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CENTENARY OF WALDORF EDUCATION:
THE PHASES OF SCHOOL
MOVEMENT DEVELOPMENT

This paper investigates the 100 years history path of a Waldorf School as an education
system and the stages of development of World Waldorf Education Movement. Rudolf Steiner
(1861-1925), Austrian scientist and thinker, cultivated the spiritual-scientific research on a human
being is a threefold being of spirit, soul, and body whose capacities unfold in three developmental
stages on the path to adulthood: early childhood, middle childhood, and adolescence. His ideas were
embodied in 1919 in Stuttgart (Germany), where the first Waldorf School (die Freie Waldorfschule)
was opened. Since those times, Waldorf Education became a world education movement with 1182
Waldorf and Rudolf Steiner schools in 66 countries and 1911 Waldorf Kindergartens in more than
69 countries (Waldorf World List 2019). Waldorf Education’s independence of national boundaries
and its capacity for taking account of regional, cultural elements have been made visible today by
the expansion that has taken place. This paper observes the development of Waldorf Education and
analyses its future questions and challenges.

Keywords: Waldorf School; Rudolf Steiner; Waldorf Education.

Introduction. Despite the fact that Waldorf Education Movement has become the largest
free school movement in the world, and Steiner’s educational philosophy has been compared with
such great thinkers and educators as John Dewey, Neill, Pestalozzi, Froebel and Maria Montessori
(Gidley 1997, p. 23), it has aroused little interest amongst educators in general (Masters 1996;
Mowday 2004). Education policy-makers gain many ideas from different alternative schools and
bring them into the Education Standards never announcing the source.

The year 2019 is very important for the whole Waldorf community as the year of Warlord
School 100 anniversary. What is most striking during this celebratory centennial is to observe the
extent to which Waldorf Education has expanded and spread to the farthest corners of the world by
some of the most unlikely people. In the span of a mere hundred years, this movement has grown from
a single seedling school in Stuttgart, Germany, with 252 students, to one of the largest independent
school movement in the world, numbering well over 1,000 schools and 2,000 kindergartens
worldwide, educating tens of thousands of students. Every anniversary can serve an opportunity
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to look back and reflect on the achievements of Waldorf Education, while simultaneously looking
ahead to what the future might hold, what are the questions and challenges.

This article aims

—  to investigate the history of Waldorf Education development and its current situation;

—  to analyze the challenges the Waldorf Schools face today;

—  tolook at the future of a Waldorf School and its tasks in education.

Waldorf Education Movement started from a single school in Stuttgart-Uhlandshéhe
(Germany). The first Waldorf School was established in September 1919 for children of workers
at Waldorf-Astoria Cigarette Company. Rudolf Steiner, the Austrian philosopher with a complex
approach to different human activities (Anthroposophy), and Emil Molt, the Company director,
started the school. Over the following six years, 1919—1925, amidst growing student enrolment,
together with the teachers’ faculty Steiner developed the Waldorf School’s unique curricular and
governance structures. The first Waldorf School grew rapidly, and many other children whose
parents were looking for more humane values and new educational methods after the ravages of
World War [ joined the school.

I. Oberman (1997) defines six key points of this school’s innovative organizational profile:

First, the Waldorf School is a comprehensive primary and secondary school.

Second, the school is not designed to proselytize for Anthroposophy, the worldview that
underlies Waldorf education. Rather, the Waldorf teachers work pedagogically on the basis of the
Anthroposophical understanding of a human-being development.

Third, the central objective of teaching is to create an environment in which the students can
fully discover themselves.

Fourth, in order to enter upon the path of self-discovery, the school functions as a co-
educational institution.

Fifth, to support the students’ inner growth they learn to help the other students in their class
community.

Six, the students stay with the same teacher during the first eight years of their school
career. In this way, the teacher has a chance to develop a deeper relationship and gain more in-
depth knowledge of a student. In addition, the students form a tight-knit community (Oberman
1997).

