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PSYCHOLOGICAL FOUNDATIONS OF THE
COMPETENCE-ORIENTED METHODOLOGY
OF TEACHING UKRAINIAN LANGUAGE

The article outlines the psychological principles of developing a competence-oriented
methodology of teaching Ukrainian language. On the basis of the cognitive psychology works
analysis the following aspects of high school students' language education were identified: the
need to activate positive motives for the qualitative acquisition of knowledge; the need to develop
learning strategies aimed at systematizing the acquired knowledge, acquired skills and competences;
systematic development of students' speech and thinking; enrichment of their vocabulary;
improvement of the skills of all kinds of speech activity: listening, speaking, reading, writing.

Keywords: psychological basics, competence-oriented methodology, development of high
school students, language teaching for high school students.

Formulation of the problem in general form and its connection with important
scientific and practical tasks. The competence paradigm of the contemporary education
determines not just the acquisition of knowledge and skills by learners but also the formation of
their personality traits, attitudes and priorities. The harmonious combination of knowledge with the
individual characteristics of a person is the bottom line of the educational process. This implies that
the educational forms, methods, tools and facilities should address the interests, aptitudes, needs and
necessities of an individual to the fullest extent possible.

Analysis of recent research and publications on the issue. In linguodidactics, a
significant amount of research focused on various aspects of the implementation of the competence-
oriented approach and the development of author’s methods for forming a particular competence
is accomplished (V. Alexandrova, T. Hruba, T. Hulchuk, V. Zinchenko, O. Karaman, S. Karaman,
T. Kushnir, L. Mamchur, N. Perkhailo et al.). However, the issue of the comprehensive formation
of subject and key competences in learners at Ukrainian lessons is still relevant. The review of
scholarly works revealed that the formation of particular competences got considerable attention.
Ways and procedures for forming the communicative competence are established in the works by
L. Mamchur, the sociocultural ones are analysed in the studies by V. Alexandrova, M. Nishchenko et
al. and the text-forming competence are considered in the publications by O. Bozhko, N. Perkhailo

64



08 OF 110

.

W INSTITY,
v €0,
} 0
3,
‘f,,\ Ny
2,
R ©
1. A

YKpaiHCbKNN neparoriyHnm xypHane 2020e N2 1

W
S

-

&

R 8
“Aarorin W

et al. This gives ground to argue for the segmental nature of the investigation. Furthermore, despite
a considerable number of scholarly papers and extensive discussion on the issue, there is a lack of
research on the psychological foundations for developing a competence-oriented methodology for
teaching Ukrainian.

Formulating the goals of the article. The purpose of the article is to outline the psychologi-
cal foundations for the development of the competence-oriented methodology of teaching Ukrainian
language.

Presenting main material. We support L. Pomytkina’s research perspective that “any
innovation in the field of education could be successful provided that the pedagogical experience
and psychological theory were incorporated. To implement the humanistic aspirations related to
the competence-oriented paradigm of school education, it is not just extended period of time that is
needed but also thorough consideration of the whole complex of related issues.” [1, p 12]

The purpose of employing cognitive psychology developments into Ukrainian language
teaching methodology is to define the ways to teach acquisition and memorizing strategies to
students, as well as to design the best technique for text selection and task elaboration for each
learner. Whilst approaching a student’s learning style is not an easy task, it is deemed to be the most
productive way of learning [2, p 45].

Therefore, we define the main factors stipulating the significance of cognitive theory in
teaching Ukrainian: a) the importance of the pro-active role of a student - the subject of the educational
process; b) awareness of individual differences between the learners; and c) preceding knowledge and
previous experience. D. Ausubel believes that if it were necessary to reduce the entire pedagogical
psychology to one principle, then we could say that the most important criterion is what a student
has already acquired. In his opinion, the teacher should determine, above all, what exactly a student
knows, and only then could the educational program be outlined [3], i.e. to define the level of the
students’ readiness to apprehend the learning material. Research in cognitive psychology enables
understanding of how to educate every student to make learning work for him or her.

As shown by the review of cognitive psychology research, in the process of learning, learners’
cognitive capacity [2], learning modalities and information processing [4], interaction with the class
and the teacher [5], interaction with the environment and sensory excellence [6; 7] are crucial.

