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ACTUALIZATION FACTORS OF YOUNG PEOPLE’S
VOCATIONAL TRAINING IN THE UKRAINIAN
DIASPORA ON THE AMERICAN CONTINENT

INTHE 1900s - 1930s

We have outlined the reasons for the actualization of young people’s vocational training
in the conditions of emigration on the American continent of the late XIX — early XX century. We
have analyzed the formation and development of the Ukrainian school education as a basis for the
vocational training of Ukrainians in the USA, Canada, Brazil and Argentina in the 1900s - 1930s.

It has been emphasized that vocational training was an integral part of the cultural process
in the immigrant community, which sought to resist the denationalization and assimilation of the
younger generations of Ukrainians. It was found that the motive force in the creation of mother-
tongue schooling outside Ukraine was the Ukrainian clergy and teachers, who made considerable
efforts to form private elementary (primary) schools and secondary education as a basis for
further professional formation of Ukrainians outside their native land. The efforts of the Ukrainian
community were directed, first of all, to the establishment of private elementary schools, aimed
at giving children the skills of writing and reading in their native language and involving them in
native religious and folk traditions, customs and rituals. They were maintained mainly by secular
and religious organizations. There appeared schools similar to the local state ones, usually bilingual.
It was due to the fact that the governments of the countries where immigrants settled took care of
the problems of Ukrainian education. Secondary schooling developed mainly on the initiative of the
clergy, and Ukrainian higher education institutions were not established on the American continent
until the Second World War.

It has been revealed that the actualization of Ukrainian vocational training in Western
countries in the 1900s - 1930s was a complex and multifaceted process closely linked to the socio-
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economic and educational policies of the states that became a new homeland for Ukrainians, the
geography and density of their resettlement, employment in various economy sectors, the presence
of professionals and intellectuals in the diaspora, its national consciousness, religious life, etc.

It has been concluded that people’s awareness of their length of stay outside the Ukrainian
space and the creation of a network of mother-tongue schools became the foundation for the
development of Ukrainian professional institutions or the inclusion of Ukrainians of the next
emigration wave to professional institutions in the countries of their mass settlement.

Keywords: Ukrainian emigration (diaspora); emigrants; professional (vocational) training;
the youth; the American continent.

Problem statement. The formation and development of Ukrainian vocational training in
Western countries in the 1900s — 1930s was a complex and multifaceted process. It was inextricably
linked to the socio-economic and educational policies of the states that became a new homeland
for Ukrainians; the geography and density of their settlement, employment in various economy
sectors, the presence of professionals and intellectuals in the diaspora, their national consciousness
and religion. As a result, it varied in different countries, being more or less intense and effective. It
should be noted that the first settlers of American countries were, as a rule, poorly educated and less-
conscious peasants who did not pay due attention to vocational training and schooling in general.
However, at the turn of XIX — XX centuries, it became the subject of interest for Ukrainian people
as an important stronghold of native cultural heritage and an inexhaustible source of preserving
national spirituality.

The analysis of recent research and publications. The historical, socio-political and
cultural aspects of the problem under consideration are partly outlined in basic research on the
history of Ukrainian emigration of its prominent representatives (V. Marunyak, M. Marunchak,
S. Narizhnyi) and in the scientific works of "mainland" Ukraine researchers of the late XX — early
XXI centuries (V. Yevtukh, V. Troshchinsky, V. Piskun, A. Popok, G. Sagan). The educational
potential of the Ukrainian diaspora on the American continent or its comparative component is
represented in works of contemporary Ukrainian scholars (M. Yevtukh, V. Kemin, O. Lokshina, S.
Romanyuk, I. Rusnak), researchers from the Ukrainian diaspora and the first emigrants (M. Vasylik,
0. Voytsenko, M. Huts, V. Zinko, O. Kirilenko, D. Prokop).

Purpose statement. The significance of the above-mentioned problem and its insufficient
previous research has determined the purpose of our paper: to find out the reasons for the actualization
of young people’s vocational training against the backdrop of emigration and the formation of the
Ukrainian diaspora at the end of the 19th — the first third of the 20th century.

Basic material statement. Without focusing on the essence of the Ukrainian diaspora as
a historical, ethno-social phenomenon and subject of Ukrainian and foreign scientific studies or the
causal relationships and specificity of the first emigration wave as a primary cause of the formation
of Western Ukrainian diaspora in the USA and Canada, Argentina, Brazil and a few South American
states [5], we shall note that young Ukrainians’ vocational training in those states was preceded by
complex processes. Thus, in the United States of America, starting in 1852 and during the late XIX —
early XX century, compulsory primary education was introduced (years vary in different states). As
a result, immigrant Ukrainians, concentrated mainly in the industrial part of the country, were forced
to send their children to English-speaking schools [7, p. 16]. Ukrainian educational establishments
were formed here as additional (supplementary) institutions that functioned mainly in the evenings
and on Saturdays — outside the range of American schools’ working hours.