Steiner Waldorf Schools Fellowship, the membership organisation for all the Steiner schools
and independent Steiner Early Years settings in the UK and Ireland, on its official website states that
Waldorf Education in its pedagogical approach

e  Works for all children irrespective of academic ability, class, ethnicity or religion;

Takes account of the needs of the whole child — academic, physical, emotional and spiritual;
Is based on an understanding of the relevance of the different phases of child development;
Develops a love of learning and an enthusiasm for school,

Sees artistic activity and the development of the imagination as integral to learning;

Is tried and tested and is part of state funded, mainstream provision in most European countries;
Is respected worldwide for its ability to produce very able young people who have a strong
sense of self and diverse capacities that enable them to become socially and economically
responsible citizens (Steiner Waldorf Schools Fellowship).

From the very first day Steiner identifies the Waldorf School as “a school for humanity” whose
students would begin the renewal of the spiritual life of the German nation (Tautz 1982, p. 25).

From 1920 onwards, Steiner was invited to share his educational theories beyond the confines
of Germany. In 1924, his lectures at the Oxford Conference were heralded as the “central point”
of the meetings (Webb 1976, p. 404). Steiner also gave introductory courses on the education at
Dornach and elsewhere in Switzerland, numerous single lectures in various towns such as Utrecht,
Amsterdam, Rotterdam, Hague and Kristiania (Oslo) (Werner & von Plato 2001, pp. 25-26).

M. Dackweiler (2001) defines four phases of Waldorf Movement Development.
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The first phase (1919-1925) contributed to the establishing of the school in Stuttgart under
the guidance of Rudolf Steiner.

The second phase (1925-1945) brought the expansion and consolidation of the Waldorf
Education by the teachers themselves. More schools were founded in Germany and early foundations
took place in the other countries (Switzerland, the Netherlands, the UK, Norway, Hungary, Argentina,
Sweden, Austria and the USA). In 1933, fourteen years after the first foundation, there were 17
Waldorf Schools in the world. Besides, the rise of National Socialism and the outbreak of World War
II resulted in the closure of most schools in Germany and in the other countries occupied by Nazi
power (Dackweiler 2001, pp. 44-45).

The third phase (1945-1965) of development received its external features through the changes
of the political situation. Independent schools were forbidden in the Soviet zone of Europe (including
German Democratic Republic). (Dackweiler 2001, pp. 44-45). The West German schools were
reopened, and in 1951, six years after the end of the war, Germany had 24 Waldorf Schools - triple
the number that had existed prior to the closures forced by the Nazis. In the mid-1950s, there were 62
schools worldwide, 53 in Europe and 9 in North and South America (Werner & von Platop 2001, pp.
25-26). Dackweiler (2001) noticed that during the third phase Waldorf Education became increasingly
known among the wider public. “When the state began to talk about the education reform [...] Waldorf
Schools came to be regarded as good examples to follow”. However, such impulses got stuck in the
bureaucracy and old forms of education system (Dackweiler 2001, pp. 44-45).

The fourth phase (1965-1995) coincides with the great impulse of building the civil society.
While before and after the Second World War the impulse and initiative to found the Waldorf School
came mainly from the teachers from those times the impetus was provided by “citizens’ initiatives”
(Dackweiler 2001, pp. 44-45).

Since 1995 according to U. Werner & B. von Plato (2001) the founding impetus has been
markedly greater outside Germany than within. A relatively rapid spread of the education is noticeable
in countries where Socialism formerly suppressed any independent school initiatives, but although
the new political framework makes such ventures possible, instances where they are supported by
the state are the exception rather than the rule (Werner & von Plato 2001, pp. 25-26). All the more
impressive is the number of schools now existing in Hungary (43), Russia (21), the Czech Republic
(19), Romania (17), Estonia (10), Poland (7), and Slovenia (5) (Waldorf World List 2019).

The impetus of the Waldorf Education has also spread into Asia. The distinction between
cultural traditions and religious foundations of the Asian states sometimes makes it impossible to
introduce any kind of different education approach. That is why there is no Waldorf Schools in
the countries of Islam, but the schools of Israel (23), South Korea (10), Japan (7), India (7), China
(6), the Philippines (4), Taiwan (3) and Thailand (3) represent an interesting combination of the
European education tradition with the national cultural flavor (Waldorf World List 2019).