Therefore, we highlight the most important cognitive parameters to be considered by the
teachers while defining the strategies for teaching Ukrainian, selecting illustrative material and
exercises. In our opinion, the following parameters could characterize each learner.

1. Intellectual abilities (inherited and acquired): perceptual speed, verbal expression ability,
speed and depth of interpretation, type of thinking, memory).

2. Cognitive types:

Reliance on the context. Learners who do not rely on the content can acquire the material
effortlessly via compendiums, diagrams, tables and visual representation. They check up the
meanings of unknown words in dictionaries. Learners who do rely on the content can acquire the
material within the context more effectively. They construe the meanings of words rather from the
context, not from dictionaries. Representation of the learning material in tables and diagrams does
not enable understanding and acquisition thereof.

Cognitive flexibility, which is manifested in the learners’ ability to concentrate on a task,
to integrate the new material or readiness to experiment. Learners demonstrating considerable
cognitive flexibility enjoy doing creative tasks. They need complicated tasks. Learners with lower
levels of cognitive activities should rather acquire the material by reproduction and carry out clearly
defined assignments.

Cognitive speed, which determines how long it will take a learner to cope with a particular
task. Consideration of this aspect is of core importance for a teacher, inasmuch as time for complet-
ing the same task varies between the students.
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Concentration.

The ability to generalize.

Cognitive complexity (simplicity): environmental perception, ability to estimate, analyze
and predict.

The degree of automation.

3. Cognitive excellence in the process of information gathering:

o) visual;

f3) aural;

%) somatosensory.

Practice shows that learners of higher grades perceive a considerable amount of information
aurally (due to teachers’ explanations, lectures, radio- and television programs). Furthermore, in
higher education, up to 70% of information is obtained through lecture courses. In this regard, there
is a necessity to elaborate a system of exercises that would enable the development of learners’ aural
perception. We assume, in the first place, it is necessary to combine listening and reading, gradually
reducing the visual support.

4. Cognitive styles while organizing information:

a) global; b) analytical; c) abstract; d) specific; e) selective; f) coherent; g) reflective; h)
impulsive; i) inductive; j) deductive; k) perception by semblance; 1) perception by contrast.

It is essential for teachers to be aware of the aforementioned cognitive styles whilst
structuring the information to be acquired by the learners. M. Ehrman [2, p. 333-334] emphasizes
the importance of consistent or selective, analytical or global processing of information. Tendency
toward analysing might result in the situation where a learner progressing in grammar and enjoying
it can’t speak fluently for being afraid of making a mistake. The situation is reversed in case with
learners with a global style of information processing.

5. Sensory excellence (advanced types of memory) when retaining and reproducing infor-
mation: a) visual; b) auditory; c¢) written; d) sound reproduction; e) kinesthetic; f) tactile;

6. Hemisphere dominance:

a) left hemisphere (ability to analyze);

b) right hemisphere (ability to synthesize).

7. Motivation for success:

a) internal,

b) external.

A review of professional literature [2;3:;4;5;6;7;9;13], exploring student motivational
sphere would enable us to establish the psychological foundations of linguistic preparation of high
school students:

- the need to intensify the positive motivation facilitating better acquisition of knowledge;

- the need to select learning strategies aiming at systematizing the acquired knowledge
and skills;

- systematic development of learners’ speech and thinking;

- enrichment of their vocabulary;

- improvement of listening, speaking, reading and writing skills.

8. Level of basic knowledge in the subject: high; sufficient; average; initial.

9. Environmental impact: a) noise; b) light; ¢) temperature; d) physical comfort; ) the
location and layout of a classroom.

Thus, for a teacher to succeed, it is necessary to consider learners’ cognitive characteristics,
notably, intellectual, organizational abilities, behavior, peculiarities of perceiving native and foreign
languages and cultures, the ability to process specific and abstract units and the potential for self-
development. Furthermore, the elaboration of a system of tasks that could be used according to
characteristics of a learner, the amount of material to be revised and consideration of the best mode
of revision requires particular attention. To develop sustainable skills in learners, it is necessary to
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enhance the use of language units in exercises similar to those occurring in the natural discourse.
The process of enhancement proves to be productive on the assumption the learners demonstrate
the high level of cognitive activity and the involvement in self-directed autonomous activities. The
solution is to integrate the purposeful activation of the language material taught and the learners’
speaking practice as well as making the exercises more creative-and-communicative. Obviously
this requires the teacher to put some extra effort to elaborate a lesson and implement the creative
approach to the respective syllabus and curriculum and, consequently, to the education content.