The emergence of the first Ukrainian schools in the United States was linked to the activity
of the Greek Catholic clergy, since most of the first emigrants were Greek Catholics. Church became
the institution, which the settlers first turned to. In 1884, the Ordinariate of Lviv, represented by
Metropolitan S. Sembratovich, appointed 1. Volyanskiy the first Greek Catholic priest who built the
first Ukrainian church on the American continent. In 1890, the United States had already 10 priests,
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and in 1894 this number rose to 30. In 1900, the number of Ukrainians in Greek Catholic parishes
reached 80,000. Simultaneously, Ukrainian Orthodox communities were formed.

It is believed that the first Ukrainian parish school in the United States was opened in 1893
in the town of Shamokin, one of the oldest and largest East Pennsylvania settlements of Western
Ukrainians [11].

March 1, 1894 the official mouthpiece of the oldest emigrant "fraternal support" organization
of the national-democratic movement — the Russian People's Union (since 1914 — the Ukrainian
People's Union, or UPU), the Svoboda newspaper, appealed to the Ukrainian public to expand the
network of native language schools; however, it did not specify how or who had to organize those
schools or what the content of teaching would be. By the end of 1894, six Ukrainian schools of the
same type already operated in the states of Pennsylvania and New Jersey [1].

The main tasks of parish schools were as follows:

- preservation of the Ukrainian language;

- teaching children to write and read in Ukrainian;

- passing on Ukrainian religious and folk traditions.

First Ukrainian schools had an unsatisfactory educational and material base. The premises
did not meet hygiene requirements. Most of the teachers, like in the Western Ukrainian school of
that time, did not receive any pedagogical training, they were mostly deacon teachers who also lead
church choirs, amateur theater circles and so on. School textbooks published in the homeland were
used arbitrarily by each teacher: those who were more conscious taught by Galician manuals, and
Russophiles taught in Russian. In Transcarpathian parishes, the teaching was conducted in the «local
language» — a mixture of the local dialect with Church Slavonic. For more information, refer to the
article by the author of the publication [4, p. 93-86].

At the turn of XIX - XX centuries, Ukrainian citizenship in the US faced the threat of
denationalization. Therefore, the problems of schooling and mother tongue attracted the attention
of a broader range of the Ukrainian community, including its most educated class — the clergy —
who intensified their efforts in the field of education. The Congress of Greek Catholic Priests in
Philadelphia in July 1899 raised the issue of Ukrainian elementary schools to be established in
each community. The popularization of this idea was carried out at all-Ukrainian folk assemblies
during 1900 — 1905. They were organized by Reverend S. Makar, who came to the United States
from Galicia in 1897. With the arrival of the Galician church and community activist, S. Ortynsky,
who was nominated the first bishop for all American Greek Catholics by Pope Pius X in 1907, the
movement in support of Ukrainian schooling was considerably revived. Convened at his initiative
in October 1907 in New York, the clergy adopted a decree to open Ukrainian schools in each parish
and establish a seminary with a deacon-teacher school. Bishop S. Ortynskyi personally founded the
Ukrainian Orphanage in Philadelphia, oversaw Ukrainian evening schools, and promoted charitable
institutions for preschoolers in the United States through the efforts of the Basilian Sisters who came
from Galicia.

In 1909, a people’s assembly in Philadelphia, under his leadership, decided to establish a
society, Prosvita, the primary objectives of which were:

- the establishment of Ukrainian schools at each church;

- the opening of a high school for the preparation of teachers and deacons;

- the establishment of a higher course in Ukrainian history and literature for students who
attended American schools;

- the organization of a higher preparatory school for entering a theological seminary [1, p. 285].

Organizational work in the field of native language schooling in the first decades of the XX
century was also initiated by the above-mentioned Ukrainian People's Union that was in charge of
the Ukrainian secular cultural life of that time. Founded by the UPU in 1912, the School Fund was
used for expanding the network of educational institutions, establishing scholarships for Ukrainian
students and publishing children's literature.
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In the 20s — 30s of the XX century, Ukrainian schooling developed under the influence of both
religious and secular factors. In particular, it is in this period that the opening of high Ukrainian theological
schools (such as St. Basil's College at Stanford) took place. They were associated with the activity of
K. Bogachevsky a church leader and public figure from Galicia — the Bishop and Apostolic Exarch for
American Ukrainians. At the same time, thanks to the efforts of the members of the Greek Catholic
monastic associations, full-time Ukrainian schools, similar to American ones, were established.