Interest in Waldorf teaching approaches is evident in about half of all the world’s nations
(about 100 countries), independent of language, religious affiliation, or political situation. Today
there are 1182 Waldorf and Rudolf Steiner schools in 66 countries and 1911 Waldorf Kindergartens
in more than 69 countries. (Waldorf World List 2019).

At the open lecture in Yorkshire (England) in 1923, Rudolf Steiner said “You might realize
that even if the principles of Waldorf Education arose in one specific country, they do not have
anything to do with some kind of nationalism, but with internationalism in the best sense, as they
search for the universally human quality in all of us. We do not want to educate people who belong to
a particular class, nation or profession, but people with the broadest, most heartfelt human interests”
(Steiner, 1986, p. 245).

Several International organizations coordinate the Waldorf Education Movement and support
its development. They are the following:

The Pedagogical Section at the Goetheanum (Dornach, Switzerland) has a mission of
educational research and development of anthroposophy-inspired pedagogy. New impulses of
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education from this source are a great concern in order to assist the teachers in their daily work. This
task is accomplished in dialogue with the Waldorf and Rudolf Steiner Schools and their governing
bodies worldwide.

International Council of Waldorf / Steiner Education “The Hague Circle” mainly focuses
on extending the global education movement. The Hague Circle is thereby closely connected with
the Pedagogical Section at the Goetheanum. Furthermore, it bears responsibility for world teacher
conferences and the world school list.

European Council for Steiner Waldorf Education (ECSWE) is the council of European national
school movements, focusing on EU policy and the general European exchange of experience.

Internationale Assoziation Osteuropa (IA0) supports the Waldorf Schools movement in East
Europe at the area of post socialists countries, mainly focuses on the training of Waldorf teachers.
In addition, the IAO employees advise the currently working Waldorf teachers with the planning of
their lessons, the development of curricula and the setting up of self-management in schools.

International Association for Steiner / Waldorf Early Childhood Education (IASWECE). The
goals of IASWECE are to foster co-operation among colleagues throughout the world, through
meetings, conferences, working groups, deepen and renew the work with the young child out of the
sources of Waldorf education, and support for its quality. IASWECE fosters training and continuing
development opportunities for caregivers, kindergarten teachers and educators.

The Friends of Waldorf Education (Freunde der Erziehungskunst Rudolf Steiners e.V.) were
founded to promote the Waldorf approach and independent education worldwide. The association
forwards donations worth four million Euros each year supporting Waldorf and social initiatives in
various ways. It organizes the youth voluntary service and the worldwide student campaign WOW-
Day to collect the donations for children to be able to go to school (Freunde der Erziehungskunst
Rudolf Steiners ¢.V. — Official Website).

The birth of Waldorf Education in Ukraine dates back to 1900™ after Ukraine gained its
Independence and the changes of education policy became possible. It has been more than two decades
since the first school using the Waldorf methods opened its doors in Ukraine. Being criticized at the
beginning Ukrainian Waldorf movement proved its reliabilities through the empirical researches and
practical achievements. The results of more than 14 years of educational research activities in 2014
were accepted by the Ministry of Education and Science of Ukraine and legislation making room for
its” curriculum within the public school systems was created (Mezentseva, 2019).

From the schools born in 1900" only four Ukrainian Waldorf Schools (“Stupeni” (Odesa),
Dnipro, Kryvyi Rih, “Sophia” (Kyiv)) have reaches the full recognition from the educational
authorities of Ukraine and the World Waldorf Movement. They perform the complete schooling
with the upper classes and show the good results at the regional school ranking built on the results
of the National Independent Testing. The Waldorf graduators take their own kids to the Waldorf
Kindergartens and Schools and some of them come back to school to work becoming their teachers’
colleagues.

The new wave of the Waldorf Initiatives came up in 2014 when the Waldorf Education got
its recognition on the level of Ministry of Science and Education of Ukraine. Having the Waldorf
state school model more successful than the Waldorf private school model the parents act within
the rules of civil society and initiate the Waldorf classes at the State (Public) Schools getting the
80% of financial support. Now there are 7 school initiatives with the lower classes: 3 in Kyiv, 1 in
Dnipro, 1 in Zaporozhie, 1 in Kharkiv, 1 in Mykolaiv and several kindergarten initiatives in Lutsk,
Kremenchuh, Lviv and some more.