Within the context of the competence-oriented approach implementation, the issue of the
value system development in students is deemed to be insufficiently researched.

In the philosophical encyclopaedic dictionary, the notion “value” is construed as proper
and desirable, opposed to real, actual. The authors emphasize that values belong to mental objects
- their source is our desires, interests, feelings and attitudes [9]. Values are the persistent belief
that a particular behavior or an ultimate purpose of existence has a potential meaning from a
personal perspective, contrary to an opposite way of behavior or an ultimate goal of existence
(M. Rokych), some ideas, perspectives by which people satisfy their needs and interests
(M. Holovatyi). Psychologists (B. Ananiev, O. Bodalov et al.) consider that values are the result
of correlation of a man and the world; they express what is happening in the world including all
that is able to create a person in the historical process and what is significant to this person [9]. The
aforementioned notions imply that “value” is deemed to be a subjective category, because what
is valuable to one person is of no importance to another. Consequently, it is rather about the role
that a phenomenon, a concept and a category could play in a person’s life from the perspective of
one’s interests, goals and needs.

We favour the opinion of the contemporary Ukrainian scholar I. Bekh: “The development
of a humane, independent, responsible personality is directly linked to the system of his or her
spiritual values, which are opposed to the utilitarian and pragmatic values. The sphere of spiritual
values implies the meaning of life, love, good and evil, etc., that is the meaning of general moral
categories” [10, p. 124]. Ukrainian language lessons should aim at forming the spiritual values.

The vector of formation of the learners’ spiritual values is determined by the sociocultural
baseline of the current program intended to ensure the systemic approach to patriotic, moral and
aesthetic education of students, to implement the task of socializing the school youth, to provide a
framework for teaching Ukrainian involving the development of all key competences.

The issue of students’ speech experience is gradually shifting from the psychology field to
the linguodidactic one.

The review of works in psychology proves that the researchers analyse the experience from
various aspects: the experience is formed by deep semantic and syntactic universals (N. Chomsky),
by a text as a means of structuring the content by the experience (N. Chepelieva), by cognitive
schemes (U. Neisser), etc. Valuable for teachers are deemed to be the research works by M. Orap
who studies the speech experience, defining it as a systemic formation in the psyche of a subject
which is a process and a product of transformation and adjustment of the results of the subject-
environment interaction within the framework of the communicative environment [11]. In the
context of the general function of the speech experience, notably the speech acquisition of the
world, the researcher distinguishes two functions: the intellectual (formation and formulation of
a thought with the help of speech means and via speech) and the communicative (implementation
of speech interaction) one. It is advisable for a language teacher to enhance both functions in the
educational process, engaging the learners in productive speech activities on the regular basis. The
teacher’s work should be aimed at the comprehensive development of the learners, at the formation
of competent speakers, at the provision of sustainable purposeful work assuming the enrichment of
the active vocabulary at each lesson, mastering the speech genres, developing the skills of effective
communication, gaining experience in tackling everyday problems by means of a language. As a
medium of information, the Ukrainian language performs both world-cognition and explanatory
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functions, inasmuch as while mastering Ukrainian the learners expand the boundaries of their world
outlook, construe their own worldview and attitudes to everything that fills it [12, p. 9].

O. Leontiev’s statement would still be relevant: “It is not only school that teaches, it is a
part of the educational environment to which the family, communication with age-mates outside
school, newspapers, radio, television and many others belong” [13, p. 391]. The present time
assumes introduction of adjustments into the definitions of the components of the educational
environment, where the dominant position belongs to the Internet which partially substitutes the
pupils’ communication with the family and their age-mates. This situation could not but have
an impact on teaching Ukrainian. It is deemed necessary to draw the latter nearer to the natural
discourse, which would enable the learners to feel their responsibility for improving the social
linguistic pattern, to promote the development of the respective culture by one’s own model
speech. Individual characteristics of every single speaker are important for two reasons: firstly, in
communicating the individual is constantly contacting with other people who might be influenced
positively or negatively; secondly, the speech culture of a society is represented via the individual
language practice of all native speakers.

