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REFLECTION AND SELF-ASSESSMENT IN UKRAINIAN
LANGUAGE LESSONS AT LYCEUM

Certain aspects of students' reflexive activity organization and their self-assessment in the
Ukrainian language lessons at lyceum are revealed. Having analyzed the recent studies of Ukrainian
linguistics scholars and publications of language teachers on the outlined problem, having studied
vocabulary articles of lexicographic publications, it has been found out that self-assessment and reflection
should be considered as two interdependent processes, since the implementation of the first is impossible
without the implementation of the second. Emphasis is placed on the importance of organizing students'
reflective activity in connection with motivation and self-evaluation. Reflection questions and self-
assessment tasks that can be used during the Ukrainian language lesson are suggested.

Keywords: reflection; self-esteem; self-assessment; lyceum students; lesson of the
Ukrainian language.

The general formulation of problem and its relation to important scientific and
practical tasks. The problem of individual independence in judgments, actions, decisions, etc., is
interconnected with the awareness of responsibility for what is done, fulfilled, performed. According
to this statement it becomes very important to be able to analyze own activities, to be aware of its
consequences and results, to monitor and evaluate them and, finally, to anticipate further actions
based on conclusions. We assume that failure to adequately evaluate one's activities may also lead to
low self-esteem. And it is on the one hand. On the other hand, the ability to study independently, to
improve skills and knowledge is inextricably linked with the ability of the individual to reflect and
self-evaluate. The scientific works say that “adolescence is the most sensitive for the development of
reflection. This is due to the development of self-awareness and personal development of a teenager,
the opening of his/her own inner world and the formation of adequate self-esteem” [1, p. 106].
Therefore, the students' ability to reflect and to make a reasonable assessment of their own activities
should be formed by the teacher in Ukrainian language lessons at lyceum.

Analysis of recent research and publications on the issue. Some aspects of this problem
have become the subject of researches carried out by Ukrainian scientists. Thus, 1. Kucherenko,
revealing the technological aspect of Ukrainian language learning, considers reflection as a feedback
between the stages of the educational process. The following opinion of the scientist is considered
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to be essential: “Reflection should become a necessary structural stage of the lesson, a compulsory
part of the activity of the teacher (teaching) and the student (learning), be present in the content and
course of the lesson. We believe that it is the reflection, the reflective activity of the teacher and the
formation of the student's reflective skills in a language lesson that differentiates teaching methods
from the technology of teaching” [2, p. 9]. We agree with the opinion of scholars and emphasize that
reflection should be considered not only as a separate component of the lesson structure, but also as
an activity that permeates the entire course of the lesson.

Special attention should be paid on publication “Reflexive Component of the Educational and
Cognitive Activity of Students in the Lessons of Ukrainian Language” by A. Kulyk. In particular, the
author defines the terms of “language reflection” and “speech reflection”, identifies the reflexive actions
(introspection, self-esteem, self-design, self-realization, self-control) that students perform during the
implementation of the problem task. The author notes that, in case all stages of the reflection activities are
implemented, the intellectual potential of students is growing, and also the thinking and speaking skills are
developing, that contributes to the formation of communicative competence of the individual [3, p. 40-43].
Among the distinguished reflexive actions, we have noticed the definition of “self-esteem”, which the
scientist defines as “establishing correspondence / discrepancy between the available knowledge, skills
and abilities and necessary ones to complete the task™ [3, p. 41]. The above does not allow us to understand
clearly if such self-esteem is the process or the result of certain student evaluative actions.

Having thoroughly investigated the term “self-esteem” S. Tsinko comes to the conclusion
that it should be considered as “a universal tool by which it is possible to organize and manage
learning activities; it enables the person to see and evaluate his/her own strengths and weaknesses
in work, on the basis of which the person builds his/her own program of self-development and self-
improvement” [4, p. 236]. Using this definition, in our opinion, the author managed to characterize
self-esteem precisely as a result of students' evaluation activity. This definition shows clearly the
relationship between self-evaluation and reflection: the first is the result, in particular, of reflective
activity? “allows you to see your strengths and weaknesses in work”. Foreign experience of self-
evaluation is summarized in O. Holovina's publication. The author reveals the peculiarities that
the organization of self-assessment activity has on the example of Belgium, Australia and the USA
systems of education. It is appreciated that not only frequently asked questions are answered clearly,
but also examples of specific exercises and tasks are provided.

