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TEACHER TRAINING MODERNIZATION
AS INNOVATIVE TENDENCY OF EDUCATION
DEVELOPMENT IN THE USA

In the modern world, it is impossible for society to work without highly qualified specialists,
therefore modern education in all countries of the world is important. Education is the basis for raising
the country's economic level, influencing the culture and self-knowledge of the people. The profes-
sional activities of American educators are becoming increasingly difficult due to the different ethnic
and social backgrounds of students, the diversity of languages, cultures, styles of learning activities,
as well as individual preferences and potential. At the same time, there has been a decline in success
rates among ethnic minority students. Failure to learn often encourages students of diverse ethnic
backgrounds, African Americans, and Mexicans to drop out of school and lose the ability to get a high
school diploma. It was revealed that the main causes of the above problems are a high level of poverty
among ethnic minorities, unequal access to education, as well as low expectations of teachers from
students of other linguistic and cultural backgrounds. The quality of education that students receive di-
rectly depends on the personal characteristics and qualifications of the teacher. To better meet the needs
of today's students, teacher training requirements and expectations continue to grow, while school
funding is reduced. Simply put, today teachers must work as much as possible while giving work, and
receive less, which led to a decrease in interest in teaching among young people and a lack of licensed
pedagogical specialists. The combination of all these factors is a serious problem for the teaching pro-
fession as a whole, not to mention the training of teachers. According to the reform of the American
system of primary and secondary education, the broader priority is the training of competent specialists
who can inspire young people. realize their potential and transfer to them the skills necessary for suc-
cess in college and in the workplace. The country needs training programs that train teachers who not
only understand and are able to meet the diverse needs of modern youth, but can also teach, evaluate
content that 21st century students should learn and use in a multicultural environment.

Keywords: trends, quality of education, branch training, innovative trend, ethnic origin,
training programs.

Problem Statement. In the modern globalised world the role of the highly qualified workers
is very important. Therefore, the education is becoming increasingly important and teachers are
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becoming the main agents of innovative transformations in the economy and society. The developed
countries with a competitive economy and a democratic society are aware of the important role of
teachers and, accordingly, are modernizing their teacher training systems to meet today's challenges.
The education policy in the United States places a great attention on the issue of teacher training.
In particular, the No Child Left Behind Act (2001) considers students’ educational achievements
directly in relation to teachers’ competencies.

Literature review. The research results indicate that such Ukrainian comparative education
scholars as N. Lavrychenko, O. Lokshyna, N. Pazyura, O. Pershukova, L. Pukhovska analysed a
wide range of theoretical and practical issues of education in the world and in the USA. In particular,
the general and distinctive features in the development trends of teacher training in the USA in the
modern world context have been studied. The scholars underline that teacher training sector is rather
efficient in the U.S. This makes the study of the American experience in the teacher training area
is topical. Its comprehensive analysis will provide opportunity to identify ways/approaches/ best
practices that can be used for reforming teacher training system in Ukraine.

The purpose of the article. The purpose of the study is to analyse the secondary school
teacher training in the United States through the prism of teacher training sector modernisation.

Main Results. To solve certain problems and achieve the goal, the following methods were
used: analysis, synthesis, and comparison, generalization (for studying and generalizing the scientific
literature on the specific scientific methodology of the problem, conducting a categorical analysis of
basic concepts and determining the relationship between them)

The professional activities of American educators are becoming increasingly difficult due to
the students’ different ethnic and social backgrounds, the diversity of languages, cultures, styles of
learning activities, as well as individual preferences and potential. At the same time, there has been a
decline in success rates among ethnic minority students. Failure to learn often encourages students of
diverse ethnic backgrounds, African Americans, and Mexicans to drop out of school and to lose the
ability to get a high school diploma. It was revealed that the main causes of the above problems are a
high level of poverty among ethnic minorities, unequal access to education, as well as teachers’ low
expectations from students of other linguistic and cultural backgrounds. The education quality that
students receive directly depends on the personal characteristics and qualifications of the teacher.
To meet the needs of today's students, teacher training requirements and expectations continue to
grow, while school funding is reduced. In one word, today teachers must work as much as possible
and to receive less, which will lead to decrease interest in teaching among young people and a lack
of licensed pedagogical specialists. The combination of all these factors is a serious problem for the
teaching profession as a whole, not to mention the teachers’ training [1].

