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PILOT METHODOLOGICAL MODEL OF THE
FORMATION OF PUPILS’ CIVIC COMPETENCE
(ON THE BASIS OF THE CONTENT OF THE “WORLD
HISTORY” COURSE FOR THE 7-TH FORM)

The article deals with the pilot model of the formation of pupils’ civic competence on the
basis of the content of the course in World History (the 7-th form). The author suggests the methods
of the formation of the cognitive civic competence — the basic knowledge (backbones) as follows the
knowledge on a medieval society, state, policy, values, rules, rights, etc. The system of the backbone
models which correspond to the structure of civic definitions is elaborated. It includes the fragments
of a text, sketchy, conceptual and background pictures, the description of the medieval symbols, etc.

The methods of work in small groups for carrying out the creative tasks which provide the
formation of the procedural component of the civic competence are represented. The schemes of
their fulfilment are worked out. A set of medieval miniatures is used for the practical and analytical
pupils’ work on the society, the identification of medieval states and the definition of the contents of
policy in the process of learning.

The task of the elaborating the project on a medieval town is suggested. The directions
of pupils’ investigation are put forward in this article. So pupils define that period state, policy,
values, the ways of struggle for rights, rules, customs and traditions, etc. on the basis of architectural
buildings, works of art and other sources about a medieval town.

In the process of doing the project, an axiological component of civic competence is formed,
that is the value of a state for flourishing a town, the values of rights and freedoms for its inhabitants
and at last, the rest of the value of the uniqueness of the Middle Ages.

Key words: experimental methodology, a basic model, a small group, a pupils’ project, a
medieval miniature, a medieval town.

Problem statement. The usage of the contents of the courses in World History is becoming
actual in the context of the implementation of competence approach to fulfil the task of the formation
of pupils’ civic competence. These courses are the potential transfers of the most urgent social
experience, the criteria of evaluation and the principles of activities elaborated by the mankind. As
we live under the conditions of the globalization, it is necessary to be aware of being a citizen of the
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integral and interrelated world; to admit the universal human values, to live and work on the basis of
social constructivism: to adopt experience and achievements of other countries. The growth of the
democratic society which is objectively deterministic both in the world and in Ukraine enhances the
necessity of using the world historical experience [1, p. 10; 3, p.7, 8, 9, 10, 16].

Thus, studying the demands of the involvement of the resources of World History courses
with the help of elaboration and implementation of experimental methods for forming pupils’ civic
competence is significant.

Analysis of recent research and publications. Research papers by the national scholars
P. Verbyts’ka,l. Moroz, P. Moroz, Y. Oleksin, O. Pometun,T. Smahina etc.are devoted to various
aspects of civiccompetence. The problem of the place and the role of a textbook in the process of
implementation of the competent approach are presented in the scientific publications by V. Vlasov,
O. Lokshyna, Y. Maliyenko, T. Matseykiv, P. Moroz, O. Pometun , etc. [4, 5, 9, 8, 10].

The methods are actually given in the works by Y. Oleksin, T. Smahina and others. The
authors suggest the methodology of forming pupils’ civic consciousness at the lessons of the History
of Ukraine and the methodology of forming civic competence at the lessons of Law [5, 9]. However,
the number of works which could represent the methods of the formation of civic competence at
the lessons in the World History (the 7-th form) isn’t enough. The timeliness of the topic lies in the
necessity of using the potential of the course in the history of the Middle Ages in the process of
formation of students’ civic competence at school.

Formulation of the purposes of the article. The author has a goal to put forward a pilot
methodological model of the formation of pupils’ civic competence, to focus on the substantial
resources in the course of the Middle Ages, to fulfil this task.

Main body. Let’s characterise the fragments of our elaborated methodological sample of
the formation of pupils’ civic competence on the basis of analysed opportunities in the course of
learning the Middle Ages history in the seventh form.