The UPU and the Association of Ukrainian Organizations of America (AUOA) founded in
1922 continued to be actively engaged in the education of Ukrainians. In particular, they created a
School department. At the Fourth OUAA Congress, held in 1927, the board of the Native School was
formed, which was responsible for coordinating the activities of all types of schools on the basis of a
single curriculum and same textbooks. The board also had to supervise teachers’ vocational training.

1920s — 1930s are marked by the emergence of the Union of Ukrainian Women in America
(UUWA) founded in 1925, the oldest organization of Ukrainian women outside Ukraine, which
focused on raising women’s cultural and educational level, enhancing their responsibility for the
upbringing of the younger generation, particularly all children of preschool age [6, p. 87-93].

Thus, Ukrainian natives considered Ukrainian schooling in the USA, even at the initial
stage of its formation, an important prevention factor for children and young people against
denationalization and demoralization, on the one hand, and on the other — a significant foundation
for future professional development on the backdrop of emigration. Therefore, the issue came into
the focus of attention of leading secular and religious associations, as well as Ukrainian church and
public figures. In the first and second stages of the Ukrainian diaspora formation, education focused
on religious and national aspects and was represented by elementary schools, mostly evening or
weekend ones; Ukrainian secular middle and high school, as well as educational culture in general,
was only dawning during that period.

From the very beginning of its formation, Ukrainian diaspora in Canada acquired features
different from the US diaspora. The most important thing was that the Ukrainians were not scattered across
cities and localities, but settled densely in the open steppe spaces, far from Canadian administrative and
cultural centers, where they created their own cluster-settlements made up of migrants from one county or
even village. This helped to preserve the indigenous culture and the native language of Ukrainian everyday
life. Even the names of the Ukrainian settlements were the same as those in the homeland, mainly in
Galicia and Bukovina. The first settlers in Canada tried to recreate the forms of organized living typical of
their native land, adapting them to new conditions. First, church communities were created. Later, reading
rooms, people's houses, amateur and theatrical circles etc. appeared. However, unlike in the United States,
during the first decades of their stay in Canada, Ukrainians — both Orthodox and Greek Catholics — got
no spiritual support from Ukrainian priests, because the latter were practically absent there. According to
the Roman Catholic hierarchy, priests in Canada could be unmarried clergymen only. There were virtually
none of them in the western lands at that time.

The remoteness of immigrant settlements deprived Ukrainian children of the opportunity to
study at public schools. Their first teachers were several Galician educators and former high school
students of Galician high schools, for which the Government of Canada organized special several-
month teacher training [3].

Initially, children were taught in private homes and parishes. In areas where there were
no Ukrainian teachers, congregations or church parishes organized seasonal, multi-week, or even
several-month native language schools. Their goals and objectives were similar to those of the then
Ukrainian schools in the United States [3].

In 1896, in the province of Manitoba, where Ukrainian communities were the most
numerous, bilingual education was introduced (in English and Ukrainian). Later the same happened
in the provinces of Alberta and Saskatchewan, at public schools with at least 10 children who wished
to study in their native language. The Manitoba Department of Education allowed the publication of
bilingual school textbooks and published English-Ukrainian readers.
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The first public school for Ukrainian children was established in Stuartborn, Manitoba, in
1898. In 1904, Ukrainian settlements already had 40 schools, with 22 of them in Manitoba. A teacher
seminar for Ukrainians was held at Manitoba College the same year [8; 9].

In 1906, the Shevchenko Society was founded in Winnipeg. In its premises, the Ukrainian-
English school was functioning at that time. It was in this city that the first congress of Ukrainian
teachers was held and the Ukrainian Teachers' Organization was founded, which rallied around the
magazine «Ukraiinskyi Holos».

The efforts of the Ukrainian community in the field of native culture development and
education were restricted by the decision of the Canadian administration, interested in the rapid
assimilation of immigrants, to ban the Ukrainian language in public schools: in Alberta — in 1913,
in Manitoba and Saskatchewan — in 1916. This situation forced the Ukrainians to organize private
schools — both primary and secondary ones.

Ukrainian private schools were opened at churches and national institutions, mostly
in the form of additional schools: after compulsory education in public schools, «the science of
the Ukrainian language» was practiced twice or three times a week. In addition, in almost every
Ukrainian community, «vacation» native schools were organized in summer, with priests, nuns, or
secular teachers teaching there for two or three weeks.