Having analyzed the specific investigations, we ensured that scholars have a proper
focus on organizing the reflective activities of students, paying appropriate attention to their self-
assessment activities in the Ukrainian language learning process. At the same time, we can observe
the identification of terms “self-esteem” and “self-evaluation”, there is no common definitions of
terms “self-evaluation” and “reflection”. In our opinion, it is inappropriate to regard as synonymous
such terms as “self-esteem” and “self-evaluation”. The analysis of lexicographic editions proves
our reasoning about the inaccuracy of these concepts. The Dictionary of Ukrainian Language
provides the following interpretation of self-esteem [ “evaluation of oneself, his/her merits and
disadvantages” [6, p. 41]. Instead, there is no interpretation of self-evaluation. Comparative analysis
of the vocabulary articles of the words estimation and evaluation leads to the conclusion that, first,
the words are equally interpreted in the first meaning (“action that means to evaluate” [7, p. 828]),
secondly, paragraph 4 defines school marks as “accepted designation of students' knowledge and
behavior” [7, p. 828], which is worth our attention in the context of the study. In the Psychological
Explanatory Dictionary of the most modern terms, self-esteem is interpreted as an assessment “the
personality does of his/her capabilities, qualities and place among other people ...is an important
regulator of behavior. The relationship the person has with the environment, the criticality, self-
demanding, attitude to successes and failures depend on self-esteem. Thus, self-esteem influences
the effectiveness of the activity and the further development of the individual” [8, p. 470].

The opinion expressed by I. Kravchuk is also noteworthy: “Evaluation” is a process with
certain rules, stages, results. The term “assessment” is more closely associated with the fixed
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outcome of the evaluation. “Evaluation” includes “assessment” [9, p. 14]. Therefore, on the basis of
dictionary article that were analyzed and considering the opinions expressed by the researcher, we
assume that it is advisable to consider self-esteem as a fixed result of self-evaluation.

In the Dictionary of Ukrainian Language, the term reflection is defined as “introspection,
person’s reflections over one's state of mind” [10, p. 518]. In the Psychological Dictionary it is
interpreted as “l1. Thinking that is full of hesitations and contradictions. Analysis of own mental
state. 2. As a mechanism of understanding each other — when the person is aware of what impression
he makes on communication partner and why” [8, p. 453]. The authors note that reflection is not
simply a knowledge or understanding of yourself, but also an awareness of how others know and
understand you, your personality, emotional reactions and cognitive ideas [8, p. 453]. Therefore,
while reflecting, the individual can analyze their own emotional state, “restore the logic of events
during a certain process, analyze those difficulties that have arisen in a particular situation, and
record the results obtained both individually and, in the group” [11, p. 21].

Having analyzed recent scientific researches, vocabulary articles and articles published
by language teachers devoted to this problem we concluded, that it is advisable to consider such
terms as self-evaluation and reflection as two interconnected processes, since the implementation
of the first is impossible without the implementation of the second. At the same time, it is vital
to investigate separately the peculiarities of systematic and consistent reflection activities of high
school students, organized by their language teachers, their self-evaluation, the success of which
“depends on the students' interest in independently solving theoretical and practical problems, on
understanding the goals, content and value of educational activities” [12, p. 73].

The purpose of the article is to reveal the certain aspects of students' reflexive activities,
their self-assessment in the lessons of Ukrainian language at lyceum.

