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CULTURAL AND EDUCATIONAL FUNCTIONS
OF PEDAGOGICAL EDUCATION WHILE SOLVING
ENVIRONMENTAL PROBLEMS OF SOCIETY

(search aspect of methodological approaches)

The article presents results of the methodological analysis of cultural and educational
functions of pedagogical education and highlights their role in solving environmental problems
of society. The new paradigm of pedagogical education (ecologically oriented and axiologically
assured) is described and justified, and it is this paradigm which should be guided by the fruitful
interaction of knowledge and morals, should take care not only of the cognitive development, but also
of the value-emotional sphere of the teacher’s personality. The conditions for the implementation of
the cultural approach to the formation of the teacher’s eco-social potential are identified.

Keywords: pedagogical education, paradigm, ecologism, axiology, culture of teacher, eco-
social potential of teacher.

Introduction. On the eve of an ecological catastrophe, society aspires to restore the age-
old experience of the relationship between man and nature as soon as possible. A special role in
this process is given to education. It is education which a constructive influence on social thought
is expected from, which will subsequently determine certain behavioral programmes about nature.
Humanity has always hoped that educated individuals, irrespective of the existing way of social
thinking, and in contrast to it, create anew system of views that gradually influences social orientations
and ultimately defines them completely (Schweizer, 1973). Educational priorities should outweigh
the social priorities that have already arisen in one way or another. Therefore, today the search for
effective mechanisms of influence of advanced pedagogical ideas on the social world outlook and
world attitude is underway.
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An ecologically oriented social order enhances the significance of the realization of ideolog-
ical functions of education, which should become major due to its cultural and human-minded nature.
However, the outlook is not the amount of knowledge about nature and the role of man in it. According
to S. Honcharenko and Y. Malovanyi, the central issue of the worldview is the attitude of a person to the
world in which it lives and operates (Honcharenko, Malovanyi, 1994, p. 49). As M. Yarmachenko rightly
pointed out, knowledge transfers into the world, only when a person’s attitude to this knowledge is born,
when there is a need for an interpretation of the values of human being (Yarmachenko, 1992, p.124). Con-
sequently, no loud slogans and imposed rules of behavior can not replace “the painstaking formation of a
system of value orientations” (Honcharenko, Malovanyi, 1994, p. 47).

Purpose of the article is to carry out a methodological analysis of cultural and educational func-
tions of pedagogical education and to highlight their role in solving environmental problems of society.

Valuable orientation of environmental education. The significance of the evaluative aspects
of the worldview formation inevitably increases in the era of environmental disadvantages. While defining
trends in education concerning environmental issues, UNESCO indicates that education in the field of na-
ture preservation is, first of all, the process of awareness of values. Any knowledge of nature — humanities
or natural sciences — “becomes an integral part of the worldview only when it is subjected to philosophical
comprehension” (Goncharenko, Malovanyi, 1994, p. 51). Furthermore, any knowledge of nature requires
a compulsory axiological understanding in order to move to a system of principles of personal life and
human behavior towards the environment.

Nowadays we contemplate the new paradigm of society development as a paradigm of sustain-
able development, which should be understood not only in the context of changing relations between
human and nature in order to expand economic growth opportunities, but also as a coordinated, valu-
able, global strategy for human survival, focused on the preservation and renewal of natural communities
in measures, which are necessary for returning to the limits of the economic capacity of the biosphere
(Mudrak, 2011). Therefore, the ecologism within all forms of social consciousness (including educational
processes) should be interpreted as an outlook that prompts the activities of man and society to harmonious
coexistence with the world of nature. Ecologism identifies a complex system of social reflections and phil-
osophical beliefs that are built not only on the basis of scientific ecological knowledge (Kirkman, 1997).
Outside a strong axiological basis, this process is not viable.

The analysis of traditional paradigms in the development of education reveals their out-axiolog-
ical character. The process of education, according to traditional approaches, is rather a way of mastering
of academic knowledge than the formation of world attitudes. It follows from the false idea that such “ed-
ucation” automatically provides the necessary level of social maturity.