In 1916, Petro Mohyla «bursa» boarding school (or institute) was opened in Saskatoon,
Saskatchewan Province. In 1918, a similar educational institution, Mykhailo Hrushevskyi boarding school,
was opened in Edmonton, Alberta province. These institutions trained Ukrainian intellectuals, including
teachers.

Metropolitan A. Sheptytskyi played an important role in the cultural life of Canadian Ukrainians,
supporting them with his pastoral letters and sending visitors to Canada. In 1910, he had a two-month visit
to the main Ukrainian communities. As a result of this visit, the first spiritual guardian of the Ukrainian
Catholics of Lviv, Bishop N. Budka, was appointed in 1912. He undertook an active cultural and
educational activity. For instance, in 1917 he supervised the foundation of the Ukrainian Metropolitan A.
Sheptytskyi boarding school in Boniface (not far from Winnipeg). Soon, the Institute of St. Jehoshaphat for
girls followed. These establishments were designed for a systematic study of Ukrainian subjects, while
in the summer courses in Ukrainian studies were organized.

The monastic order of the Sister Servants of the Blessed Virgin Mary, whose representatives
came from Galicia in 1902, made a great contribution to the development of Ukrainian private
schooling in Canada. In 1905, the first full-day Ukrainian school was opened in Mondera, and the
second one, St. Nickolas's School in Winnipeg, followed shortly afterwards. Similar schools were
established in Yorkton (Saskatchewan), Montreal and Quebec.

The new immigrants, who came to Canada in the interwar period, had higher educational
and professional levels than their predecessors. Therefore, they contributed to further progression of
cultural work in the diaspora. Since 1932, Ukrainian public life in Canada was led by the Winnipeg-
based Ukrainian National Association, which set up a Cultural and Education Branch aimed at
uniting all the organizations involved in native schooling, including vocational education [10].

Since 1926, the Union of Ukrainian Canadian Women was actively engaged in the
education of Ukrainian womanhood and preschool education of children. In 1938, it established
the celebration of Mother's Day. Educated Ukrainian women sought to make it more Ukrainian in
character by adding the most noble signs of cultural and national upbringing of children.

Thus, schooling was in the focus of Ukrainian settlers during the first and second stages of
the formation of the Ukrainian diaspora in Canada. The leading role in its development was played
by teachers. Just like in the US in the 1930s, measures were taken in Canada to coordinate the
activities of all types of Ukrainian schools in order to further develop Ukrainian youth.

According to Brazilian official materials, the 1913 Census, and the memoirs of Ukrainian
public figures, contemporary Ukrainian pedagogical thought in the diaspora argued that «no area of
cultural and educational life had been paid as much attention by Ukrainians in Brazil as their native

132



o
&

YKpaiHCbKNN neparoriyHmnm KXypHane 2019e N2 3

- INSTITY,
€0,

L

M
S

schooling» [11, p. 242]. It dates back to 1898, when two schools were opened almost simultaneously
by the first Basilian priests, S. Kizym and A. Martyniuk, assisted by Ukrainian immigrants. This
event happened in the vicinity of Prudentopolis, a settlement with the largest number of Ukrainians.
The institutions were called «house schools» — elementary private institutions, where literate
Ukrainians worked as teachers, and their pedagogical efforts were paid for by the students’ parents.

With the appearance of the first Ukrainian «Zorya» newspaper in Brazil, the Ukrainian schooling
became much more active. Its publications encouraged the creation of a wide network of private public
schools. These questions were raised at the meetings and conferences of the representatives of Ukrainian
citizenship. Thus, in 1907, the Rio Clara community requested the Government of Brazil to establish state-run
Ukrainian-Portuguese schools. A broad program for the development of Ukrainian schooling was outlined
by the congress of Ukrainian communities, which took place in 1910. Its resolutions included, in particular:

- centralization of school management;

- involvement of the whole Ukrainian community in solving educational issues;

- improving control over education in Ukrainian schools.

In accordance with the resolutions of the congress, a School Council was decided to be
established under the governing body of the Ukrainian community, the Folk Council. It would
contribute to solving the tasks designed by the congress [11, p. 242-245].

In 1913, a central Ukrainian educational organization, the School Union, emerged in Brazil.
Its tasks were similar to those of the Ukrainian Pedagogical Society in Galicia. During 1913-1914,
14 branches of the School Union, which took care of Ukrainian schools, were opened at places of
compact residence of Ukrainians.

