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AHmoniHa Tpueko — kanoudam nedazoeiunux Hayk, cmapwiuii
docaioHuk THcmumym nedazoeiku HAITH Ykpaiuu.

Kono Haykogux iHmepecie: meopisi i MemoouKka OYiHI8aHHSl pe3y/b-
mamie Ha8uaHHs, MOHIMOPUH2 IKOCMI oceimu, Memo00/102isi OC8IMHix
docniddceHb.
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YABJIEHHA BYUTEJIIB MPO OKPEMI BUAWU POBIT ANA
MNOTOYHOIO (POPMYBAJIbHOIO) OLIHIOBAHHA
HACKPI3HUX PE3YJIbTATIB HABYAHHA YYHIB

AHoTanis. Y CTarTi po3mIsfalThCs MUTaHHS KOHLENTYa/lIbHOTO CKIaZiHUKA TefaroriuHol ori-
HIOBAJIbHOI /TiSUTBHOCTI, a caMe — ysIBJIeHHsI BUMTEJTIB TIPO pi3Hi BUAU pOOIT, sIK mepegymMoBa ix 3a-
CTOCYBaHHS |15l OL{{HIOBaHHS HaBYa/IbHUX I0CATHEHb YUHIB. 3a pe3ysibTaTaMu [TPOBeJeHOro OHJlaliH-
ormutyBaHHs BuntesniB (N=349) i3 BUKOpHCTaHHSIM METOAy CeMaHTHUYHOTO AudepeHLiany Oyso 3iiic-
HeHO aHasi3 c)opMOBaHUX y MeJaroris Mogiesield ceMaHTUYHOTO NPOCTOPY TaKWX TOHSATh, SIK: TECTY-
BaHHS, MMChMOBI BIIPaBU, 0OrOBOPEHHS 3aB/laHb, MPO0/IEMHI 3aB/IaHHSI, CIIOCTEPEXKEHHSI 32 POOOTO0
YUHIB Ha ypolLji, TBopui poOOTH, YUHIBCBKi ITPOEKTH, CaMOOLiHIOBAHHS, B3a€EMOOL[HIOBAHHSI YUHIB,
JVKTaHTH, JOMallHI 3aB7jaHHs1. CXapaKTepHU30BaHO y3arajbHeHe a(eKTHBHe CTaB/Ie€HHsSI BUMTEIB /10
niepesTiyeHUX BU/IB POOIT, a TaKoXK YSIBJIEHHsI Me/IaroTiB Mpo QyHKI[iOHaIbHUH MOTeHLiasl i AisTbHICHI
XapaKTepUCTUKU KOXKHOTO 3 HUX.

Bu3HaueHo, 1110 MPOEKTH, TBOpYi pOOOTH, POO/IEMHI 3aBIAHHS BUMTEJTi BBAXKAIOTh HAHOLTBLI [THO0-
K1MH, epeKTUBHUMH 1 iHOpMaTBHIMU BrZilaMy poOOTH, ajie BOAHOUAC CK/IaJHUMH Y 3aCTOCYBaHHi i Ta-
KUMH, 1[0 TOTPeOYIOTh TPHUBAJIOTO Yacy; CAMOOLIiHFOBAHHSI, B3aEMOOL[iHFOBaHHS YUHIB yUHTe/Ti BBAXKAHOTh
Cy6’ EKTUBHUMH, HE/IOCTOBIPHUMMU, Ma/I0iH(POPMAaTUBHIUMHU, 8 CAMOOL[iIHFOBAHHSI, TECTYBaHHSI, TUKTAHTH —
TIOBePXHEeBUMH BH/JaMU POOOTH B acrieKTi iHhOpMaTHBHOCTI iX MpO HaBUa/IbHi JOCATHEHHS! YUHiB.