According to the American system reform of primary and secondary education, the broader
priority is the competent specialists training who can inspire young people, to realize their potential
and to transfer them skills necessary for success in college and in workplace. The country needs
training programs that train teachers who not only understand and are able to meet the diverse needs
of modern youth, but can also teach, evaluate content that 21st century students should learn and use
in a multicultural environment [5].

The new standards of the National Council for Accreditation of Teacher Education in 2009
determined the set of knowledge and skills that future teachers must possess in order to obtain
a license for teacher activity. In accordance with the following requirements of society and
standards, the following tasks should be taken into account in preparatory programs for teaching in
a multicultural environment: 1) to teach students the culture of different racial and ethnic groups;
2) to ensure the study of ethnic minorities languages; 3) to create conditions for mastering the skills
of working with culturally diverse students.

Therefore, in the preparation of competent teachers to work in a multicultural environment, focused
efforts and partnerships between all systems that relate to the field of education and aimed at meeting indi-
vidual and national needs are necessary and effectively influence the quality of future teachers training [1].
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The country needs training programs that will train teachers who not only understand and are
able to meet the diverse needs of modern youth, but can also teach, evaluate content that 2 1st century
students should learn and use. Approximately 460,000-1 applicants were enrolled in traditional
and alternative courses of certification programs for teacher training in 2013-14. Previously,
future teachers did not have basic information about whether their programs were successful in
employment terms, graduates of the programs tested themselves well prepared for the harsh working
conditions in the classroom, as a result, student performance will improve. It is known that there
is no more important school factor for student learning than having an excellent teacher, especially
in high-needed communities, therefore it is very important that the state introduces various training
programs that can generate new teacher conveyors with the right combination of knowledge and
skills to satisfy all range of classroom requirements across the country. The rules are aimed at
helping to achieve stronger results for all programs, including traditional ones, those that provide
alternative paths to certification, and those that are provided through distance learning, and at the
same time give the state significant flexibility in how they measure program performance based on
local needs and priorities. In particular, the rules require new reporting from states - in addition to the
basic activities that they are required to submit annually in accordance with the Higher Education
Act - on the effectiveness of programs to ensure continuous improvement by facilitating continuous
feedback between programs, potential teachers, schools and areas, states and the public. The rules
are also aimed at providing more complete information to eliminate inconsistencies between existing
teaching positions and the areas in which programs train teachers, and enable districts and schools
to use their best teachers where they are most needed. This transparency also gives potential teacher
candidates better access to information on the strengths of the various programs so that they can
choose the training program that suits them. This rule focuses on pioneering work across the country
to help all states, counties, determine whether their graduates are in college, how long they stay there,
and how they study in class. States such as Delaware and Louisiana have implemented program-
level performance reporting. Program providers also help maintain and improve, for example, at
Arizona State University, which uses data to align various traditional and alternative route training
programs with the needs of Arizona schools, and the Postgraduate School, which provides residency
programs for teachers that require, so that teachers demonstrate evidence of classroom effectiveness
before completing the course [4].

As a profession and as a discipline, however, teacher preparation is highly criticized and
highly politicized. Many critics—including politicians, government officials, foundations,
businesses and researchers—argue that on the whole, teacher preparation produces only mediocre
results. They chastise universities for being too slow to improve teacher education programs and for
using them to be little more than revenue generators for their host institutions. Meanwhile, state and
federal entities alike have ramped up their accountability requirements for university based teacher
education programs, even as they seem inclined to enable new pathways to teacher preparation that
are exempt from established rules. While calls for the reform of teacher education have coexisted
for some time with efforts to reform higher education on the whole, the focus has intensified on
outcomes- and performance based measures of teacher education. Critics today argue for a more
evidence-based approach to teacher training, for stricter standards for teacher licensure, and for
better measures of teacher quality and P-12 student learning outcomes. But there is no consensus
about what measures are meaningful and proven effective based on evidence [2].