The Sister Servants of the Blessed Virgin Mary, the first group of whom arrived from
Galicia in 1911 and settled in Prudentopolis, made a significant contribution to the development
of Ukrainian schooling in Brazil. The primary task of nuns under oath was to organize orphanages,
provide assistance to the sick etc. However, from the very beginning of their stay in Brazil, they
mainly dealt with the problems of schools, preschool establishments, and their financial support. The
Sisters also took care of the professional development of teachers.

Due to the increasing attention to the problems of Ukrainian schooling on the part of
the public and the state, 35 Ukrainian schools were functioning in Brazil in 1913, 22 of them in
Prudentopolis. Eight schools received state subsidies. 630 children were enrolled in their native
language education program [11, p. 245-246].

With the arrival of new immigrants to Brazil, Ukrainian schooling became much more
developed. In 1919, the number of Ukrainian schools was 28, and in 1922 there were 54 of them. In
1923, a project to establish a Portuguese-Ukrainian secondary school-gymnasium was developed.
This idea was implemented by the Ukrainian Union in Brazil, an educational and cultural society
established in 1922, as they erected a school building and a boarding school in Porto. However, the
organized gymnasium school, which was named P. Mohyla College, lasted only a few years (1925-
1928), and only 28 students finished it.

In 1935, due to the effort of Basilian priests, a 4-year St. Joseph secondary seminary school
was opened in Prudentopolis. Its graduates had the right to continue both theological and secular
education in public schools [12].

However, the changes in the political system of Brazil in the early 1940s caused the decline
of Ukrainian schooling, which in general had a negative impact on its further fate.

Unlike in Brazil, Ukrainian immigrants to Argentina did not have the opportunity to carry
out active cultural and educational activity from the very beginning of their settlement in the country.
The first and foremost reason was their dispersion across the country and lack of support from
the state. The appearance of an organized school and educational life in Argentina is associated with the
activities of P. Bak, a teacher and former employee of the editorial board of the Kyiv «Rada» newspaper.
He arrived in Buenos Aires in 1909 and opened the first Ukrainian school for the children of «Khokhly»,
«Malorosy» and «Rusyny», whose parents worked at strengthening the banks of the La Plata River. It was
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attended by 30 students. At that time, the first Ukrainian Children's Choir was created in Argentina. At the
request of P. Bak, the score of the songs was sent by composer M. Lysenko, and the collection of «300
Ukrainian Best Songs» was obtained from Ye. Chykalenko. To meet the needs of the school, a library was
organized, and the books were sent by V. Vynnychenko and M. Hrushevskyi. The library received Kyiv’s
journals «Raday, «Zasiv», «Ridnyi Krai», and Lviv's journal «Dilo». However, with the completion of the
work in December 1910 and the departure of the workers in search for another job, the school, the choir
and the library terminated their activity.

On the eve of World War I, the center of Ukrainian cultural and educational life in Argentina was
moved to the Tres Capones locality in Misiones, the starting point for the settlements of poor small-land
Galician peasants. It was organized by Orthodox priest T. Hnatiuk, who opened a Ukrainian school at the
church, became a missionary of the Ukrainian Autocephalous Orthodox Church in the 1920 — 30s, and
launched religious and educational activities for Ukrainians across Argentina [2, p. 97-104].

However, the early 20th-century work migration scattered the people throughout the Paraguayan
forests, so it was impossible to carry out systematic cultural and educational work. Its activation in the early
1920s was associated with the arrival in Argentina of a small group of former soldiers of the Ukrainian
Galician Army and participants of the liberation competition of 1917-1920 in Ukraine. They set up "Prosvita"
centers and founded the first Ukrainian-language «Ukraiinske Slovo» journal in Argentina in 1928. Initiated
by S. Mandaia, the first school after P. Bak was established in Dock Sud in 1932, which has survived (though
not uninterruptedly) to this day. The first teacher of the «Dock Sud School» was S. Naumiuk [2, p. 99].

The school was maintained at the expense of parents' payments, the income from children's
events, and voluntary contributions from citizens. It hosted amateur children's groups, children's ballet,
children's cooperative etc.

In the period between the two world wars, Ukrainian schooling in Argentina, unlike the USA,
Canada and Brazil, did not gain considerable development. It did not become the platform for further
professional studies of Ukrainians in Argentina, as most of them were employed in the field of agriculture
or were involved in laying rail tracks.

Conclusions and prospects for further research.