Representing the main material. On the basis of personal reflection, the student adequately
evaluates the results of his/her activities, which is important for the formation of students’ critical
thinking, self-correction of behavior (or actions) and a positive attitude to the activity which aims the
constructive motivation and effectiveness increase. According to our observations, teachers combine
these two processes [ reflection and self-evaluation, offering students to evaluate their activities, to
comment on the teacher’s assessment, without analyzing their actions, judgments, answers and etc.
In our opinion, this approach is incorrect because, while reflecting, the high school students should
analyze their activity, determine what was successful and what was not, compare what was acquired
with what was learned, and only on this basis students are able to evaluate their own activity. That
is, the conclusions made on the basis of the analysis will become the basis for self-assessment. This
allow students to simulate a further educational trajectory, adjust their own motives and aspirations,
establish the relationship between planning, analysis and control of actions. And if in elementary and
secondary grades while reflecting, students are looking for answers to the question “What new have
I found?”, “What new have I learned?”, “What can I do now?”, “What was wrong?” etc., then in
grades 10-11 the content of the questions should contain «in comparison to what I knew, could, did
before ...». That is, students correlate their own actions with the “objective situation”, coordinate,
control the elements of activity in accordance with changing conditions, analyze and evaluate the
activities already done, events that took place in the past, consider future activity and the process of
this activity, plan and choose the most effective ways that are constructed for the future [13, p. §].

Having analyzed the questions suggested by the authors of Ukrainian language books for
10-11 grades as well as those formulated by teachers in the scientific articles, while reflecting, they
mostly turn to the behavioral, cognitive, and emotional levels of the individual. For example, “what

2

did you like”, “what didn't work™, “what surprised”, “what made you reconsider your views”, “what
did you learn”, “what is your greatest achievement” and so on. That is, they implicitly encourage
students to determine what created the success situation for each of them, to reflect on what they
need to learn, to anticipate further intentions. At the same time, during the organization of reflective

activity, the analysis of the students' motivational sphere, their value orientations, the awareness of the
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importance of their activity for the further self-development and self-education, etc., remain out of the
teachers’ attention.

In view of the above, it is interesting to notice 9 spheres where reflection (fixing the state of
development) can be used, proposed by V. Topol: emotional and sensitive (positive or negative emotions:
joy, sadness, feelings of frustration, success, etc.); need-passive or active state with desire, wish for activity,
self-development, etc; motivational (how the activity is personally significant, external and internal
motives); interests (what interests have appeared, what they are aimed at, the level of interest); of value
orientations (what became a personal value, how the spectrum of values was enriched, what turned out to
be value); activity (what activity does this interaction provoke, which does it correct, which does it make
you refuse from, how much does the work experience enrich); gnostic (what happened to knowledge (if
they were enlarged, deepen, systematized), what new did a person learn); consciousness (if there was an
awareness of the activity, if he/she is aware of him(her)self as a subject of activity / interaction, how the
«I-concept» (system of self-representations) has changed, self-assessment of his/her activities); skills (which
skills were acquired / not received by a person, how the level of skills changed) [14]. The methodology for
the implementation of almost each of these spheres is disclosed in numerous practice-oriented publications
by language teachers. However, the methodological tools that were described require clarification and
adjustment, but this is the subject of our separate study. Let us try to formulate the questions, that encourage
the reflexive activities of high school students and can be used during the Ukrainian language lesson at
lyceum, in particular after each of its stages.

So, we suggest the following questions: 1. How active have you been at the lesson? What
encouraged you to do this, and vice versa, what hindered your actions? 2. Did you set a goal at the
beginning of the lesson? Have you reached it? What prevented it? 3. Prioritize your actions today in the
lesson. Which ones are familiar to you and which ones were performed for the first time? 4. Identify typical
life situations for you. Assess the knowledge got during the lesson for each situation by the following
criteria: necessary / unnecessary, important / unimportant. 5. Continue each sentence. I have already
known... I could do it... I learned it... Now I can... I want to know more... [ want to do... 6. What actions
will become easier after today's lesson? 7. What knowledge, skills and experience did you lack in your
tasks? 8. Identify 3 mistakes you will not make after today's lesson, 3 positive emotions in the lesson,
3 actions you will do while doing your homework. 9. Read the information. Highlight in green what is
already known to you, blue is new to you, red is one that needs refinement, and more.