Conclusions and prospects for further research. Thus, this research shows that pupils in
the senior grades possess rather elaborated instruments for self-directed and autonomous learning
and individual learning strategies. A teacher should integrate them in the work. Teaching Ukrainian
should ensure the intellectual development of a learner, the formation of the ability to identify
oneself as a concerned representative of the nation, the sense of responsibility for one’s own speech
act, the ability to adequately respond to societal needs and challenges; the commitment to self-
improvement, self-development and self-education, which is an indicator of the formed subject and
key competences.

The development of competence-oriented methodology of teaching Ukrainian will be the
subject of our further research.
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Enena I'opowkuna, 0oxmop nedazo2uieckux HAyK, npogeccop, 21asHbili HAYYHbLl COMPYOHUK
omoena 00yueHus: YKpaunckomy A3uiky u aumepamype Mncmumyma neoacoeuxu HAITH Yxpaunul,
2. Kues, Yxpauna.

MCUXOJOTMYECKHUE OCHOBbI KOMIIETEHTHOCTHO OPUEHTUPOBAHHOM
METOAUKHU OBYYEHUA YKPAUHCKOMY A3BIKY

B crarbe 0003HaYEHBI TICHXOIOTHYECKUE OCHOBBI Pa3pabOTKH KOMIIETEHTHOCTHO OpPHEH-
THPOBAaHHOM METOIMKH OOydUCHHsI YKpamHCKOMY s13bIKy. Ha ocHOBe aHanmm3a paboT 1Mo KOTHUTHB-
HOW TICHXOJIOTHH OIIPEJENICHBI CIEIYIONINe ACTIEKThI S3BIKOBON IMOITOTOBKH CTapIICKIACCHUKOB:
HEOOXOIMMOCTh aKTHBH3UPOBATH ITOJIOKUTEIbHBIE MOTHBBI JUIsl KAUECTBEHHOTO YCBOCHUSI 3HAHUIA;
HEOOXOIMMOCTh BBIPAOOTKH CTparernii oOy4eHusl, HapaBJICHHBIX HA CUCTEMATH3alHI0 MOTy4eH-
HBIX 3HAHWH, TPUOOPETEHHBIX YMEHUI W HABBIKOB; CHCTEMATHYECKOE PA3BUTHE PEUH W MBIIIIICHHS
ydaIuxcs; 000TalleHne X CIIOBAPHOTO 3aaca; COBEPIICHCTBOBAHNE YMEHUI BCEX BHOB PEUEBOH
JESITEIbHOCTH: ayINpOBaHKe, TOBOPEHHUE, YTEHHUE, TIHCHMO.

Knioueswie cnoga: ncuxonorndeckrie OCHOBBI, KOMIIETEHTHOCTHO OPUEHTUPOBAHHASI METO-
JIIKa, Pa3BUTHE CTAPILIEKIACCHUKA, S3bIKOBAsI TOJITOTOBKA CTaPIIEKIACCHUKOB.
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Onena Topowikina, 0okmop neoazociyHux HAyK, npoghecop, 20108HUL HAYKOBUL CHIBPOOIMHUK
81001y Haeuanus yKpaincokoi moeu ma aimepamypu Incmumymy neoacociku HAITH Ykpainu,

M. Kuis, Yxpaina.

MCUXOJOI'TYHI 3ACAIA KOMIIETEHTHICHO QPIGHTOBAHOi METOJUKHN
HABYAHHSI YKPAIHCBKOI MOBU

VY crarTi OKpeclieHO MCHXOJIOTiYHI 3acajd PO3pPOOJICHHS KOMIIETEHTHICHO OPi€HTOBAHOT
METOJMKHM HaBYaHHs yKpaiHchbkoi MoBM. Ha OCHOBI aHaii3y mpaib 3 KOTHITHBHOI NCHXOJIOTii
BHU3HAYEHO TaKi acHeKTH MOBHOI IiJITOTOBKM CTapLIOKIACHHKIB: HEOOXIJHICTh aKTHBI3yBaTH
MTO3UTHBHI MOTHBH JIJIS IKICHOTO 3aCBO€HHS 3HAHB;, HCOOX1THICTh BUPOOJICHHS CTpATeTiii HABYaHHS,
CIpPSMOBAHMX HAa CHUCTEMATH3aIlil0 3M00yTHUX 3HAHb, HAOYTHX YMiHb i HaBUYOK; CHCTEeMAaTHIHUH
PO3BUTOK MOBJICHHS I MUCJICHHSI Y4HIB; 30araueHHs IXHbOTO CIIOBHUKOBOTO 3aI1acy; yA0CKOHATICHHS
YMiHb BCiX BH/IiB MOBJICHHEBOI JisSUTBHOCTI: ayJ[IFOBaHHsI, TOBOPIHHS, YATAHHS, TUChMA.