Summarizing the overview of the origin, formation and development of Ukrainian schooling as
a leading actualization factor of the problem of professional education of young people in the Ukrainian
diaspora on the American continent in the 1900s — 1930s, a number of characteristic features of this process
can be distinguished, in particular:

1) Ukrainian schooling was an integral part of the cultural process in the environment of
immigrants and was marked by the influence of the traditions of national educational progress that formed
on the Ukrainian lands in the second half of the 19th century and in the first decades of the 20th century;

2) the leading factor in the foundation and development of Ukrainian educational institutions was
the desire of Ukrainians to counteract the denationalization and assimilation of the younger generations of
Ukrainians;

3) the Ukrainian clergy and teachers, mainly Galicians, acted as a driving force for the creation of
native language schools outside Ukraine;

4) efforts of the Ukrainian community were mainly directed towards the formation of private
elementary (mostly additional) schools, designed to give children the skills of writing and reading in
the native language, to involve them in native religious and folk traditions, customs and ceremonies;
the most common types of institutions of elementary education (by their affiliation) have become
public and parish schools, maintained by secular and religious organizations. The schools similar to
local public schools (usually bilingual) arose due to the governments of the countries with Ukrainian
immigrant communities and their care for Ukrainian education. Secondary schooling developed
mainly due to the initiative of the clergy; Ukrainian high schools, as a rule, had not been formed on
the American continent until the Second World War.

At the same time, the above-mentioned facts have become the basis for creating a network
of Ukrainian professional institutions or admitting Ukrainians from the next waves of emigration to
professional institutions in the countries of their mass settlement, which needs in-depth study and analysis.
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Okcana /xcyc, kanoudam neoazo2iuHux Hayk, 0oyeHm, 3a6idysay Kagedpu npoghecitinoi ocgimu
ma innogayitinux mexuonoeit JJBH3 «lIpuxapnamcoxuii nayionanvHuil ynigepcumem imeni Bacuns
Cmeganuxay, m. lsano-@panxiscvr, Yrpaina

YUHHUKHA AKTYAJI3AIIT ITIPOBJIEMHA ®AXOBOI'O BUIIIKOJY MOJOII
B YKPATHCBHKIHN JIIACIIOPI HA AMEPUKAHCHKOMY KOHTHHEHTI
Y 1900-X — 1930-X PP.

3's1cOBaHO MPUYMHM Ta MiJACTaBH akTyauizarii npogeciiiHoi MAroTOBKH MOJIO/I B YMOBax
emirpanii Ha aMepruKaHChKOMY KOHTHHEHTI KiHl XIX — y nepuriii petuni XX cr. [IpoananizoBano
CTAHOBJICHHS 1 PO3BUTOK YKPATHCHKOI IIKUILHO-OCBITHBOI CIIPABHU K MIAIPYHTS ()axoBOTO BHIIKOITY
ykpainuiB y CIIA, Kanani, bpaswunii ta Aprentuni y 1900-x — 1930-x pp.

Haromomeno, mo npodeciiiHa miaroroska Oyra HEBi €MHOI YaCTHHOIO 3arallbHOKYIIhb-
TYpPHOTO TPOIECY B CEPEIOBHUII EMITPaHTiB, SKE MPArHyJI0 MPOTHAIATH JCHAIIOHATI3aIl] Ta acu-
MUTSIIT MiPOCTAF0YHX MOKOJIIHD YKpaiHIliB. BUsABICHO, 110 PYIIIHHO CHJIOK y CTBOPEHHI PigHO-
MOBHOT'O IIKIUIBHUIITBA 32 MEXKaMHU YKpalHU BUCTYIIAJIO YKPaiHChKE AYXOBEHCTBO Ta BUMTENILCTBO,
K1 JOKJIAJM YMMaJIO 3yCHIIb 337151 (OpMyBaHHS NPUBATHUX EIEMEHTAPHUX (TIOYATKOBHUX) IIKLI Ta
CEpEIHBOrO IIKITBHUITBA SIK OCHOBH MONAIBIIOTO (JaXOBOr0 CTAHOBJICHHS YKpAiHIIB 32 MEKaMH
pimHOI 3emii. 3ycuimisa pra'IHCLKo'l' CIUTBHOTH CTIPAMOBYBAJTHCS, HAcamIIepe, Ha (hopmyBaHHS
TMPHBATHHX CICMCHTAPHAX LIKIJ, NOKIMKAHUX JaTH JIITSAM HAaBUYKU PIJHOTO IHCbMa W YMTaHHS,
HNPWITYYUTH X JI0 pu:umx penlrman i HAPOIHHUX Tpa)II/IHII/I 3BuYaiB i 06paAiB. IX yrpuMyBanu re-
PEBaKHO CBITCHKI Ta peiriiiHi opraxizaii. Lllkonu, aHanoriyHi 10 MiCIIEBUX JIep)KaBHUX, SIK TIPABHIIO
JIBOMOBHI, TIOCTaBaJIM 3aB/SIKH yBa3i /10 PoOJIeM YKpaiHChKOI OCBITH 3 OOKy YpsiIiB KpaiH OCIIKy emi-
TPaHTIB; CepeHE IIKUTHHUIITBO PO3BHBAJIOCS MEPEBAYKHO 3 1HIMIATHBYU TyXOBCHCTBA, a BUII YKPAiHCHKI
Ko 10 J{pyToi CBITOBOI BiffHI Ha aMEepUKaHCHKOMY KOHTUHEHTI TIPAKTIYHO HE C(OPMYBAIHCS.

