinions
without substantiating them or providing little justification. At the end of the experimental
teaching, the number of students who presented their points of view with sufficient justification
increased from 6.25% in the pre-test to 25% in the post-test. Below we can clearly see the results
of testing in diagram 4.

31

A

A
7%, <
4Arorin W

,GO%Y OF i

)

<
%,
R ©
1. A



GOGY OF Tie

&

oF A/,q{\p
y
S

&

YKpaiHCbKNN neparoriyHnm XypHane 2020e N2 2

\* INSTITY,
W £ 0,
4 ©
1. A

W

2

N
@ 8
“Aarorion wX

50 36 36 42
NN B A |
0 points 1 point 2 points 3 points

B Pre-test M Post-test

Diagram 4. The results of the performance of the experimental group students of the task G in the
pre-test and post-test

The assessment of students' English language skills was not the primary purpose of the
tests, but it should be mentioned that the great number of grammatical mistakes in the pre-test was
made by students in constructing questions and substantiating their thoughts. In some cases, students
demonstrated poor vocabulary and low developed skills of using synonyms and paraphrases.

After the experimental lessons, the post-test results showed that students improved their
vocabulary and were able to use synonyms, antonyms and paraphrases in a right way and more
often than it was before. However, it should also be noted that in the post-test students also made
grammatical mistakes mostly when constructing questions, and the number of open-ended questions
asked by students remained small (1-2 questions). Therefore, the prospects for improving the
methodology of developing critical thinking in English lessons in the 7th grade are to increase the
efficiency and frequency of using methods that involve the construction of questions, closed- and
open-ended ones. This will help teachers to properly develop in students the skill of asking questions.

Conclusion. Thus, the results of the experimental study allow us to conclude that the
proposed complex of teaching and learning materials for studying the thematic module «Food»
in English lessons in the 7th grade helps to develop the critical thinking of students. The analysis
and comparison of the students' pre-test and post-test results show that the level of formation of a
whole range of critical thinking skills in the experimental group of students increased significantly,
while the results of performance in both tests of the control group students almost did not change.
Thus, we should assert that only systematic, purposeful pedagogical interaction in the classroom can
stimulate the development of students' critical thinking. The organization of such lessons requires
from the teacher to know the essence of critical thinking, its structure, methodological conditions
and principles of the implementation of the technology of critical thinking development in the
process of learning a foreign language. Such lessons should be carefully prepared by the teacher,
considering what skills he/she wants to develop in his/her students, what methods it is better to
apply in a particular class in a particular lesson, what learning content to use, what criteria to use for
learning outcomes assessment, etc. Only careful planning of lessons, systematic and consistent work
on the development of critical thinking can give a positive sustainable result that is the formation of
individuals capable of conscious active life and self-realization in modern society.

We consider the prospects for further investigation of this problem in the development and
experimental testing of teaching materials for English lessons in other grades of secondary school to
help the teachers who want their students to think critically in English.
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SKCIIEPUMEHTAJIBHOE UCCJIIEJOBAHUE D®O®EKTUBHOCTU PAZBBUTUA
KPUTUYECKOI'O MBIIIJIEHUSA B ITIPOLIECCE OBYUEHUS AHITIMMACKOMY
A3BIKY B OCHOBHOM IIIKOJIE