However, public practice shows just the opposite. Education deprived of value orientation trans-
forms it into utilitarian-purposeful education. The process of learning, which mainly relies on the “left-
half hemisphere” style of thinking, stimulates only a formal-logical analysis of information and does not
foresee the harmonious development of all components of thinking. The logical component of the natural
sciences, which dominates in modern education, somehow suppresses the historical-cultural and socio-cul-
tural components of knowledge. The simplest of its tasks is the transfer of knowledge about the nature and
experience of the skills of its verbal-logical comprehension and education eventually performs it quite
successfully. Environmental education is still deeply unaware of importance of transferring the experience
of emotional and valuable attitude to nature.

The result of this direction of education, which arose on the request of a modern industrial so-
ciety, was the birth of a special type of technocratic individual - the “cybernetic person” (Fromm, 2015),
whose structure of personality has a tendency to destruction. Such a person is unmotivatedly cruel, with
destructive reactions to the world of nature. But education today also increasingly continues the training
of specialists with a technocratic type of thinking, whose core is formed with the help of formal-logical
operations. Domination of such a style of thinking becomes a kind of obstacle to solving multidimensional,
complicated social problems, which will inevitably worsen the environmental situation in the long run.
Hypertrophy of rational-sensible approaches to nature, inhibition of figurative thinking and deformation of
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a specialist’s intuition are negative, environmentally dangerous social consequences of the out-axiological
orientation of education.

As it was mentioned above, educational priorities must outpace the public. The birth of advanced
pedagogical ideas requires a departure from the established stereotypes of social thinking. New — eco-
logically oriented and axiologically grounded — educational paradigm should be guided by the fruitful
interaction of knowledge and morals; it should take care not only about development of the individual’s
cognitive sphere, but also about the value-emotional one. It implies an increase in the status of ideological
functions of education, the strengthening of the priorities of education in the overall process of forming
homo ecologicum.

Teacher, cultivating environmentally appropriate attitude to nature in pupils’ hearts, can not be
limited to the position of the informant-transmitter of specific knowledge about it and about the current
environmental problems. First of all, teacher should become the organizer of value-orientation activity of
pupils in order to create an environmentally justifiable world attitude. The education organized in this way
will optimally promote the socialization of pupils, because it is based on the significant social settings of
interaction between students and the outside world.

Cultural and educational functions of ecological education. The orientation on the value con-
tent of the spiritual and practical familiarization of humanity with nature forces teacher to actively imple-
ment cultural-educational functions of education, which, in contrast to normative-regulating stereotypes,
do not provide dogmatic imposition of behavioral norms in nature, but lead to a deep moral and psycholog-
ical assimilation of social experience of interaction with nature. Hence, the process of education provides
intergenerational transmission of culture and transforms education into its inalienable part.

Formation of new ecological thinking, new social priorities of the development of human rela-
tions with nature should be based on cultural traditions and innovations. Only in this case education be-
comes one of the important components of culture and implements its functions at the junction of science
and morality, transmitting culture of society to a personality. According to our deep conviction, quality of
the eco-educational process is determined by its cultural-educational character. The cultural priorities of
the educational process are optimally in line with the modern tasks of humanization and the integration
of education, science and culture in order to preserve the environment. Consequently, the formation of an
ecologically justified attitude of young generations to nature is not the sum of individual means and forms
of influence on the intellect or on certain behavioral reactions of pupils — it is the organization of their entire
life at the level of creativity in the context of culture.

The socio-cultural tasks facing education require teacher to provide the proper culture of educa-
tion. The most important condition for this is to increase the efficiency of the axiological and technological
culture of the eco-educational process. For the first time, teacher needs to give a distinct valuable character
to environmental education, since the formation of a proper world outlook is possible only on the basis of
the humanistic values of Truth, Goodness, Beauty. Not only special knowledge of nature and individual
skills and abilities of nature usage determine the purpose of educational impact on the ecological con-
sciousness of pupils — but the conscious acceptance of wealth of universal values, attitude towards nature
and transformation into strategic guidelines of their own life in the surrounding world are the most import-
ant results of environmentalizing of the pupil’s personality in the process of education.

The technological culture of the eco-educational process requires the teacher to search for
non-trivial forms of transfer of values and norms of cultural world attitude, the basis of which can be only
creativity. The system of protection of pupils’ consciousness from direct pedagogical influence makes all
forms of demagogic appeals and prohibitions, regulated demands and punishments absolutely inappropri-
ate and hopeless within the correction of the attitude to nature.