Since 1999, Association of Waldorf Initiatives in Ukraine (AWIU), a non-profit membership
organization of Waldorf Schools and Kindergartens, supports schools, kindergartens and individual
initiatives to strengthen and nurture Waldorf Education and to advance Waldorf principles around
Ukraine through collaborative regional work, professional and resource development, and
community outreach. AWIU interacts with various educational institutions and official bodies of
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Ukraine; organizes congresses, conferences, seminars, meetings, exhibitions and other events;
fosters international cooperation, exchange of academic research and good education practice.

The number of Waldorf School Initiatives is relatively small but through the intensive
engagements into the different activities, the name “Waldorf” is known and respectful. The influence
of Waldorf Education on the education reforms in Ukraine could be highly recognized.

To analyze the challenges the Waldorf Schools face today we delivered the international
research that covered 33 Waldorf Schools from 13 countries: Germany, Austria, Finland, Switzerland,
Italy, Hungary, Czech Republic, Latvia, Estonia, Ukraine, Georgia, Armenia and Russia. As it
might be noticed, the chosen countries are differentiated by their historical, political, economic
systems and cultural peculiarities. The historical perspective determined the age of the schools, the
political perspective determined the educational policy of the country, and the economic perspective
determined the financial situation. Summarizing the results of the comparative analysis, we identified
the challenges of Waldorf Schools’ development in different countries. They are:

Political determinants reflect the openness to alternative education, the level of democracy,
the level of civic institutions’ development and accuracy at legal relations.

Historical and national determinants. The countries in the process of reforming or developing
their social institutions are characterized by confrontation with the influences of the old system; all
the countries are challenged by national and global influences, traditional and innovative impulses;

Economic determinants. Financing of the education system in different countries has its
own peculiarities. Waldorf Schools require additional funding for the educational needs; in some
countries, they are unable to withstand the financial strain: there is a shortage of teaching staft, small
classes, and so on;

Cultural determinants. The Waldorf Schools development should be orientated not at the
adaptation of a German model, but the basic ideas of Rudolf Steiner should be used in the worldview
context;

Demographic determinants. The Waldorf Schools should take into account the demographic
potential of the area: fertility, families’ ability to finance the school, distance and so on.

Waldorf Education: What is the perspective for the 21* century? Waldorf Education’s
independence of national boundaries and its capacity for taking account of regional, cultural
elements have been made visible today by the expansion that has taken place, but these qualities
were in fact present from the outset.

Once Thomas Friedman, New York Times columnist and author of The World is Flat (2006),
answering the students question How to prepare themselves for tomorrow’s workplace, said that
their education had primarily developed the left side of the brains but if they wanted to be prepared
for the future they needed to develop the right side of the brains as well. He told them “to think art,
to think green, to think connectedness.” (Petrash 2010).

Jack Petrash, a teacher at the Washington Waldorf School and a director of the Nova Institute,
an organization working with parent and teacher education and teacher renewal, wrote “When I
taught my first graders their letters through art and storytelling [...] I was stimulating the kind of
brain activity that will give rise to higher-order, creative thinking. In fourth grade, when I will watch
each of these same children begin to play violin, viola, or cello, I will rest assured that their ability to
think creatively and to work collaboratively is being strengthened through music. When these same
students, in grades six, seven, and eight, encounter the synthesis of art and science and the love of
nature [...] I will hope that these same qualities will have been cultivated in them and that these
students will be multidimensional individuals, accustomed to using their whole mind in surprisingly
new and innovative ways” (Petrash, 2010).

Conclusion. Right from its festive opening celebration on September 7, 1919, Waldorf
Education was built on the foundation of tremendous idealism. Centenary of Waldorf Education
allows us to celebrate and admire the astounding accomplishments of this unique education as well
as urging us to recall and return to the source — to become more conscious of the inaugural impulses
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that have contributed to the undeniable success of the movement. A closer look at these initial
impulses reveal enduring values, confirming why this education has grown so rapidly and was able
to overcome insurmountable difficulties, breaking national, racial, political, gender, religious, and
social boundaries to become an educational movement that has universal appeal.