If these criticisms are not enough to worry about, universities also find themselves with fewer
students enrolling in teacher preparation programs, even as the educator workforce is suffering
serious shortages in several fields and localities. The reasons for the enrolment decline vary, but
some students understandably gravitate toward other fields with higher salaries, especially as ever-
rising university tuition increases their chance of graduating with debt. Others may be discouraged
by the low level of respect that society ascribes to both teachers and teaching, or by what some
educators perceive as an over-emphasis on student testing and test scores [2].
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University teacher preparation programs face other significant challenges. Expectations have
grown for the duration, variety and depth of the field experiences that universities help provide
for teacher candidates, even as funding dwindles and institutions generally continue to prioritize
research over practice for faculty promotion and tenure. In addition, teacher preparation programs
are being asked to increase the academic rigor of their programs, recruit and prepare more diverse
student populations, and also diversify the ranks of the professors who instruct future teachers. At
some institutions, too, state funds that may have once supported teachers in pursuing master’s-
level credentials have evaporated. Often overlooked in the criticism and politicization of teacher
education is that, particularly over the last decade or so, university-based teacher preparation
programs have avidly and actively sought to continuously improve their practices and policies,
essentially pursuing reform through a constant focus on evolutionary change. Most universities
now have robust and extensive partnerships with P-12 schools that support the clinical preparation
of teacher candidates, including lengthy apprenticeships with teacher mentors. Teacher preparation
programs have purposefully pursued channels that provide diverse clinical experiences for their
teacher candidates—in both urban and rural areas, for example, and in schools with significant
demographic diversity. Further, teacher preparation programs in higher education often utilize the
most robust and current assessment protocols that exceed university requirements [2]

There are approximately 3.6 million public school elementary and secondary teachers in 90,000
public schools in the United States. More than 200,000 students complete a teacher preparation program
each year. Little is known about these teacher candidates except that they are predominantly female and
white. Aspiring teachers in the United States are prepared in many different kinds of programs, which
in turn reflect many different kinds of career pathways. Between 70 and 80 percent are enrolled in “tra-
ditional” programs housed in postsecondary institutions; the rest enter the profession through one of the
approximately 130 “alternative” routes. Yet however they are designated, teacher preparation programs
are extremely diverse along almost any dimension of interest: the selectivity of programs, the quantity
and content of what they require, and the duration and timing of coursework and fieldwork. Any pathway
is likely to entail trade-offs among selectivity, the intensity of the training, and the obstacles it presents to
teacher candidates. More selective pathways, and those that require greater effort and time to complete,
may have the disadvantage of yielding fewer teachers to fill vacancies, for example, but the teachers they
do produce may be more highly qualified. There is some research that suggests that there are differences
in the characteristics of teacher candidates who are attracted to different pathways and types of programs.
There is also some research comparing the outcomes for graduates of different kinds of programs. How-
ever, the distinctions among pathways and programs are not clear-cut and there is more variation within
the “traditional” and “alternative” categories than there is between these categories. We found no evidence
that any one pathway into teaching is the best way to attract and prepare desirable candidates and guide
them into the teaching force. This finding does not mean that the characteristics of pathways do not matter;
rather, it suggests that research on the sources of the variation in preparation, such as selectivity, timing, and
specific components and characteristics, is needed [3].

Results Summarizing the material presented, we note that the teacher training aspect is the subject
of research by both domestic and foreign scientists. The theoretical development of scientists is to deter-
mine the essential characteristics of teacher training aspect, which include 1) to teach students the culture
of different racial and ethnic groups; 2) to ensure the study of ethnic minorities languages; 3) to create
conditions for mastering the skills of working with culturally diverse students and the like.