AKIEHTOBaHO, IO 0COOJMBOI yBaru NOTpeOye poO3poOJICHHS CHCTEMH 3aBlaHb, LIO0
MOXXYTb BHKOPHCTOBYBAaTHCS AW(EPEHLINHOBAHO 3aJEXKHO BiJ] XapaKTEPHUCTHUK KOXXKHOTO Y4HS,
o0csiry Matepiaiy, SIKHH MiJUIrae MoBTOPEHHIO, ypaxyBaHHS ONTHMAJIBHOTO JUISi KOXKHOTO YYHS
peXUMY TIOBTOPEHHS. 3a/171s (popMyBaHHS CTIHKUX YMiHBb | HABUYOK YUHIB HEOOX1THO 3iHCHIOBATH
aKTHUBI3aIlil0 MOBHHUX OJMHHWIH Y BIIPaBaxX, HaOMIDKEHUX 1O MPHUPOJHBHOTO CHiMKyBaHHS. [Ipomec
aKTHBI3alil cTac e()eKTUBHUM 32 YMOBH BHUCOKOT IHTENIEKTya IbHOT aKTUBHOCTI Y4HIB, 3aJIy4eHHs iX
JI0 caMOCTIHHOT JisuibHOCTI. Buxijg BOauaeMo B MO€HAHHI MPOIECy LiJeCPIMOBAaHOT aKTHUBI3alil
MOBHOTO Marepiany i MOBJICHHEBOI NMPAKTUKHM yYHIB, HaJaHHS BIIPaBaM KpEaTHBHO-MOBJICHHEBO]
CIPSIMOBAHOCTI, IO JOTIOMO)KE YYHSIM BiI9yBaTH CBOIO BiIMOBIANBHICTH 32 ITiIBUIICHHS KyJIBTYPH
CYCHIUJIBHOT MOBHOI IIPAKTHUKH, CIPHUATH IMiJHECEHHIO IIi€i KyJIbTYpH JOCKOHAINMH 3pa3KaMH
BJIACHOTO MOBIJICHHS. be3yMOBHO, 11e moTpedye BiJl yUnUTeNs TOJAaTKOBUX 3yCHIIb IiJT 9ac MirOTOBKH
JI0 YPOKIB, TBOPYOTO MiIXOAY JI0 peatizamii BUMOT YHHHOT TPOTpamH.

Hapuanns pra'l'HCLKo'l' MOBH Ma€ 3a0e3NeuuTH IHTEIEeKTyaIbHUN PO3BUTOK  y4Hsl,
(bopMyBaHHﬂ 371aTHOCTI 1IeHTU]IKyBaTH cebe SK CBIJIOMOIO NMpEACTaBHUKA CBOET HAIlil, oYy TTA
BIZINOBITAJIFHOCTI 32 BJIACHWI MOBJICHHEBUI BYMHOK, YMIHHS aJICKBAaTHO pearysati Ha CYCIIJIBbHI
3aIWUTH 1 BUKJIMKH; IPArHEHHsI 10 CAMOB/IOCKOHAJICHHS, CAMOPO3BHUTKY i CAMOOCBITH, TIOKa3HUKOM
90ro € C(OPMOBAHICTH MPEIMETHO] 1 KITFOYOBUX KOMITIETEHTHOCTEH.

Kniouosi cnosa: nicuxonoriyti 3acajii, KOMIETEHTHICHO OPi€HTOBaHA METO/IMKA, PO3BUTOK
CTapILOKJIACHUKA, MOBHA ITi/ITOTOBKA CTapIIOKJIACHUKIB.
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