Future educational research might cover the closer look at the Waldorf Education
approaches at the perspective of Ukrainian education reforms,
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Onena Mezenyesa, Monoouiuii HAyKo8ull CnispoOImMHUK 8i00i1y IHHOBAYIll ma cmpamezil
pozeumky ocgimu Incmumymy neoazoeixu HAIIH Yxpainu, sacmynnux oupexmopa 3 HBP
cepeodnvoi 3azanvioocsimuvoi wixonu I-1I1 cmynenie Ne 195 im. B. 1. Kyopswosa m. Kueaa,
cnigeonosa Beeykpaincwvkoi epomadcokoi opeanizayii «Acoyiayisn anrboop@cokux iniyiamus 6
Vipainiy, Kuis, Yxpaina

CTOJITTSA BAJABIOP®CHKOI IIEJATOT'TKA: ®A3HA PO3BUTKY
OCBITHBOI'O PYXY BAJIBJJOP®CbKHUX IIKIJI

VY crarrti nociimkero 100-piuHuMii HUIIX PO3BUTKY BanbIopdchkoi IMIKOIM SIK OCBITHBOT
cucrteMu Ta eranu po3BuTKy CBiToBOro Bambmopdcbkoro ocBitHboro pyxy. Pymonbd Illraiinep
(1861-1925), aBcTpiliChbKHMII BYEHHMH 1 MHUCIHUTENb, KYJIFTUBYBAaB JyXOBHO-HAyKOBI JIOCIIJDKCHHS
JEOIMHH SIK €IHOCTi TyXy, y1i it Tina. HMoro inei 6ymu Brineni B 1919 poui B IlITyrapri (HiMeuunna)
3 BiakputTam [lepmoi Bansaopdcepkoi mxomnu (die Freie Waldorfschule). 3 Tux gacis Banbaopdcbka
OCBiTa CTaja CBITOBHM OCBITSHCBKHM pyXoM, IIo Hamiuye 1182 mkomm y 66 kpaimax ta 1911
JUTInX caikiB y 69 kpainax (Waldorf World List 2019). HesanexxHicth BaibI0opdCchbKOi OCBITH
BiJI HalliOHAJILHUX KOPJOHIB Ta ii 31aTHICTh BPaxoByBaTH PEriOHANbHI, HALlIOHAJIBHI Ta KYyJIBTYpHI
€JIEMEHTH JI0JIa€ KOPAOHH, 110 OYJI0 aKTyai30BaHO JaHUM JOCIHIIKCHHSIM.
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ABTopka aHaiizye $a3u po3BUTKY BajbJOP(CHKOT OCBITH y CBITOBOMY KOHTEKCTI Ta IIUISX
Banbnopderkoi mxonu B Yipaini. Komnaparusae nociiukenss 33 Banbaopdebkux 3akiiaiiB 0CBITH
13 kpain, cepen skux Himeuuwmna, Asctpis, @innsauamnis, [IBeimapis, Itamis, Yropmuaa, Yechka
Pecmy6mika, JlatBis, EcTonis, Ykpaina, ['pysis, Bipmenis ta Pocist, mo30mmio 3’sacyBaTi 30BHIITHI
JETePMiHAHTH PO3BUTKY BaiabIop(ChKUX MK y Pi3HUX COIIANFHO-TIOMITHYHAX Ta €KOHOMITHUX
cucremax. JlerepMiHaHTH PO3TAIlIOBaHI Y HACTYIHHX TUIOLIMHAX: IEPKaBHO-TIOJITHYHI, ICTOPHYHO-
HalliOHAJIbHI, EKOHOMIYHI, KyJbTYPHI Ta ieMorpadivHi.

[lepcriekTHBHUMHU ~ BOAYalOThCS  OUTBIN  [IMOOKI  JIOCHIDKECHHS  OCBITHIX — ITiJXOMIB
BaJIbAOP(PCHKOT MENAroTiKN Y KOHTEKCTI YKPaiHCBbKHUX OCBITHIX (opM.

Knrouosi cnoea: Banpnopdcepka mkona; Pynonsd Ilraiinep; Banmpaopdcebka negarorika.