Crarbs MOCBSIIEHa HCCIIEIOBAHHIO AP ()EKTHBHOCTH TEXHOIOTHUH PA3BUTHSI KPUTHUECKOTO
MBIIIJICHUS] B Tporiecce 00ydeHHs WHOCTPAaHHOMY sI3bIKY. L1t 3Toro ObLT pa3paboTaH KOMILIEKC
y4eOHO-METOIMYECKUX MaTepHajIoB JUIl Pa3BUTH KPUTHUECKOTO MBIIUICHHS Ha ypOKaxX aHIVIMHA-
CKOro si3blka B 7-M kiacce. C LeNIbIO MPOBEPKH 1eJIeCO00Pa3HOCTH MPUMEHEHHBIX TOIX0/I0B K
CO3JJAHUI0 y4eOHO-METOIMUECKIX MaTepraoB ObIIO MPOBEICHO 3KCIEPUMEHTAIBHOE HCCIIeI0Ba-
HUE, YJ4aCTHUKaMM KOTOPOTO CTajJIM Y4eHUKH 1Kol I. Kuesa, pasneneHHble Ha ABE IPYMIbl — KOH-
TPOJNBHYIO U DKCIEPUMEHTAIBHYIO. AHAIN3 PE3yIbTaTOB DKCIEPUMEHTA TO3BOIISIET YTBEPKAATH O
JoctaroyHol 3 PeKTUBHOCTH Haiel pa3padborku. [Tokazarenu ypoBHS COPMUPOBAHHOCTH psijia
YMEHHI KPUTHYECKOTO MBIIUICHHS, Ha Pa0OTy C KOTOPHIMH ObLIIM HAaNPaBJICHbI YPOKH, 3HAYUTEIBHO
BBIPOCIIM B DKCIEPUMEHTAIBHON IpymnIe ydamuxcs. B To jke BpeMsl 3aMETHBIX CIIBUTOB B pa3BU-
THUU KPUTUYECKOTO MBIIIIJICHUS KOHTPOJIBHON TPyl He mpou3olio. Vicxoas u3 3Toro, oueBUIeH
BBIBOJI O TOM, YTO KPUTHUYECKOE MBIIUIEHHE MOKHO M HY’KHO Pa3BHBaTh Ha YPOKaX HHOCTPAHHOTO
SI3BIKA, LI€JICHATIPABIEHHO U CUCTEMAaTHUYECKH, TIIATENIbHO TUIAHUPYS KK YPOK.

Knwuesvie cnoea: KpuTHIECKOE MBILIIEHUE; YMEHHA KPUTHYECKOTO MBILIEHHS; TEXHOIIO-
T'Hsl Pa3BUTHSI KPUTHUECKOTO MBIIIIIEHUS; SKCIIEPUMEHTAIIBHOE UCCIIEI0BAHNE; YPOKH aHIIINHCKOTO
SI3BIKA; YUUTENb QHIJINHCKOTO S3bIKA.

Ipuna Invuyk, acnipanmra Incmumymy neoazozciku HAITH Vkpainu, m. Kuis, Yxpaina.

EKCHEPUMEHTAJIBHE JOCIIKEHHSI EQEKTUBHOCTI PO3BUTKY KPUTHYHOI'O
MMCJIEHHA T YAC HABYUAHHS AHIIICBKOI MOBHY B OCHOBHI IITKOJII