Bussneno, mo akTyamizamist ykpaiHCEKOTO TpoQeciifHOro BHIIKONY y KpaiHax 3axomy B
1900-x — 1930-x pp. — ckIaaAHUHN 1 OaratorpaHHU TPOIIEC, IO TICHO MOB’S3aHUM 13 COLIaIbHO-
C€KOHOMIYHOIO Ta OCBITHBOIO MOJIITHKOIO JCP)KaB, sKi CTAIH [T YKPATHIIIB HOBOK 0aThKIBIIHHOIO,
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reorpadi€ro Ta KOMIIAKTHICTIO iX PO3CEICHHS, 3alHATICTIO B PI3HUX raly3sX eKOHOMIKHU, HASBHICTIO
B CEPCIOBHIII Aiacriopy (paxoBoi iHTEIreHIlii, ii HalliOHaTbHUM OCBITOMIICHHSM, CTAHOM pPEJirii-
HOTO HTTS TOIIO.

ITincymoBaHO, IO YCBITOMIICHHS TPUBAIOCTI MepeOyBaHHA 1 YKOPIHEHHS B JIepKaBax y TIO-
3ayKpaiHCBKOMY TIPOCTOpi, TBOPEHHS MEpPEXKi PiTHOMOBHOTO IMIKUTFHUIITBA CTAO (ByHAAMEHTOM IS
PO30y10BH YKpaiHCBKHX (haXOBUX IHCTHTYILIM Y BKITIOYEHHSI YKPATHIIIB HACTYTHUX XBWJIb eMirparii J10
npoheCiiHNX 3aKIaIiB y IeprKaBax iX MACOBOIO OCIIIKY.

Knrouoei cnosa: yxpainceka eMirpartis (Jiacriopa); eMirpanTy; npogeciiina (paxosa) miaroTos-
Ka; MOJIOJIb; aMEPUKAHCHKUI KOHTHHEHT.

Okcana /Icyc, kKanouoam nedazo2udeckux Hayxk, ooyenm, 3asedyoujas Kagheopou npogheccuo-
HANbHO20 00pA306anUsA U UHHOGAYUOHHBLX mexHono2ull I BY3 «IIpukapnamckuil HayuoHanbHblil
yrusepcumem umenu Bacunus Cmegpanukay, 2. Heano-@pankosck, Yxpauna

®AKTOPBI AKTYAJIU3AIIAU TPOBJEMbBI IPO®ECCUOHAJIBHOM
MOATOTOBKH MOJIOJAEXKH B YKPAMHCKOM JIMACITIOPE
HA AMEPUKAHCKOM KOHTHUHEHTE B 1900-X - 1930-X I'T.

BeIsicHEeHBI IPUYMHBI ¥ OCHOBAHUS aKTyaJIM3alliH MPO(eCCHOHATBHOM MOATOTOBKY MOJOICKN
B YCJIOBMSX 3MUIPALMU Ha aMEPUKaHCKOM KOHTHHEHTe koHUa XIX — nepsoii Tpetn XX BB. IIpoananu-
3UPOBAHbI CTAHOBJICHNE W Pa3BUTHC YKPAWHCKOTO IIKOIBHO-00pa30BaTE/ILHOIO JIela KaK OCHOBA IPO-
(eccrnonanbHOM noyroroBkn ykpanHues B CLIA, Kanane, bpasumn u Aprentune B 1900-x — 1930-x rr.