Enena Mezenuyeea, miaowuti HayuHblil COMPYOHUK OMOeNd UHHOBAYUL U cmpame2uil pa3eumuis
obpaszosanus Uncmumyma nedazoeuxu HAITH Ykpaunwt, 3amecmumens oupekmopa no YBP
cpeonetl obweobpaszosamenvrou wikonsl 1-I1I1 cmyneneti Ne 195 um. B. U. Kyopsuwosa e. Kuesa,
conpedcedamens Beeykpaunckoi obujecmeennol opeanuzayuu «Accoyuayus 8anb00p@hceKux
unuyuamus ¢ Yxpauney, Kuee, Yxpauna

CTOJIETHUE BAJIBJOP®CKOM MEJATIOT'MKU: ®A3bI PASBUTHSI
OBPA3OBATEJIBHOI'O JIBUKEHUS BAJIBAOP®CKUX HIKOJI

B craree wuccienoBano 100-meTHui myTh pa3BuTHs Banpgopdcekoit  mKomsl  Kak
00pa3oBaTenbHON CHCTEMBI M 3Tanbl pa3BuTHi Bcemmproro Banbnopdcekoro obpasoBaresnbHOTO
nmekeHus. Pymonsd taitnep (1861-1925), aBeTpuiickuii yueHBIH U MBICIUATENb, KyTETHBHPOBAI
JyXOBHO-HAYYHBIC HCCIICIOBAaHMS UYEIIOBEKA KaK €JMHCTBA JTyXa, Aymu W Tena. Ero waenm Obum
BorutoieHsl B 1919 rony B LItytrapre (I'epmanus) ¢ otkpsitTreM [epoii Banbropdcekoii mkonsr (die
Freie Waldorfschule). C tex mop Baibaopdckoe o0pa3oBaHHe CTaa0 MHUPOBBIM 00pa30BaTCIbHBIM
JIBIOKEHUEM, HacunThiBaeT 1182 mkonbl B 66 cTpanax u 1911 nerckux canos B 69 crpanax (Waldorf
World List 2019). HezaBucumocTs BabIOp(CKOM MENATOTHKH OT HAIIMOHANBHBIX TPAHUI] H €€
CIOCOOHOCTh YUNTHIBATH PETHOHAIBHBIC, HAIMOHAIIBHBIC M KYJIBTYpPHBIC SJIEMEHTHI IIPEOJI0IEBACT
TPaHHUIIBI, YTO OBUIO aKTyaIM3UPOBAHO JAHHBIM HCCICAOBAHUEM.

ABTOp aHamM3UpyeT (ha3bl pa3BUTHSA BaNbIOP(PCKOM MEJarorukd B MHPOBOM KOHTEKCTE U
nyTh Banbnopdcekoii mkosbsl B Ykpaunne. Komnaparusaoe ucciienoanue 33 Banbnopdekux oopa-
30BaTebHBIX yupexkaeHuil 13 ctpan, cpenu kotopsix I'epmanus, ABctpust, QunnsHaus, llIseiina-
pust, Utanus, Benrpus, Yenickas Pecriyonuka, JlarBust, Dcronus, Ykpauna, [ pys3us, ApMeHus u
Poccust, onpeneniio BHENTHNE JETEPMUHAHTHI Pa3BUTHS Banb1opcKux MIKOI B pa3iINIHbIX COIH-
AJIbHO-TIOITUYECKUX M 9KOHOMUYECKNX CHCTeMaxX. JleTepMUHAHTBI paclonaraioTcs B CICTYIOMINX
IUIOCKOCTSIX: TOCYAapCTBEHHO-MOIUTUYECKHIE, MCTOPHKO-HAI[MOHAIBHBIC, SKOHOMUYECKHE, KyIb-
TYpHBIE U JeMorpapuyeckue.

[TepcriekTHBHBIMU TIpENCTABISIIOTCS Oojiee TIyOOKHE WCCIIEAOBaHUS 00pa30BaTEIIbHBIX
TMIO/IXOJIOB BaJIbIOP(CKOH MMe1arorMKy B KOHTEKCTE YKPAUHCKUX 00pa30BaTeNIbHBIX (POpM.

Knroueswte cnosa: Bamvnopdekas mrona; Pynoned [Taitaep; Baapropdckas megaroruka.
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