Thus, society entrusts teacher with a special role such as a “mentor” not only in educational but
also in socio-cultural processes in general. Teachers as a special social group, specialized and segre-
gated microsociety, should increase the impact on society, gradually realizing social purpose of
their integration. The uniquely accurate determinism of teachers’ social behavior, the specificity
of socio-psychological features, the peculiarities of valuable orientation on nature and society help
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educators preserve the position of “medium” and “transmitter” of values, even in times of socio-cultur-
al uncertainty. Effectiveness of teacher’s educational activity is largely realized due to the culture of his
personality, that is, directly depends on how widely and socially comprehensible he solves an educational
task, how accurately, adequately he understands universal priorities.

Educator’s culture determines the axiological and technological culture of the eco-educational
process: the motivation and valuable sense of educational influence leads to operationalism of pedagogical
actions and the choice of the corresponding educational forms.

Cultural-educational approach to the formation of teacher’s eco-social potential. General
indicators of the teacher’s culture necessarily include formation of the worldview, the measure of social
activity, the social significance of individual and professional norms of behavior, but the general indicator
is considered to be a measure of versatile creative activity. In addition, measure of educator’s culture should
comprise not only the structure of social qualities, but also the variety of personal culture. Not in vain, the
moral orientation of pedagogical activity, wide emotional range, ability to empathize, general “aesthetic ex-
pressiveness” of teacher’s personality has always been declared as an integral factor in pedagogical culture.

The professional readiness of teacher, born in the system of his attitudes towards nature and
society, determines spirituality of teacher, his needs, the programme of life and professional tasks. And
only culture can provide teacher with self-sufficient and obvious criteria of morality of certain forms of
conscious activity on the way to solving environmental and educational problems. Within his own culture,
teacher is developing a “dialogic upbringing” (C. Rogers), the effectiveness of which depends on the
personally-professional position of the educator - the interaction of teaching technology with the system
of his values. It is culture that provides the necessary background for the deployment of personally-profes-
sional formation of the teacher in all necessary aspects — social, moral, cognitive (J. Levinger). Therefore,
it is absolutely impossible to study the problems of teacher training in environmental education activities
beyond the analysis of cultural aspects of this training. The process of upbringing is a place and way of
self-realization of teacher’s cultural functions, which are considered to be the representative of quality of
inheritance by the teacher of social culture and the implementation of its norms in activity. Only when he
is well aware of the sociocultural content of his professional activity, teacher is able to form a system of
personal meanings — environmentally oriented, humanistic in nature and adequate to professional goals.

However, the analysis of the existing practice of teacher training for educational activity high-
lights a general disregard of educational institutions to the problems of development of educational po-
tential of the educator. Higher pedagogical school has not become a full-fledged transmitter of culture,
a universal element of its inheritance, as well as an instrument of its advanced development. As a result,
teachers in the general mass poorly comprehend the socio-moral coordinates of their own professional
activity. Absolutization of the value of special knowledge, shift of spiritual and moral foundations of peda-
gogical education to the background is one of the reasons for teachers’ widespread fear of the educational
tasks that the society persistently puts before the school.

Analysis of teacher training problems in the system of continuing education reveals typical dis-
advantages, among which the researchers point out, in particular, the low cultural capacity of content,
technologies, organizational forms of training specialists. Nowadays it is worthwhile to worry about the
teacher’s weak humanitarian training, which negatively affects his cultural level. There still does not exist
any basically determined humanitarian culture for teachers of different specialties. At the same time, the
tendencies of general axiology and humanization of scientific knowledge, the growing influence of so-
cio-cultural aspects on education oblige it to qualitatively improve the content and forms of humanitarian
training of the teacher.