The course of the medieval society in the experimental methodology suggests concentrating
attention on the formation of a variety of skills which provide pupils with the ability to analyse the
society, namely the skills to explain differences of various strata in the public life, to describe and
perceive the uniqueness of their norms, habits and traditions, to compare the range of their rights
and freedoms, to make conclusions regarding equality, justice, etc. The organization of learning
activities is carried out on the basis of medieval miniatures being selected and structured by a teacher
according to the contents of reference lines suggested by the teacher’s scheme. We characterise the
following succession of making comparison by pupils. 1. Firstly, differences of the property right
to land of knights, clergy and peasants are determined by land as it was the most valuable thing of
the Middle Ages. It was the property right to land that defined the status in the medieval society.
For example, the miniature “A French feudal lord gives instructions to the landowner”(15-th c.)
[6, p. 48] allows to make a conclusion that knights were great landowners and they occupied a
dominant position in the society. 2. Secondly, pupils compare the rights and freedoms of strata at the
next stage, they determine the differences in their rights and freedoms. For instance, the miniature
“A knight’s troop” (11-th p.) [6, p. 8] illustrates the performance of vassal duties towards a king,
who was his liege lord. The miniature “A crusade” reflects a vassal duty of a knight to defend his
faith. A vassal’s duty to defend the belief was carried out by kings who headed crusades and were
the Pope’s vassals. Such miniatures as “Richard Coeur de Lion” (12-th c.) testify to this fact [6, p.
130]. Some miniatures represent the performance of duties by peasants. The lack of land defined
their public position. It is reflected in the miniatures “Agricultural work”(15-th c.), “Grain harvest
and sheep shearing”(14-th p.), etc. [6, p. 51, 52] Pupils can reach the conclusion about such duties
as the coronation and the blessing of crusades while analysing the miniatures “The Pope Leo the
third coronets Karl the Great” (9-th c.), “The coronation of Karl the Great”(15-th c.), “Emperor
Olexiy I Komnin asks Pontifex Urban II for help”(10-th c.) [6, p.23, 53, 76]. 3. Rules and traditions
are described. The uniqueness of knights’ traditions are represented in the miniatures “The rite of
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knighting” (the 14-th c.) and “Jousting contest” (the 14-th ¢.) [6, p. 50]. 4. Dwellings and clothes
are depicted and compared on the basis of the miniature “The Siege of the castle” (the 13-th c.),
“Waiting ladies”(the 15-th c.), “Noble Couple” (the 14-th c.) [6, p. 40, 42].

Methodology of experimental education involves the formulation of certain results of the
lesson aimed at the formation of civic competence components. For instance, the skills to identify a
state for its characteristic features (a territory, formation, power, a public authority, tax system, laws,
etc.) are added to analysed curriculum requirements in the course of learning medieval states. Thus,
the result of education is aimed to formulate skills, even a habit to identify a state for its attributes
obtaining the ability of orienting in the social and political life. The choice and structuring of civic
contents is carried out according to the structure of the definition “state”. Historical maps are selected
for showing the areas of the states to characterise such a characteristic feature as “a territory”.
Medieval miniatures, mosaics representing rulers are used to illustrate medieval governors. It was
medieval miniatures that are used by us as unique sources of the Middle Ages. For example, the
peculiarities of the rulers’ appearance are shown in such miniatures as “The coronation of Karl the
Great”(the 15-th c.)*“Richard Cocur de Lion” (the 12-th c.), “Emperor Otto III”” the 10-th c.). The
appearance about the medieval troops is represented in the miniature of the eleventh century “A
knights’ troop”. The way a legal document of that period looks is featured in the manuscripts “The
Salik Law”(the 8-th c.) and the description of the Great Charter, etc. [6, p. 8, 23, 136; 8, p. 24].

The organization of the cognitive activities is realized with the help of drawing pupils into
finding information on such attributes of the state according to a proposed teacher’s scheme
(1. Territory. 2. Formation. 3. Power. 4. Law. 5. Taxes. 6. Miscellaneous). A teacher directs his/her
work to the analysis of the map and defining the territory of a state. The peculiarities of the formation
of the state are found out on the basis of analysis of a teacher’s text or a textbook. Such elements
of state power as a name and appearance of a ruler, medieval attributes of power, an outer look of
troops (weapons) and court, a strata-representative body, legislative acts, fortresses-centers of state
local power, etc. are considered to be procedures of pictorial and analytic description. Using the
procedures of comparison a teacher forms a habit of defining the peculiarities of a medieval state
in comparison with the Ancient World states, making differences to states within the Middle Ages.