Conclusion Thus, trends and alternative ways in the training of teachers in the USA are
aimed at meeting individual and national needs, effectively affect the quality of training of future
teachers. The main trends in obtaining the teaching profession by youth provide the opportunity
to train qualified specialists in order to improve the qualitative and quantitative indicators of the
provision of educational institutions with teaching staff in the states. The alternative certification
usage for organizational and continuing professional development is a promising area for reforming
teacher education.
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Hina Hikonvcoka, kanouoam neda2o2ivHux HAyK, CIMAapuull HayKo8ull CnispoOimuux 6iooiny
nopisusanbHoi nedazoziku Incmumymy nedazozciku HAIIH Yipainu.

MOJEPHI3AIISA MIATOTOBKYU BUMTEJIIB SIK IHHOBAIIMHA TEHJIEHIIIA
PO3BUTKY OCBITHU V¥ CLIA

VY cydacHOMY CBITiI CYCIIIBCTBY HEMOXIHMBO (DYyHKIIIOHyBaTH 0e3 BHCOKOKBAJi(hiKOBAaHMX
CIeLIJIICTIB, TOMY Cy4acHa OCBIiTa y BCiX KpaiHaX CBiTy Mae BaxiuBe 3HaueHHs. OcBita € 023010
JUIsl TIJIBUILEHHS €KOHOMIYHOTO DIBHSI KpaiHM, BIUIMBY Ha KYJIBTYpYy Ta CaMOII3HAHHS HapOIy.
[Ipodeciiina AiSIBHICTD aMEPUKAHCHKUX TEAroriB CTa€ AEAali BaXYOI y 3B’SI3KY 3 PI3HUM
CTHIYHUM Ta COI[abHIM MOXO/DKCHHIM YYHIB, PI3HOMAHITTAM MOB, KYIBTYp, CTHIIB HABYAIEHOL
TSUTBHOCTI, a TaKOXK 1HAWBIMyalTbHUX BIIOM00AHH Ta MOTEHIANy. B TO# ke 4ac crocTepiraeThes
3HIDKCHHS PIBHS YCIINIHOCTI Cepel Y4YHIB €THIYHMX MEHIHMH. HeBmaui y HaBYaHHI 4acTo
MIIIITOBXYIOTh YYHIB PI3HOMaHITHOTO €THIYHOTO TIOXOJDKEHHS, apoaMeprKaHIliB Ta MEKCHKaHIIIB
JIO IPUITMHEHHS] HABYAHHS Y HIKOJI Ta BTPATH MOXKJIMBOCTI OTPUMATH aTECTaT PO HOBHY CEPEIHIO
ocBiTy. BusiiieHO, 1110 OCHOBHUMY NMPUYMHAMH BUHUKHEHHSI 3a3HaYE€HUX BHUIIE TPOOIIEM € BUCOKHUH
piBeHB OITHOCTI cepel STHIYHUX MEHIIWH, HEPIBHUH TOCTYII 10 OCBITH, a TAaKOXK HU3BKUHA PiBEHBb
OYiKyBaHB y BUMTEIIB BiJl yYHIB IHIIIOTO MOBHOTO Ta KYJIBTYPHOTO MOXOIKEHHS. SIKiCTH OCBITH,
Ky OTPUMYIOTH MIKOJISIPi, TPSAMO 3aJICKUTh Bil OCOOMCTICHMX XapaKTEpUCTHK 1 KBasigikaril
Buntens. 1100 kparie 3a10BOSIBHATH MOTPEOU CHOTOJHIILIHIX YYHIB, BUMOTH Ta OYiKYBaHHS IL0JI0
MiZATOTOBKM BYMTEIIB IMPOJOBXKYIOTh POCTH, B TOH 4Yac sK (hiHAHCYBAaHHS MIKIJI 3MEHIIYETHCS.
[Ipocrinre Ka)x<y4n, CbOTO/IHI BUMTENI ITOBHHHI MPAIOBaTH MaKCHMAaJbHO BiJJal04nCh poOOTi, a
OTPUMYBATH MEHIIIE, [0 MPU3BEIIO 10 3HIDKECHHS iHTepecy 10 BUKIIAAaHHS cepell MOJIOI Ta 10 Opaky
JIICH30BaHMX MeNaroriqHinX ¢axisiiB. CyKymHICTh BCiX IHX (HaKTOPIB € CEpHO3HOI0 MPOOIEMOT0
JUTA TIearoriqHol mpodecii B migoMy, He KaXXy4dH BXKe PO IiArOTOBKY BUMTEINIB. BiqmoBigHO 10
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pe(i)opMn aMEpHUKaHCHKOI CHCTEMH IT0YaTKOBOI 1 CepeIHbOT OCBITH OLIBII WHPOKHM npiopMTeTOM €
ITiITOTOBKA KOMITETEHTHHUX CIEIialiCTiB, 3aTHUX HaTUXHYTH MOJIO/Ib, peam3yBam CBili TOTEHITIa
i mepegaté iM HABUYKH, HEOOXITHI JUTS JTOCSTHCHHS ycmxy B KOJEKi 1 Ha p060q0My MiCII.
Kpaini noTpiOHi mporpamu miJArOTOBKH, SIKi TOTYIOTh HEaroriB, sKi He TIJIbKA PO3YMIIOTh 1 3[aTHi
3aJJ0BOJIFHUTH Pi3HOMAaHITHI TOTpedH CydacHOi MOJIOI, ajie i MOYKYTh BHKJIQJATH, OI[IHIOBATH 3MICT,
ki yuHi XXI-ro CTONITTS MOBUHHI BUBYUTH Ta MPAKTUIHO BUKOPHUCTOBYBATH Y MOJIKYJIETYPHOMY
CEPEIOBHIIII.