In our view, reflection should not only occur at the end of the lesson, the same is about
self-evaluation. We must encourage students to analyze their activities, to understand the logic and
justification of their actions during the lesson, to independently evaluate their achievements and
failures. Reflection and introspection should be considered as preparatory stages for self-evaluation,
as understanding the expediency of one's actions will allow one to adequately evaluate him(her)self.
At the same time, one aspect of the problem remains unsolved [ the students' understanding of the
reasonableness and necessity for self-assessment. For this purpose, it is necessary to explain to high
school students that the ability to adequately evaluate themselves will make the same evaluation
possible for others, and the ability to compare all the pros and cons will make it possible to critically
evaluate a certain situation. The basis for such explanations should become a preparatory work with
texts containing an urgent problem for the adolescent, which requires decision-making, evaluation
of actions, puts into a situation of conscious choice, or demonstrates the examples of self-esteem.

It is also illogical to expect that students will immediately begin to critically evaluate
themselves. Scientists and language teachers recommend several interrelated solutions to this
problem. The first is that the teacher develops recommendations for the students on how to
evaluate their work during the lesson, which contains a tentative list of questions, answering which
the student will be able to evaluate his/her activity at the lesson. We agree with scholars and language
teachers that such advice should be made up with students, selected questions should meet such criteria
as objectivity, adequacy, integrity, criticality. Based on the functions and features of self-assessment
highlighted in scientific researches, we have formulated the questions that may be used in self-assessment
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recommendations: /. How offen do you have to evaluate your actions in the lesson? 2. Is this estimate
always correct? 3. What prevents you from evaluating yourself critically and objectively? 4. Who is easier
to evaluate - yourself or others? 5. Does your self-esteem always coincide with that of a teacher? The
second is that the teacher chooses the tasks that encourage students to self-evaluation. For instance:

— Rateonascale from I to 5 your level of success today in the lesson. Predict, if you will be able
to independently deepen the knowledge which level is rated by you from 1 to 2 points.

— Formulate 3 questions on the topic of the lesson and first answer yourself, and then ask your
classmates to answer. Compare the answers and evaluate them according to the following criteria: cor-
rectness, consistency, completeness, validity, examples.

—  Evaluate your work during the exercise by answering questions and adding or taking points.
1. The exercise performed independently (+1 p.) / with help (-1 p.). 2. The whole task was completed cor-
rectly (2 p.) / partially correctly (+1 p.) / incorrectly (-1 p.). 3. Afier completing the exercise, I can answer
any question on the topic of the lesson (2 p.) / some questions (+1 p.) /I cannot answer any question (-1 p.).

— Choose from the options the variant that corresponds to the level of your knowledge and
skills: a) I have learned the topic of the lesson, I can explain and give examples to anyone, illustrate the
situations that require using the knowledge; b)I have learned the topic of the lesson, but I have some diffi-
culties explaining it to someone else, it is difficult to determine the situations in which you need to use the
knowledge, c) I have not learned the topic of the lesson, I do not need this knowledge; d) I have not learned
the topic of the lesson, I still need to work independently.

It is also recommended for self-assessment to fill in Google-forms with questions, to identify
each success in the lesson with the help of an icon, write a critical essay, fill out a self-assessment card,
“go through” the “achievement steps”, etc. It is important that the results of reflection and self-assessment
become the basis for further motivation educational activities of educational applicants so that they not
only analyze their actions in relation to success / failure, correctness / fallacy, but also identify ways of
further self-development and self-education.

Conclusions of the study and prospects for further research. So, reflection and self-
assessment as interconnected and interdependent processes should become an obligatory component
of the Ukrainian language lesson at lyceum. The organization of students' reflexive activities and their
self-assessment in the lessons of the Ukrainian language at lyceum should be a systemic, consistent and
interconnected process. The reflexive exercises and tasks, proposed by language teacher, should encourage
students to analyze their motives, actions, emotions, relationships, etc., which will help them to realize the
importance of educational and cognitive activities for further self-development and self-education, to be
able to objectively and adequately assess not only others, but also themselves. Such criteria as objectivity,
adequacy, integrity, criticality and etc. should be used to select questions and tasks for self-assessment. To
determine the peculiarities of competency-oriented tasks and their usage in the Ukrainian language lessons
at lyceum is the perspective direction of our research.
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Jlwomuna Ilonosa, xanoudam nedazo2uueckux HAYK, OOYeHm, CMapuiull HAyYHull COMPYOHUK
omaoena 00yyeHust YKpauHCKomy si3blky u aumepamype Uncmumyma nedazoeuxu HAITH Yipaunul,
2. Kues, Ykpauna.