Modern pedagogical education is mainly focused on the training of the future teacher as a “certain
subject-holder”. However, humanitarian preparation is not considered to be professional one, therefore it is
ignored or transferred to the optional part. The traditional non-humanitarian paradigm of teacher training such
as: “Be aware of your subject and teach it effectively” is outdated. The essence of reforms in the humanitarian
education is related to the orientation of a new paradigm: “Understand which valuable benchmarks are optimal
for the healthy interaction between man and nature, and try to form such while teaching children.”
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Modern pedagogical education, which can afford to save on the humanitarian training of the
teacher, loses more than actually obtains. Humanitarian training allows teacher to understand the laws of
deployment of human creative abilities in the general cultural aspect, because it is the context of culture
where the essential dimensions of creativity are manifested, such as its dialogism, uniqueness, connection
with the semantic life values of being in nature. Specific-scientific knowledge about nature - numerous
and disordered — do not determine the creative potential of the individual yet. Furthermore, such out-hu-
manitarian knowledge can even suppress creativity (Moles, 1973), and rarely predict moments of aesthetic
acquaintance with the world. Humanitarian training allows teacher to creatively comprehend the aesthetic
potential of the cultural attitude of mankind to nature. It is achieved with the help of high informational
aspect of the excessive content of aesthetic ideas and artistic images — their prognostic and heuristic orien-
tation, search and worldview significance and the diversity of perfect and holistic forms of world outlook.

Thus, modern system of teacher training for the realization of ideological functions of education
is still actively searching for ways of optimization of teacher’s readiness to solve global social problems,
including environmental ones. In this regard, formation of the ecological and social potential of the teacher
acquires enormous attention as being a powerful reserve of spiritual and valuable influence on relations
in the system “society — nature”. As a sign of justification of social expectations, the modern teacher must
get acquainted with all the wealth of social roles that are possible for him - a spiritual mentor, a transmitter
of environmentally valuable approaches to the world, a leader of the social movement to protect nature,
eventually a builder of the noosphere. Only teacher’s awareness of the expected social roles for him is the
guarantee of the successful realization of ideological functions of education.

However, the teacher’s eco-social potential is not an immanently existing phenomenon in the
system of professional readiness — it is formed only in culture and is realized through culture as well. It
is the teacher’s cultural potential that ensures successful functioning of the social potential. For instance,
on the basis of Vinnytsia Mykhailo Kotsiubynskyi State Pedagogical University the multi-year approba-
tion of the author’s interdisciplinary course “Ecological and Pedagogical Aesthetics” (Tarasenko, 1997)
was held, created on the basis of the culturally directed integration of knowledge (philosophy, pedagogy,
psychology, ecology, art). The purpose of the course is the development of future teachers’ ability to com-
prehend the problem of preserving nature in a holistic way by understanding the uniqueness of ecosystems
through their aesthetic characteristics and a key issue is that teacher of any specialty should be involved
in it. Among the objectives of the course is the formation of meta-knowledge about nature and meta-skills
of its valuable development. This course has advantages over a differentiated study of nature — it is an in-
depth cultural and axiological orientation, enhanced socio-cultural accents, a general philosophical basis,
artistic reflexivity. All these factors integrally provide future teachers with comprehension (both artistic
and non-artistic specialties) of ambiguity of the relationship between man and nature, the deepening of
the value analysis of cultural forms of environmental development. Content of the course is adapted to
the specialty of the future teacher. For teachers of artistic disciplines content-axiological concentrators are
locked around relevant artistic dominants — literary, musical and plastic. For teachers of other subjects there
is an option with the equivalent use of the aesthetic and ecological potential of all types of art. As practice
demonstrates, future educators successfully mastered the integrated course due to its deep axiological ori-
entation, which forms a healthy alternative to the formal utilitarian approach to the environment.

Conclusions. Analysis of the realities and perspectives of pedagogical education development
allows us to distinguish the conditions for the implementation of the cultural approach to the formation of
the teacher’s ecological and social potential:

1. Correction of value-semantic orientation of pedagogical education:

» modeling of teacher training process in a paradigm that outpaces pedagogical reality;

+ rethinking the philosophy and logic of pedagogical education with subsequent
subjectivization and individualization of its content;

* change of strategic orientations of pedagogical education — the central attention should be
paid to the formation of the holistic integrative qualities of a teacher’s personality on the background
of parity provision with axiological, cognitive and activity aspects of its preparation;
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* development of all potentials of the teacher’s personality — epistemological, axiological,
creative, communicative, artistic — and creation of conditions for their self-awareness by the teacher;

2. Increase of cultural capacity of teacher training for educational activity:

» improvement of the humanitarian content of education in accordance with the general
tendencies of axiology and humanization of scientific knowledge with the orientation on science,
the object of which is a person as a creator of his attitude to the world (ethics, aesthetics, art studies,
ethnography, social psychology, theory of education, ethnopedagogy, etc.);