Kniouogi crnosa: TeHACHINIT; IKICTh OCBITH; MIATOTOBKA BUMTEINIB; IHHOBAIIHHA TCHICHIIIS,
MOJICpHI3aIlisl; IMPOTPaMH ITiITOTOBKH.

Huna Huxonsckasa, xanouoam neoazo2uyeckux HAyK, CMapuiuii HAY4Hull COMPYOHUK omoend
cpasnumenvHou nedazocuxu Mnemumyma nedazocuxu HAITH Yxpaunor.

MOJEPHU3AIUA NOATOTOBKH YUUTEJIEN KAK MTHHOBAIIMOHHAS
TEHJAEHIIUS PASBUTHSI OBPASOBAHUSI B CILIA

B coBpemeHHOM MEpe 00IIeCTBY HEBOSMOXKHO paboTaTh 0e3 BRICOKOKBATH(DUIIMPOBAHHBIX
CIICLIMAIICTOB, IT0ITOMY COBPEMEHHOE 00pa30BaHHE BO BCEX CTpaHAX MHUpa MMEET Ba)KHOE 3Ha-
yenne. OOpa3oBaHue sBIsAETCS 0a30il AT MOAHATHS SKOHOMHYECKOTO YPOBHS CTPAHbI, BIUSHUSA
Ha KyJIBTYpY M caMmoro3Hanus Hapoja. [IpodeccruonanbHas AesTelbHOCTh aMEPUKAHCKUX Tearo-
TOB CTAaHOBHTCS BCE TSDKEJIEE B CBSA3U C PA3IMYHBIM STHUYECKUM U COIIMATBHBIM ITPOUCXOXKICHUEM
YYCHHKOB, MHOTOOOpa3MeM SI3bIKOB, KYJIBTYp, CTHICH YIEOHOH NEeITEIbHOCTH, a TAK)Ke UHIUBHIY-
QJIBHBIX MPEANOYTEHHI U NOTeHIMaNa. B To ke BpeMs: HaOIonaeTcss CHIKCHUE YPOBHS yCHEIIHO-
CTH CPEAN YYCHHKOB THHUECKUX MEHBbIIMHCTB. Heynaun B yuebe 4acTo MONTAIKUBAIOT YYaLHXCS
Pa3HOOOPa3HOro ATHUUECKOTO MPOUCXOXKICHHS, appoaMepruKaHIIeB U MEKCHKaHIIEB K MpeKpaliie-
HUO 00y4eHHs B IIKOJIE U IIOTEPU BO3ZMOXKHOCTH MOJIYYUTh aTrTecTar O IOJIHOM CpeiHeM 00pa3oBa-
HUH. BBIABIEHO, UYTO OCHOBHBIC MPUYMHBI BOSHUKHOBEHHS YKa3aHHBIX BBIIIE IPOOIEM — BBICOKHH
YpOBEHb OEIHOCTH CPElN STHUYECKUX MEHBIIMHCTB, HEPABHBIN JOCTYII K 00pa30BaHUIO, a TAKKE
HHU3KHI ypOBEHb OKHJIAHUH Yy ydHUTeNel OT yYEHUKOB JIPYrOro S3bIKOBOTO U KyJIBTYPHOTO IPOHC-