PE®JIEKCUA U CAMOOLIEHUBAHUE
HA YPOKAX YKPAMHCKOTI'O SA3bIKA B JIMIIEN

PackpbIThl OT/ETbHBIE ACHEKThl OpraHu3alru PedIeKCUBHON NESTENbHOCTH y4alluxcs U
HX CaMOOIICHMBaHMsI Ha ypOKax YKPaMHCKOTO sI3blKa B jHLee. B pesynbrare aHamgu3a MOCIEAHUX
UCCIICJIOBAaHNN  yYKPAaWMHCKUX JIMHTBOJIWJIAKTOB U IYOJIMKAIMH  y4NTEIeH-CIOBECHUKOB IO
0003HaYEHHOH TTpo0IeMe, N3YUEHHS CIIOBAPHBIX CTATEH JIEKCHKOTpa(uuecknx U31aHui BBISICHEHO,
YTO CaMOOIICHMBAaHNE M PE(IICKCHIO 11eIecO00pa3HO paccMaTpuBaTh Kak J[Ba B3aMMOCBSI3aHHBIX
Ipolecca, TOCKOIbKY peaIn3aliis IIepBoro HeBO3MOXKHa 6e3 ocyiiecTieHus BToporo. [ToxyepkHayTa
BO)XHOCTh OPraHU3alMU PeICKCUBHOM JESITEIHOCTH y4allMXCs B acleKTe €€ B3auMOCBSI3U C
MoTHBaIuel 1 camoonennBanueM. [IpeoxkeHs! pedieKkCHOHHBIE BOIIPOCHI, @ TAKKe 3alaHust ISt
CaMOOIICHUBAHMsI, UCIIOJIb30BAHNE KOTOPBIX BO3MOXHO B TEUEHUE YPOKa YKPAUHCKOTO SI3bIKA.

Kniouegvie cnoea: pedrekcus; caMOONEHKa; CAMOOIICHMBAHNUE; YYaIMeCs JINIES; YPOK
YKPaHHCKOTO SI3bIKa.

Jlwomuna ITonosa, kanouoam nedazoeiunux Hayk, OOYeHm, CMAPUWIULl HAVKOSUN CNIGPOOIMHUK
6I00iy HasuamHs yKpaincovkol mosu ma aimepamypu Incmumymy nedacoeixu HAIIH Vkpainu,
m. Kuis, Vkpaina.