« creation of necessary conditions for the successful humanitarian training of the teacher -
ensuring of its continuity, multifactorship, variability with the background of expanding the social
context of educational influences;

» updating of ideological and humanitarian potential of all disciplines offered to the teacher
in order to highlight their cultural content, which, in certain perspectives, reveals the problems of
human-nature relationship;

* development of teacher’s ability to axiological activity, which would help the teacher
master ideological issues not only at the level of information, but also at the level of its value
reflection, as well as to construct his own attitude towards the universally valid values;

* ensuring of teacher’s creative activity as the self-disclosure of personal integrity in culture in
order to form the creative basis of educational activity and the creativity of professional behavior in general;

Effectiveness of the cultural and educational approach to the formation of the teacher’s
environmental and social potential may be reflected in the following results:

—  Traditional fragmentation, narrow professionalism of pedagogical thinking will give way to a
broader, socially meaningful understanding of educational priorities.

—  The cultural approach to the formation of the eco-social potential of the teacher provides a
meaningful transformation of universal values into pedagogical activity.

— In accordance with the acquainted value-based approaches to nature, the teacher forms the
leading ideas-concepts of educational activity. The idea-concept as a constructive principle
of action is simultaneously a criterion for the analysis and assessment of the pedagogical
situation, as well as the basis for modeling an environmentally appropriate educational impact.

—  The teacher’s ecological and social potential, formed by the cultural and educational way,
is possible at all levels of its functioning: the gnostic level is actualized as the formed
ability to develop social norms of valuable attitude to nature and awareness of the need for
their demonstration; the emotional level manifests itself as an irresistible desire to pass on
experience to others based on his own experiences of environmental problems and cultural
ways of their solution; it is also a sense of moral satisfaction from the optimal fulfillment of
his social role and belief in the optimistic outcome of his own educational strategy; volitional
level determines the developed ability of teacher to deliberately direct his own activity
to self-education with the aim of constructing his own concept of formation of students’
environmentally rational world attitude.
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KYJABTYPHI TA HABUAJIBHI ®YHKIIIT MEJATOTTYHOI OCBITH
Y PO3B’SI3AHHI EKOJIOTTYHUX ITPOBJIEM CYCIHIJIBCTBA
(acmeKT MOUIYKY MeTOI0JOTiYHUX MiIX01iB)

V cTarTi Npe3eHTOBAHO PEe3yNIBTaTH METONOJOITYHOIO aHAI3y KyJIBTYPOTBOPYMX (YHKIIH menaro-
T1YHOI OCBITH 1 BUCBITIIEHO iX POJb B PO3B’SI3aHHI €KOJOTTYHUX MpobieM cycminbeTa. Haromomeno Ha
HEOOX1THOCTI PO3BUTKY €KOJIOri3Ma ycix ()OpM CyCIUIBHOI CBiIOMOCTI (Y TOMY YHCII OCBITHIX IpoLie-
ciB), TOOTO (hOpMyBaHHS TAKOTO CBITOIIISITY, IO CIIOHYKA€ JiSUTbHICTB JTIOJMHH Ta CYCITUIHCTBA /IO TapMO-
HIMHOTO CIIBICHYBaHHS 31 CBITOM TPUPOIH. EKOJIOTI3M TIyMaunThCS SIK CKJIaHA CHCTEMa CYCHUTEHUX
pedytekciii 1 cBITONISITHO-(BITOCOPCHKIX HACTAHOB, 110 BUOYIOBYIOTHCSI HE JIMINC Ha OCHOBI HAYKOBHX
€KOJIOTTYHMX 3HaHb, ajle i Ha IPYHTI yMaHICTUYHUX HiHHOCTEH. OOrpyHTOBaHO HEOOXiHICTH HOBOI —
EKOJIOTIYHO OpPI€EHTOBAHOI Ta aKCIOJIOTIYHO 3a0€3MeUeHO — IMapauT MU TIeIArOTiTHOT OCBITH, KA TIOBUHHA
OpI€EHTYBATUCS HA TUTITHY B3a€MOIiI0 3HAHB 1 MOPaJi, Ma€ MKIyBaTUCh PO PO3BUTOK HE JIMIIE KOTHi-
THBHO-TII3HABANLHOI, e i IIHHICHO-eMONiiHOT chepn ocoducTOCTi BuMTeNs. MneThes 1po HaranbHy
HEOOXIiTHICTh [IHHICHOI CIIPSIMOBAHOCTI CKOJIOTTYHOI OCBITH, OCKUIBKH Oyb-sKe 3HAHHS PO TIPUPOITY
moTpedye 00OB’I3KOBOTO aKCIOIOTIYHOTO OCMIICIICHHSI, a0W TIEPEHTH B CHCTEMY TIPHHIHIIIB OCOOHCTOTO
YKUTTS 1 TOBEAIHKH JIOAWHU 111010 HABKOJUIITHBOTO CEPEIOBHIIIA.