CTarTIO NPHUCBSYECHO JIOCITI/PKEHHIO e(DeKTHBHOCTI 3aIPOBa/KEHHSI TEXHOJIOTTT PO3BUTKY KpH-
THYHOTO MUCIICHHS Y TIPOLICC HABYAHHS1 iHO3eMHOI MOBH. [1onpH yCBIOMIICHHST BUUTEIISIMH BaXKIIMBOCTI
PO3BHUTKY KPHUTHYHOTO MHCIICHHSI, iM OpaKye 3HaHb OCOOIMBOCTEH METOMKH (DOPMYBaHHS BIIIIOBIIHUX
YMiHb, 30KpeMa Ha ypolli iH03eMHOi MOBH. Binrak Hamu Oyito po3po0iieHO KOMITIEKC HaBIAIbHO-METO-
JIMYHHUX MarepiaiB (KOHCIEKTH YPOKIB T BUMTEIIS Ta PO3ATKOBUI HABYAIBLHUM MaTepia Jyisl y4HiB)
JUTSL PO3BUTKY KPUTUYHOTO MHUCJICHHSI HA YPOKaX aHIIIMCHKOT MOBH B 7-My KJIaci 3 ypaxyBaHHSIM CyT-
HOCTI if CTPYKTYpH LIbOTO THITy MUCJICHHSI, & TAKO)K METOJJMYHUX YMOB HOI0 PO3BUTKY Ha ypOLi iIHO3EMHOT
MoBH. [Iporiec miAroToBKM HaBYAILHO-METOMYHHUX MarepialliB repeadayaB yKIaJaHHs CIHCKY YMiHb
KPUTHYIHOTO MHCIICHHS, SIKi HEOOXiqHO c(h)OpMyBaTH B YUHIB 7-TO KJACy IIijI YaCc HABYAHHS aHIITIHCHKOL
MOBH, Ta NEPEIiKy METO/IIB, 1110 CIPUSIIOTh PO3BUTKY IIMX yMiHb, BU3HAYEHHS TEMATHUKU YPOKIB, 100Ip Ta
CHCTEMATH3ALIII0 HABYATEHOTO 3MICTY. 3 METOIO TTePeBipKHU JOIUTBHOCTI OOPAaHMX ITiIXO/IB O CTBOPCHHS
TaKMX HaBYAILHO-METOANYHUX MarepiajiB Oys0 MPOBEACHO eKCIIepUMEHTAIbHE JOCIIDKEHHS, yIacHH-
KaMH SIKOTO CTaJIv JIBi TPYIH Y4HIB (KOHTpOJIbHA — 84 yuHsl i eKClIepUMeHTaIbHA — 96 YUHIB) YOTHPHOX
ikin M. Kuepa. 151 3aifiCHEHHS KOHTPOITIO i OLIHKH PO3BUTKY KPUTUYHOIO MUCIICHHS YYHIB Ha I10YaT-
Ky Ta HaIPHKIHI eKCIIePUMEHTANIbHOT poOOTH Oyiio po3po0iIeHO BXiHMII Ta BUXIIHUI TECTH, & TAKOX
KpHTEpii OIIHIOBAaHHS O KOYKHOTO 3aBIAHHS TECTY, IO CIIPHSIIO OTPUMAHHIO MAKCHMAJIBFHO 00’ €KTHBHHUX
Ppe3yabTariB. AHAII3 Pe3yibTaTiB eKCIIEPUMEHTY J1a€ 3MOTY CTBEP/DKYBATH PO JIOCTATHIO (DEeKTHBHICTh
Haroi po3poOku. [Toka3HUKK piBHS CPOPMOBAHOCTI HU3KH BMiHb KPUTUIHOTO MUCIIEHHS, Ha poOOTY 3
SIKUMH OYyITH CTIPSIMOBaHI YPOKH, 3HAYHO 3POCITH B CKCIICPUMEHTAIIBHIN rpyTi yuHiB. BomHOYac MOMITHIX
3pyIIEHb Y PO3BUTKY KPUTHYHOTO MHCIICHHSI KOHTPOJIBHOI TPy Y4HIB HE BijOysocs. Lle Takox nano
MOXKJTBICTD 3pOOUTH BHCHOBOK TIPO T€, IO KPUTUIHE MUCIICHHS TIOTPIOHO PO3BUBATH IIIJIECIIPSIMOBAHO
Ta CUCTEMaTH4HO, PETEIHHO TUIAHYIOUH YPOKH, BPAXOBYFOUH MPHHIIUITK i OCOOIMBOCTI TEXHOJIOTIT pO3-
BUTKY KPHTHYHOTO MUCJICHHS ITiJ1 YaC HABYaHHS 1HO3EMHOI MOBH B KOHKPETHOMY KJIaci.

Kniouosi cnoga: KpuTniHE MUCICHHS, BMIHHS KPUTHYHOTO MMCIICHHS; TEXHOJIOTIS po-
3BUTKY KPUTHYHOTO MHUCIICHHS; EKCIIEPUMEHTAIIbHE JIOCIIDKEHHS; YPOKH aHIJIIMChKOT MOBH; BYH-
TeIb AaHITIHCHKOT MOBH.
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