PE®JIEKCISA I CAMOOUIHIOBAHHSA
HA YPOKAX YKPATHCBKOI MOBH B JIIIEI

Po3kputo okpemi acriekTi opraHizaiiii peduIeKCiiiHOI TiSUTBHOCTI YYHIB T CaMOOI[IHIOBAHHS
Ha YpOKax YKpaiHCBKOT MOBHM B JIillel. Y pe3ysbrari aHajli3yBaHHS OCTaHHIX JOCHIDKeHb YKpaiHChKHX
JHHTBOIM/IAKTIB 1 yONiKAIii yINTEIIB-CIIOBECHUKIB 3 OKPECIICHOI MPOOIEMH, BUBYCHHSI CIIOBHUKOBHX
cTareil nekcuKorpadivHIX BUIaHb 3°ICOBAHO, IO CAMOOIIIHKA € (DIKCOBAHUM PE3yIIBTaTOM CaMOOIIIHIO-
BaHHSL, a perieKciro i caMOOIIHIOBAHHS JOILTFHO PO3IISIATH SIK JBa B3a€MO3AIICHKHI MPOIECH, OCKLTBKH
peatizarisi IIepIIoro HeMOXK/IMBA 0e3 3MIMCHEHHSI IPYTroro. 3a3Ha4eHO, 110 pedIeKCis i CaMOOIIHFOBAHHS
SIK B32€MO3JICKHI I B3aEMO3yMOBJICHI IIPOLIECH MAFOTh CTaTH 000B’ I3KOBUMH CKJIaJTHUKAMH YPOKY YKpa-
fHChKOT MOBH B Jtinel. HarornomeHo Ha BaxJIMBOCTI opraHizanii peduiekcii 3100yBadiB OCBITH B acIeKTi i
B3a€MO3B’SI3KY 13 CAaMOOIIHIOBaHHM. J[0BEICHO, 1110 OpraHizatis peduieKCiiHOT TIsITBHOCTI YUHIB JIIICIO
Ta X CaMOOIIIHIOBaHHS HA YPOKaX yKPaiHCHKOI MOBH Ma€ CTAHOBUTH CHCTEMHUH, CHCTEMATHIHHH, TIOCITi-
JIOBHHI 1 B3aeMOTIOB s13aH|H 1poriec. [IprBepHyTO yBary 10 Toro, mo mijg gac peduexcii moTpioHo 3Bep-
TATHUCH JI0 TIOBEIIHKOBOTO, KOTHITHBHOTO 1 EMOIIIIHOTO PiBHIB OCOOMCTOCTI, @ TAKOXK CIIOHYKATH CTapIIIO-
KJIACHHUKIB JI0 aHAJTI3yBaHHS BJIACHUX MOTHBIB 1 I[IHHICHUX OpPIEHTAIlN TOMIO0. BU3HaUCHO, 1110 OCHOBOO
MOTHUBYBaHHSI CTapIIOKJIACHUKIB JI0 CAMOOLIIHIOBAHHS MA€ CTaTH IiAAr0TOBYA POOOTA 13 TEKCTaMMU, SIK1 Mic-
TATh aKTyaJIbHY JUIsI HUX IpoOJIeMy, 10 BUMarae MPHHAHATTS PillleHb, OLIHIOBAHHS JIil, CTABUTH Y CUTYya-
IIiFO CB1ZIOMOTO BHOOPY, 200 y SIKMX ITOKA3aHO MPUKIIA I CAMOOIIHIOBAaHHSL. 3alPOTIOHOBAHO pedIeKCiiHi
3aIUTaHHS, @ TAKOXK 3aBIAHHS U CAMOOIIHIOBAHHS, SIKI CIIOHYKaTUMYTb YUHIB JI0 aHANI3yBaHHS IXHIX
MOTHBIB, i, EMOIIiH, CTaBJICHb TOIIIO, [0 CIPUSTUME YCBIIOMICHHIO HUMH BaKJIMBOCTI HABYAITBHO-TTi3-
HaBaJILHOT JIISUTBHOCTI JUISl TTOAJIBIIONO CAMOPO3BHUTKY 1 CAMOOCBITH, ()OPMYBaHHIO 31aTHOCTI 00’ €KTHB-
HO i aJIEKBAaTHO OLIHIOBATH HE JIMIIE 1HIINX, a i cebe. 3a3HadeHo BUM BIPaB i 3aBJaHb, PEKOMEH/I0BaHI
BUMTEISIMU-CIIOBECHUKAMH TSI OpraHizanii peduiekcii Ta CaMOOLIHIOBaHHSI Ha YPOKaX yKpaiHChKOi MOBH.
[MimkpecneHo, Mo KpuTepissMy 1000PY 3alHUTaHb i 3aBIaHb T CAMOOIIIHIOBAaHHS TIOBUHHI CTaTH 00’ €K-
TUBHICTb, /IeKBAaTHICTb, IITICHICTh, KPUTHYHICTH TOIIO.

Knrouosi cnoea: pedruekcis; caMOOIliHKAa; CaMOOIIHIOBAHHS; YYHI JIICI; YPOK
YKpaiHChKOI MOBHU.
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