AHaJT3yeThCs CydacHa CHCTEMA IMiINOTOBKH BUMTEIS IO peastizallii CBITONISIHUX (yHKIIIH OCBITH.
[MimkpecneHo BUKITIOYHY pONb YUUTEINSl B pealizallii KyIsTypOTBOPYMX (DYHKIIM BIXOBAHHSI, SKi HA
BiZIMIHY BiJl HOPMATHBHO-PETYIIOIOUHX, 320€3MeUyIOTh HE JOrMaTHYHE HaB S3yBaHHS HOPM TOBEIIHKH
B TPUPOII, @ CIPUSIIOTh IIMOOKOMY MOpPAJIBHO-TICUXOJIOTTYHOMY 3aCBOEHHIO COLIAJIBHOTO JIOCBILY
B3aemozii 3 Heto. Came KyJbTypOTBOpYI MPIOPUTETH OCBITHHOTO MPOLECY ONTUMAIBHO BIATIOBIAIOTH
CyJacHWM 3aBIaHHSAM TyMaHi3allii Ta iHTerpamii OCBITH, HayKd Ta KYIETYPH 3 METOI0 30epeKeHHS
HaBKOJIMIIIHBOTO CEpe/IOBHIIA. B 3B’S13Ky 3 I[M HAroyolieHa BOXIMBICTh  T'YMAHITApHOI MiJITOTOBKH
BUMTEIS, SIKA JI03BOJIUTH HOMY YCBIZIOMHUTH 3aKOHOMIPHOCTI PO3TOPTaHHsI TBOPYHX 3AI0HOCTEH JIFOIMMHH
Y 3araJIbHOKYJIBTYPHOMY aCIIeKTi, aJKe CaMe B KOHTEKCTI KYJIBTYPH IIPOSIBISIFOTHCS TaKi CYTTEBI BUMIpH
TBOPYOCTI, SIK i /1iaTori3M, HEIIOBTOPHICTB, 3B’5I30K 13 CMHUCIOKUTTEBIMH ITIHHOCTSIMH OYTTS B TIPHPOII.

VY BHCHOBKax BUOKPEMJICHO YMOBH pealtizailii KyJIbTypOJOTriYHOTO MiIX0ay A0 (GOpMyBaHHS
€KOJIOT0-COLlIaJIFHOTO TOoTeHIiay nexarora. Cepe/; HUX HAroJIOMIeHI TaKi, K KOPEKIis LiHHICHO-
CMUCIIOBOI CIIPSIMOBAHOCTI MENATOTIYHOI OCBITH IIISXOM IEePEOCMHUCIEHHS 11 (imocodii i ioriku
3 MOJAJIBIIOI Cy0 €KTHBAIIEI0 Ta IHIUBIMyamizaiiero 11 3MicTy; 30UIbIICHHS KYJIBTYPOEMKOCTI
IiIFOTOBKH BYUUTEJIS /IO €KOJIOT0-OCBITHBOT IiSUTBHOCTI Uepe3 yI0CKOHAICHHS I'YMaHITapHOTO 3MICTY
HeJaroriyHol OCBITH, 3aBISKH 3a0C3IICYCHHIO TBOPYOI aKTUBHOCTI Ienarora y CaMOpO3KPHTTI
0COOHCTICHOTO KyJABTYpPHO-IIIHHICHOTO TTOTEHIliaTy 3 METOI0 (pOpMyBaHHS TBOPYOI OCHOBU BJIACHOL
€KOJIOT0-OCBITHBOI JIISUTBHOCTI 1 KPEaTMBHOCTI MPOQeCiiHOT ITOBEIHKH B3arai.
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KirouoBi ciioBa: menaroriyHa ocBiTa, mapaaiurma, eKoJori3M, akCiojoris, KyJIbTypa Meaarora,
€KOJIOTO-COIlaIbHUIN MTOTEHIIAN YIUTEIIS.