Such an analysis is written in the pupils’ exercise-books in the form of “a key model”.
Analysed information on a state turns into its “image” thanks to words, symbols, attributes, colours;
background, silhouette and sketchy pictures in the “key model”. Such clues in the exercise-book
give the opportunities to carry out the project of creating pupils’ textbook, can be used for revision,
for a state’s characteristic, make easier for pupils to carry out such a creative task as to prepare for
pupils’ presentation on a certain Medieval state [2, p. 76, 77, 78, 86]. Thus, a described fragment of
experimental methodological model above realizes the task of forming the skills to identify a state.

The content of the medieval history gives an opportunity to develop pupils’ skills to analyse
the policy of a medieval state at the lessons. The achievements of such an experimental result
provide with a selection and structuring of civic contents according to the following characteristics.
Medieval miniatures that reproduce the problems of that time are chosen. These problems define
the directions of the policy of states and the ways of their solving by authorities. There were
miniatures of the Medieval Ages with the depiction of that time rulers who pursued their policy. In
our opinion, the selection of such historical sources reflects the peculiarities of the medieval policy
in the best way. Working with these miniatures pupils receive the experience of policy analysis of
the Middle Ages, dipping into its atmosphere, seeing it with author’s eyes who was the citizen of the
Middle Ages as the best true-to-fact interpreter of that time period. For instance, the confrontation
with enemies is represented in such miniatures as “The seizure of Constantinople by crusaders”
(the 15-th c.), “Muhammad’s troops confront the Byzantine Empire”(the 13-th c.), “The siege of
Constantinople”(the 15-th c.), “Byzantines set on fire Arab ships with wildfire”(the 13-th c.), etc.
[6, p. 80, 92, 101]. The miniatures “Russian troops’ crossing the Don”(the 14-th c.), “The victory in
the Kulikovo Field”(the 15-th c.), “Dmytry Donskoy”, “Great stand on the Ugra river”(the 15-th c.),
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“Russian warriors drive members of the Golden Horde”(the 15-th ¢.) can be used to illustrate the
struggle for the liberation and the formation of Russian own state [6, p. 194, 196, 199]. Different
ways of French kings’ policy to unite France are displayed in the miniatures “French king Louis the
Ninth goes on crusade with his family”(the 14-th c.), “The execution of templary” (the 14-th c.),
“The battle near Kresi”(the 15-th c.) and “The siege of the castle. An episode of the Hundred Year’s
War” (the 15-th c.) [6, p. 116, 118, 119, 122]. Religious conflicts, the role of church in the policy
represent the miniatures “Going to Canossa”(the 12-th c.), “Emperor Olexiy I Komnin asks Pontifex
Urban II for help” (the 10-th c.), “A crusade”(the 13-th c.) and “The construction of the castle” (the
15-th ¢.) and “The construction of the Kremlin wall in Moscow” (the 13-th c.) [6, p. 74, 76, 77, 193].

The methodology of the pupils’ cognitive activities with the help of the textbook is described
by us in the previous publication. We add it with the interactive exercise, which provides for
involving pupils in interactive team-work. The method of analysis of a miniature is worked out
on the basis of general methodological requirements for work with a description and picturesque
use of visual aids. In addition, the description and interpretation of the representation are focused
on the policy. Work with miniatures is performed by such a scheme: 1. How can one recognize the
period of the Middle Ages (houses, implements, people, the way of description, etc.)? 2. Who/what
is described? What is taking place? 3. How is the policy reflected in the miniature? (What fact is
shown? How is the problem settled? What interests is the policy realized in?). For example, let’s
analyze the miniature “The battle near Kresi” (the 15-th c.). The Medieval period is described by
such details as the representation of a castle, feudal troops, medieval attributes, weapons (a bow, a
crossbow, a spear) and flags with coats of arms. Pupils make a conclusion that the miniature depicts
such a historical fact as the battle of the Hundred Years’ War. They explain that French kings solved
the problem of overcoming feudal disunity and pursued the policy of unity and centralization of the
state. Pupils conclude that the miniature represents such a method of policy as a war. Deepening in
the analysis of the miniature with the help of comparing permits to draw a conclusion that the French
troops were feudal, vassals didn’t obey the king. It was the cause of defeats and future military
reform that describes the policy of that period [6, p. 119].