O1MedeHo, uTo TpodecCHOHANbHAS TIOATOTOBKA ObLIAa HEOTHEMIIEMOI YaCThIO OOIIEKYIBTYP-
HOTO TIPOLIECCA B CPEJIC SMHUTPAHTOB, KOTOPBIH ObLT HAIIPABIICH HA MPOTUBOACHCTBHE ICHAIMOHAIU3ALNH
1 aCCUMMWJIALIMY TOJIPACTAIOIIMX ITOKOJICHUH YKpauHIIEB. BBIABICHO, UTO IBMXKYILIEH CUJION B CO3IaHUN
POHOSI3EIMHOTO 00PA30BaHUs 33 NPEIeNiaMi YKParHbI BHICTYIIAIO YKPAUHCKOE JIyXOBEHCTBO U YUUTE b~
CTBO, KOTOPBIE MPUJIOXKHIIN HEMAJIO YCHITHH /TSt (JOPMUPOBAHUS YaCTHBIX HJIEMEHTAPHBIX (HAYaIbHbIX) 1
CPEIHMX IIKOJI, KaK OCHOBBI TAJIbHEHIIIEro Mpo(eCcCHOHATFHOTO CTAHOBJICHHST YKPAMHCKON MOJIOZICKH 32
IIpeiesiaMU POAHON 3eMIIH.

Yeunus ykpanHCKOTO o01miecTBa ObITH HaIlpaBJIeHBI MPEXK/IE BCETO Ha (POPMUPOBAHIIE YACTHBIX
AMIEMEHTAPHBIX IIKOJ, MPU3BAHHBIX JaTh JETAM HAaBBIKM POIHOTO MHCHMA M YTEHHUS, PUOOLTUTH UX K
POIHBIM PEIIMTHO3HBIM M HapOIHBIM TPAJMIMAM, 0ObuasM 1 oOpsiiam. WX yiepskuBain mpeumyiie-
CTBEHHO CBETCKME U PEJUTHO3HbIE opraHu3aiuu. [1Ikosl, aHaOrHuHbIe MECTHBIM TOCYAAPCTBEHHBIM,
KaK MPaBUJIO JBYS3bIYHBIC, BO3HUKAIHN Oarosiapss BHUMAHHIO K MPoOJieMaM YKPanHCKOTO 00pa3oBaHusI
CO CTOPOHBI IPABUTEIBCTB CTPAH PE3NICHIINK SMUTPAHTOB; CPEIHEE IIKOIFHOE 00pa30BaHNE Pa3BHBA-
JIOCh MPEUMYIIECTBEHHO 10 MHUIIMATHBE JTyXOBEHCTBA, a BBICIINE YKPAMHCKHUE IKONBI 10 BTropoi Mupo-
BOI BOWHBI HA AMEPUKAHCKOM KOHTHHEHTE MPAKTHICCKH HE C(HOPMUPOBAITHCE.

BelsiBiieHo, 4TO aKTyanu3anus yKpanHcKoi po)eccoHanbHON MOArOTOBKY B CTpaHax 3arajia
B 1900-x — 1930-X IT. — CIOKHBINA ¥ MHOTOIPaHHBIH MPOLIECC, TECHO CBS3AHHBIN ¢ COLUATBHO-IKOHOMU-
YeCcKoi 1 00pa30BaTeIbHON MOINTHKOI TOCYIapCTB, KOTOPBIE CTAIIH JUISl YKPanHIIEB HOBOH POJMHOM, Te-
orpadueli 1 KOMIIAKTHOCTBIO MX PACCEIICHUSI, 3aHATOCTHIO B PA3IIMIHBIX OTPACIISIX SKOHOMUKH, HAJIMIHEM
B CpEZIe AMACTIOPBI MPO(ECCHOHATBHON MHTEIUINICHIINHY, €€ HAIIMOHAIBHBIM OCO3HAHNEM, COCTOSIHHEM
PENUIHO3HOM KNU3HU U TOMY TIOIO0HOE.

IonpITOAKEHO, UTO OCO3HAHKE MPOAODKUTEIBHOCTH IPEOBIBAHMUSI U YKOPEHEHHUE B TOCYapCTBax
BO BHEYKPAHHCKOM HPOCTPAHCTBE, CO3/IaHHE CETH POHOSIBBIYHBIX IIIKOJ CTAJIO (DYHIAMEHTOM JUIS pas-
BUTHSI YKPAMHCKHUX ITPO(ECCHOHAIBHBIX NHCTUTYTOB MIIM BKITIOUEHHE YKPAUHIIEB TIOCIICYIOIINX BOJIH
SMUTPALNH B TPO(ECCHOHAIBHBIE 3aBEICHMUSI B TOCYIAPCTBAX MX MACCOBOM PE3M/ICHIINH.

Knioueewie cnoea: ykpanHckas sMUrpanys (JU1actopa); SMUTPAHTHI; podeccuoHanbHas
(cmenManpHas) MOATOTOBKA; MOJIO/IEKb; aMEPUKAHCKUI KOHTHHEHT.
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