Tapacenxo I C., akademux Akademuu HayK 6blcUie20 0Opa306anus Ykpaursl, 00KMop neoazoeudeckux
Hayx, npogheccop Kagheopsl HKONOUU, eCIMECBEHHBIX U MAMEMAMUYECKUX HAYK Bunnuykotl akademuu
HenpepviBHO20 00pa308anust, 3aciyIHCeHHbI pabOMHUK 00pa308aHUs YKpauHbl

KYJBTYPHBIE U OBPA30BATEJIBHBIE ®YHKIIUN NEJATOI' MYECKOI'O
OBPA3OBAHMNS ITPU PELHEHUU SKOJOTI'NMYECKHUX ITPOBJEM OBIIECTBA
(MOMCKOBBIN ACIEKT METOA0J0IMYeCKHUX IO0IX0/10B)

B crarbe npe3eHToBaHbI pe3yIIbTaThl METOIOIOTMYECKOTO aHAIM3a KyJIETYPOTBOPYECKHX (DYHK-
I [IEAArorMIecKoro o0pa3oBaHys M OTPKEHA UX POJIb B PELICHUH 3KOJIOTHYECKUX ITPOOIIeM 00IIecTBa.
OTtMedeHa HEOOXOANMOCTh Pa3BUTHS SKOJIOTHU3MA BeeX (POpM OOIIECTBEHHOTO CO3HAHKS (B TOM YHCIIC
00pa3oBaTeNbHBIX MPOIIECCOB), TO €CTh (HOPMHUPOBAHKE TAKOTO MHPOBO33PEHNS, KOTOpOE OOYKAaeT 1e-
ATETBHOCTH YeJIOBeKa M 00IIECTBA K TApMOHUYHOMY COCYIIIECTBOBAHHIO C MHPOM IPHPOIBL. DKOIOTH3M
UCTOJIKOBAH KAaK CJIOXKHAs CHCTeMa OOILIECTBEHHBIX pe(IeKCHil U MHPOBO33PEHUECKU-(HIIOCO(CKIX
YCTaHOBOK, KOTOpBIE (DOPMHUPYIOTCSI HE TOJBKO Ha OCHOBE HAYYHBIX SKOJIOTMYECKUX 3HAHWH, HO U Ha
(yHIAMEHTE TYMaHHCTHYECKHX IIeHHOCTeH. O00CHOBaHA HEOOXOANMOCTH HOBOH — 3KOJIOTHYECKH OpH-
SHTHPOBAHHOH 1 aKCHOJIOTUUECKH 00ECTICIeHHOH — IapaIiI MBI ITeJaror ieCKOro 00pa3oBaHusl, KOTOPOe
JIOJDKHO OPHEHTHPOBATHCS Ha TIOAOTBOPHOE B3aUMOJIEHCTBUE 3HAHUH 1 MOpAJIH, JOIDKHO 3a00TUTBCS O
PasBUTHUH HE TOJIBKO KOFHI/ITI/IBHO-HOBHaBaTeHLHOﬁ, HO 1 I.[eHHOCTHO-SMOHPIOHaI[BHOfI C(bepbl JIMYHOCTU
yuuress. Peus et o Ge3omiararebHONH HEOOXOAUMOCTH LICHHOCTHOM HAIIPABJICHHOCTH SKOJIOTUYECKOTO
00pazoBaHusl, Be[lb JI000€ 3HAHKE O IPUPOJIE HYXKIACTCS B 00513aTEIBHOM aKCHOJIOTHYECKOM OCMBICTIe-
HHH JUIS TOTO, YTOOBI MIEPEHTH B CHCTEMY NMPHHIIMIIOB JINYHOM >KM3HM U TTOBEICHUS YEIOBEKA OTHOCH-
TEJIbHO OKPY>KaIOLIEH Cpelibl.