Pupils develop their skills to define the directions of the policy according to that time problems
that the authorities had to settle, to describe the ways of realizing the policy, to make conclusions as
far as the interests of feudal strata were concerned (public, certain groups of the society), to compare
with policy of ancient states.

The opportunities of the course in Medieval History analysed by us earlier allows to construct
experimental methods which are directed to the development of pupils’ skills to define civic contents
of that period life with the help of architectural pieces of work, medieval cities, material objects
(the remains of medieval towns), works of art, etc. The organisation of pupils’ cognitive activities
provides the involvement of pupils in elaborating class projects. While working on their own in
groups at the projects pupils use theoretical knowledge in practice to solve problems set before them.
In general, the project’s theme is formulated as follows: “A medieval town on the civic contents
of that period life”. The pupils choose a medieval town for investigation themselves. It can be
London, Paris, Prague, Krakiv, Milan, Venice, Florence, Cordova, etc. Let’s make a stop to define
a goal. Carrying out such a task formulates pupils’ abilities to analyze the following items while
investigating a concrete town:

1. The pupils make a study of medieval conditions of town formation. Thus, a map, nature, a
legend, a coat of arms are analysed. Thanks to architectural remains, miniatures, engravings, artistic
paintings, etc. the pupils construct an image of the town putting together its such peculiarities
as battlements, round towers, narrow gates, a lifting bridge, etc. because medieval towns didn’t
resemble either Roman or, moreover, modern ones. The image of the town can be represented in
different ways, but it is necessary to show it graphically and in a silhouette way by all means. Such
a symbolic image of the town will be remembered in pupils’ minds forever. What is more, it was the
Middle Ages that perceived the world around us through symbols.
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2. The next direction of the project development is the description of that period state in a
town. For example, a king’s residence, a building for meetings of strata representative authorities, a
court, dwellings of a king’s officials, etc. Thus, the Tower of London and the Canterbury Cathedral
symbolize the king’s power.

3. Pupils get to know the range of rights, freedoms and duties of town inhabitants due to
the methods of reconstruction and comparison of buildings, daily life, clothes, people’s customs
and traditions. For instance, illustrative material on a feudal castle (with its cellars, instruments of
torture and ghosts) is combined with its owner; a cathedral, a monastery — with clergy; the streets
of handcraft men, the houses for shop elders’ meetings and banquets, a church in honour of a saint
patron’s craft — with handcraft men themselves. A house itself is the reflection of rights as only a man
with all the town rights could buy a house at that time. Pupils deepen their knowledge on finding out
rights of a king’s clergy, doctors, lawyers, school teachers and university-tutors, barbers, bathhouse
attendants, tavern keepers servants, beggars, etc. However, such unique town buildings as a town
house and a tower with archive facilities, a seal, treasury and an alarm bell were the pride of town
inhabitants, the symbol of their freedoms and rights.

4. Pupils have to define how that period policy, values, customs and traditions are
depicted in the remains of a medieval town. For example, town walls were the witnesses of that
political way as wars. They defended town inhabitants from robberies of Vikings, feudal wars,
etc. Craft men’s shops sent their men for people’s volunteer army and carrying out watchman
service on the walls and town towers. Squares, castles, fortresses were the place of tortures and
execution. It was such a way of realizing a state power and medieval law. Unique, cathedrals
bore witness of an undisputed value of God. Towns themselves with achievements of crafts,
works of art have remained as the evidence of medieval states’ values and the uniqueness of
the Middle Ages.

Conclusion. Thus, according to the results of the forming experiment the represented
methodological model allows to realize the task of the formation of pupils’ civic competence on
the basis of the contents of the course in World History (the Middle Ages). In our opinion, the most
affective opportunities of this course are in the formation of such elements of civic competence as
the ability to analyse a medieval society, to identify a medieval state, to define the contents of that
period policy, rules, values, customs and traditions, etc.