xoxaeHus. KagecTBo 00pa3oBaHMs, KOTOPOE MOJNYYAIOT IIKOJIBHUKH, HANPSIMYIO 3aBHCHT OT JIMY-
HOCTHBIX XapaKTEePUCTUK M KBaJTU(UKAIMU yuuTess. UToObl Jydlle yIoBIETBOPSATh NOTPEOHOCTH
CCrOAHAIIHUX YUYCHUKOB, Tpe6OBaHI/lH 1 OKHJAAHUS 110 IIOATIOTOBKE quTeﬂef/i MMpOoAO0JIKAaKOT pacTu,
B TO BpeMs Kak (PMHAHCHPOBAHUE IIKOJI yMeHbIIaercs. [Ipoie roBopst, CErofHs y4uTes JOIKHEI
paboTaTh MakCUMaJIbHO OTAaBasiCh paboTe, a MOoIydaTh MEHBIIIE, YTO MPUBENIO K CHI)KCHUIO MHTE-
peca K MperoJaBaHuIo CPeIi MOJIOJEKHU U K HEXBATKE JINLIEH3UPOBAHHBIX I1€IarOrHYECKHX CIielna-
nucToB. COBOKYITHOCTB BCEX 9THX (PaKTOPOB SBISCTCS CEPHE3HON MPOOIEMOit AT ITe1arornaeckoi
npodeccun B 11e10M, HE TOBOPS YK€ O MOATOTOBKe yuuTenei. CornacHo pedopme aMepuKaHCKON
CUCTEMbI HAYaJBHOTO U CPEAHEro 00pa3oBaHus Ooee NIMPOKUM IIPHOPUTETOM SIBIISIETCS TOrOTOB-
Ka KOMIIETEHTHBIX CIELIHAINCTOB, CIIOCOOHBIX BIOXHOBHTH MOJIO/ICKb, PEallM30BaTh CBOH MOTEH-
IIMaJl U MepeiaTh UM HABBIKM, HEOOXOANMBIE ISl JOCTHIKEHHSI yCIexa B KOJJIe/pKe U Ha pabouem
Mmecre. CTpaHe HyXKHBI IPOrPaMMBI [TOATOTOBKH, KOTOPBIE TOTOBST IIEAaroroB, KOTOPbIE HE TOJIBKO
MTOHUMAIOT M CITOCOOHBI YIOBIECTBOPHUTH Pa3HOOOpPA3HBIE MOTPEOHOCTH COBPEMEHHON MOJIOJCKH,
HO U MOT'YT IIp€1IoJiaBaTh, OUCHUBATH COACPKAHUEC, KOTOPbIC YUCHUKH XXI Beka JOJDKHBI U3YUUTH U
MIPAaKTHYECKH MCIIOIb30BATh B TIOJIMKYJIBTYPHOU CpeJie.

Knouegvie cnosa: TeHICHINN; Ka4eCTBO 00pa30BaHUsI; MOATOTOBKA YUUTENIEH; MOJICpHH3a-
1VsT; THHOBAIIMOHHAS TeH/ICHIS; TPOTPAMMBbI MOATOTOBKH.
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