AHanmzupyercs COBpeMEHHasl CHCTEMa TMOATOTOBKU YUHUTENs K PeallN3alii MUPOBO33PEHUECKUX
(yHkimii oopazoanus. [ToguepkHyTa HCKITIOUHTENbHAS POJIb YUUTENsI B PealiM3allii KyJIBTyPOTBOPUECKUX
(yHKIMIA BOCIIUTAHHSI, KOTOPBIE B OTIIMYKME OT HOPMATHBHO-PETYIMPYIOLINX, 00ECIIEUNBAIOT HE JIOrMaTHY-
HOE HaBsI3bIBAHNE HOPM TTOBEJCHHS B TIPUPOJIE, & CIIOCOOCTBYIOT NITyOOKOMY MOPaJIbHO-TICHXOJIOT HIECKOMY
YCBOGHHIO COLMAJBHOTO OINBITa B3aMMOJCHCTBUS ¢ Hel. VIMEHHO KynmbTYpOTBOpYECKHE MPHUOPUTETHI 00-
Pa30BaTENBHOIO TPOLIECcCa ONTUMAIBHO OTBEYAIOT COBPEMEHHBIM 3a/IaHHSM TYMAHM3AalMH M MHTETPALUH
00pa3oBaHys, HAyKH M KYJIETYPHI C TIENbI0 COXPAHEHHs OKPYKAoIIeH cpenpl. B 3Tol CBSI3M OTMedeHa Bax-
HOCTb TYMaHHTApPHOH MOATOTOBKM yYHTENls, KOTOPasl MO3BOJIUT €My OCO3HaTh 3aKOHOMEPHOCTH pean3a-
MM TBOPYECKHX CIIOCOOHOCTEH YenoBeka B OOIIEKYJIETYPHOM aceKTe, Belb IMEHHO B KOHTEKCTE KYJIBTYPbI
HPOSBJISAIOTCS TAKHE CYILIECTBEHHbIE U3MEPEHHS TBOPUECTBA, Kak €€ AUAJIOrH3M, HEHOBTOPHMOCTB, CBSI3b CO
CMBICIIOKM3HEHHBIMHI [ICHHOCTSMY OBITHS B TIPUPOIC.

B BbIBOmax cOpMyIMpOBaHBI YCIOBHS PEalIN3alMX KyJIBTypOIOTHYECKOTO MOAXO0Aa K
(hOopMHPOBAHUIO KOJIOTO-CONMAIBHOIO MOTeHNnnana nexaarora. Cpeny HUX OTMEUEHBI TaKHE, Kak
KOppEKInA HeHHOCTHO-CMBICJ'IOBOf/'I HaIIpaBJICHHOCTU MNEAAroru4ye€Cckoro 06paBOBaHI/I$[ HyTéM
nepeocMbIciieHus e€ Gr10co(ru 1 JIOTUKY C OCIIEAYIOIIeH CyObeKTHBAIMEH U MHIMBH/ Ty alln3alnei
e€ colep)KaHMsl; yBEIHYEHUE KYJIBTYPOEMKOCTH MOATOTOBKH YUUTENS K 9KOJIOT0-00pa3oBaTeIbHOM
JEITEIIFHOCTH 4Yepe3 YCOBEPIICHCTBOBAHWE T'yMAaHHTApHOTO COACPXKAaHUS MeJarornyeckoro
oOpazoBaHus, Onarogapsi OOECIEYCHHIO TBOPYECKOH AaKTUBHOCTH II€arora B CAMOPa3BUTHH
JMYHOCTHOTO KYJIBTYpPHO-LIEHHOCTHOTO MOTEHIHAJIA C IIETbI0 (POPMHUPOBAHUS TBOPIECKOH OCHOBBI
COOCTBEHHOW 3KOJIOT0-00pa30BaTENbHON JESITEIBbHOCTH W KPEaTUBHOCTH MPOo(ecCHOHaTbHOTO
MIOBEJICHHs] BOOOIIIE.

Knrwouegvie cnoea: menarormdeckoe oOpa3oBaHHUE, MapajnrMa, SKOJIOTHU3M, aKCHOJIOTHS,
KyJIbTypa Tearora, 3KOJOTO-COIMAIBHBIIN TOTEHIINAI YIUTEIS.
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