The acquisition of pupils’ civic competence is carried out in the process of the fulfilment
of creative tasks in small groups, the elaboration of projects, the creation of the backbone models,
which turn a pupil’s copybook into a textbook.

The complex of medieval miniatures, works of art, architectural buildings are analysed in the
experimental methodical model. It gives an opportunity to organize the cognitive pupils’ activities.
The model contains the scheme of the fulfilment of tasks. The methodical model of the formation of
civic competence on the basis of the contents of the course in the History of Ukraine in the Middle
Ages needs the further scientific elaboration.
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EKCIHHEPUMEHTAJIBHA METOJUYHA MOJEJIb ®OPMYBAHHS
T'POMAJISHCHKOI KOMIIETEHTHOCTI YYHIB
(Ha ocHoBI 3MicTy Kypcey «BceecBiTHs icTopisn», 7 ki1ac)

VY crarTi npescTaBieHa eKCrepruMeHTa IbHa METOANYHA MOJIeb (DOPMYBaHHSI TPOMa/ITHCHKOT
KOMITETCHTHOCTI Y4YHIB Ha OCHOBI 3MiCTy Kypcy BcecBiTHBOI ictopii (7 kiac). 3armporioHOBaHO
METOAMKY (OPMYBaHHS KOTHITHBHOI CKJIaJ0BOI TPOMAISHCHKOI KOMIIETEHTHOCTI — 0a30BHX
3HaHB («OTMOp»), a caMe: 3HaHb PO CEePEeTHBOBIYHE CYCIIIBCTBO, ACP)KaBy, MONITHKY, IIHHOCTI,
HOpPMH, TIpaBa TOImIO. Po3pobieHa cucremMa «OMOPHUX MOfenei», fKi BIAMOBIAAIOTH CTPYKTYpI
IpOMa/ISIHO3HABYMX TOHSTh, BKIIOYAIOTh (PParMeHTH TEKCTY, KOHTYPHHX, CXeMaTH4HHX, (DOHOBUX
MaJTIOHKIB, 300pa)KeHHsI CHMBOJIIB CEpEeTHHOBIUYS TOIIIO.

OnucaHo METOAMKY pOOOTH y MalMX Tpylax I0 BUKOHAHHIO TBOPYMX 3aBJaHb, IO
3a0e3neuyoTh POpPMyBaHHS IisUIBHICHOI CKJIaI0BOI IPOMAaTHChKOI KOMIIETEHTHOCTI. Po3pobieHo
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QITOPUTMH iX BUKOHAHHs. J[J1sl mpakTH4HOi poOOTH YUHIB MO aHalli3y CyCIHUIBCTBA, iAeHTH(iKalii
CepeHbOBIYHUX JIeprKaB, BU3HAYCHHS 3MICTy INOJITHKH Y NPOLEC HAaBUYAHHS 3aTyYCHO KOMIUICKC
CepeHbOBIYHUX MiHIaTIOP.

Jns HaOyTTS YYHAMH KOMIICTEHTHOCTI 3allpOIIOHOBAHO 3aBAaHHS IO PO3pPOOIi MPOEKTY
PO CepeaHbOBIYHE MicTO. B CTAaTTi OKpeciIeHo HampsIMKH yYHIBCHKOTO AocCHipkeHHS. OTke Ha
OCHOBI apXiTEKTYPHUX CIOPYI, TBOPIB MUCTELTBA Ta 1HIIMX HKEPE MMPO MICTO YUYHI BU3HAYAIOTh
TOrOYacHy JepiKaBy, MOJITHKY, IIIHHOCTI, ctocoOu 00poThOM 3a mpasa, HOPMH, 3BHYAi, TPAAULIT
tomo. [Ipu npoMy (hopMyeThcs akciooriyHa CKJIaJoBa IPOMaJSTHCHKOT KOMIETEHTHOCTI, a came:
LIHHICTB IePKaBH JJIS PO3KBITY MICTa, MIHHICTH IPaB i CBOOO IS HOTO METITKAHIIIB 1 B PEIITI PEeIIT
LIHHICTH CaMOi YHIKaJTbHOCTI CepeIHhOBITUS.

Kntouosi cnosa: excriepiuMeHTalIbHA METOAMKA, OIIOPHA MOJENb, Majla IpyIa. yYHIBCHKUIA
MIPOEKT, CEPEAHbOBIYHA MIHIATIOPa, CEPEAHBOBIYHE MICTO.

ITo6emam U. B.,
yuumenv Cuosckoui COLL I-III cm. Ne 1, 2. Cnoecka Yepnuzoeckoit oonacmau,

e-mail: irina.pobedash@gmail.com

SKCHEPUMEHTAJIBHASI METOANYECKASI MOJAEJIb ®OPMHUPOBAHUSA
T'PAKJIAHCKOM KOMIIETEHTHOCTH YUAIIIUXCS
(Ha ocHoBe cofep:kaHusi Kypca «BcemupHas ucropus», 7 kjiacc)

B craree mpezcraBiieHa SKCIICpUMEHTaJbHAs METOAWYECKas MOJENb (OPMUPOBAHMS
IpakKAaHCKOW KOMIIETCHTHOCTH YYaIlMXCs HA OCHOBE COAEPKaHUS Kypca BCEMHPHOM HMCTOPUH
(7 xmacc). IpennoxxeHo METOMUKY (hOpMyBaHHS 0a30BEIX 3HAHUH («OTOP»), & IMEHHO: 3HAHUU TIPO
CepeHEBEKOBOE OOIECTBO, TOCYAAPCTBO, MOJIMTHKY, LIEHHOCTH, HOPMBI, TpaBa. PazpaboTanana
CHCTEMa «OIOPHBIX MOJIEJIeH», KOTOPbIE COOTBETCTBYIOT CTPYKType 0a30BBIX IMOHSATHIM, COepKaT
(parMeHTbl TEKCTa, KOHTYPHBIX, CXEMaTHYECKUX, (DOHOBBIX PUCYHKOB, M300pa)KEHHUsI CUMBOJIOB
CEePEIHEBEKOBbSL.

Onwncano MeToanKy paOOoTHI B IPYIIIAX 110 BBIIOJIHEHMIO TBOPYECKNX 3aaHuil. PazpaboTansl
AITOPUTMBI UX BBITIOIHEHHMS. B mporiecc 00yueHns BKIIIOUEH KOMIUIEKC CEepeTHEBEKOBBIX MUHHATIOP.

B crarbe onmrcana MeToMKa pa3pabOTKN YIEHHUECKOTO IMPOIKTA O CEPETHEBEKOBOM IOPOAIE
KaK MUCTOYHHUKE M3YYCHHS CPETHEBEKOBOTO OOIECTBA, TOCYIApCTBa, MOJIUTHKH, IIEHHOCTEH, HOPM,
oOblyaeB M Tpaauuuil. WHpOpMAaLU. AHAJIU3UPYS 110 3aJaHHBIM HAIPABJICHHUSM apXUTEKTYPY,
MIPOM3BEICHHS NCKYCCTBA YUCHHKH YOEXKIAroTCsl B IEHHOCTH TOCY/IapCTBa JJIsl paciBeTa roposa,
LIEHHOCTH TIpaB M CBOOOJ JUISl €0 XKHUTEJICH M B KOHIIE KOHIIOB IIEHHOCTH CaMOW YHHKAJIBHOCTH
cpenHeBekoBbs. [IperioxkeHHas MeTOIMYecKast MOJIETIb HarpasiieHa Ha () OPMUPOBAHNE KOTHUTHBHOM,
IIPOLIECCYAJIBHOM M aKCHOJIOTHYECKON COCTABIISAIOIIEH I'PaXK1aHCKOM KOMIIETEHTHOCTH.

Kniouegvie cnoea: >KcriepUMEHTalbHAS METOIAMKA, ONOPHAs MOAENb, Majlas TIpyIa,
YUEHUYECKHUH ITPOIKT, CEPEAHEBEKOBas MUHHATIOPA, CEPETHEBEKOBBII FOPO/I.
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