3a pe3sysbTataMu (PakTOPHOTO aHasIi3y 3’sCOBaHO, 1LJ0 HaMOinblll 3HAYYIIMMHM XapaKTepUCTHKa-
MM 27151 OiIBIIOCTI BU/IB POOIT yuuTesli BU3HAUaOTh Ti, SIKi XapaKTePU3YHOTh Jis/TbHiCHUN KOMITOHEHT
(3pyuHICTH BUKOPUCTAHHS), a CaMe — JIETKiCTh Y BUKOPUCTaHHI (pPecypcoHe3aTpaTHiCTh) Ta IIBHUAKICTH
TPOBe/IeHHs OLIHIOBaHHA. Br3HaueHo, 1110 Mi/IBUILeHHS BipOTiZIHOCTI 3aCTOCYBaHHS IEBHOTO BUZy PO-
60TH /17151 OLIIHIOBAHHSI 3aJIe)KUTD BiJ] YCBiJOMJIEHHS] BUMTEJIEM 3HaUyIIOCTi HOTO MOTeHLiaty.

3ayBa)keHo, 1110 TlepeJlyMOBaMU TIPUHHATTS pillieHHs I0/[0 3aCTOCYBaHHS TOTO UM iHIIIOTO BUAY
po0OTH 17151 OLIIHIOBAaHHS HAaBUa/IbHUX JOCSTHEHD YUHIB, € He JIUIIIE YsiBIeHHs PO HYX, a i MOTHBAL{il-
Hi HACTaHOBH BUUTEJTS, 1110 MOXKe OyTH MPeMETOM TTO/Ia/IbLIOr0 BUBUEHHS KOHLIENTYaTbHUX i Jis/TbHIC-
HUX XapaKTepUCTHK OL{iHIOBa/IbHOI IlejaroriyHol KOMIIeTeHTHOCTI.

Kntouoei cnoea: HacKpi3Hi BMiHHS; pe3y/IbTaTh HaBUaHHS; MOTOYHE OLiHIOBaHHS; (opMyBabHe
OLIiHIOBaHHSI; METOJU OLIiHIOBaHHSI; YSIB/IeHHS BUMTEJTIB.
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ITocTaHoBKa npo0/ieMu. 3arajbHONPUIHSITE MOJIOXKEHHSI PO BXK/IUBICTH PO3BUTKY B YUHIB KITFO-
YOBUX KOMIIETEHTHOCTel i HaCKpi3HUX yMiHb peasli3yeThbCsl Y IIKiIbHIN MPaKTUL]l 3aBASKU PillleHHsIM,
sIKi YXBaJIIOIOTb YUUTesi y CBOi npodeciiiHiit AisuibHOCTI. LIi pilleHHst 3asiekarhb, 30KpeMa, Bifi OLjiHI0-
BaJIbHOI TI€/JArOTiYHOI [is/TbHOCTI, pe3ysibTaTaMy sIKoi € iHhopMallisi, [0 B KOKHOMY pasi Jjoromarae
BUUTEJTIO B TIOZA/ILLIOMY T/IaHyBaHHi ¥ peasi3alii HaBua/JbHOTO mpotecy. ToMy Bif, Toro, siki cTpare-
rito, MeToz, abo Bz poboTH (maii — BP) 1151 OLiHFOBaHHS 0OMpPAE BUHTE/b, 3a/I€XKUTh SIKICTh i 3MiCT
iHdopmMatiii, SIKy BiH OTpUMaEe i Ha OCHOBI SIKOI BiH MpUMaTKMe Mo/a/bli pillleHHs. BogHouac BUbip
i 3acTocyBaHHs reBHOro BP 1151 OLiHFOBaHHS TUX UM iHIIMX pe3y/IbTaTiB HaBUaHHS YUHIB 3a/1€)KUTh BiJ
ysIB/IEHb i IIepeKOHaHb BUMTEIS TIPO HOro QyHKI[iOHA/IBHICTh, Pe3y/IbTaTUBHICTE Ta iHII XapaKTeprCTH-
KU, 5IKi BU3Ha4aroTh JIOLI/IbHICTh HOT0 3aCTOCYBaHHSI.

AXTya/nbHICTh BUBUEHHS YSIB/IEHb i [IepeKOHaHb yuMTesIB 1of0 pisHrx BP 151 owjiHrOBaHHS mifcu-
JIIOETHCST HeOOXi/IHICTIO HAYKOBUX PO3POOOK METOMUHOrO 3abe3reueHHs! OL[iHFOBAHHS KOMIIETEHTHICHUX
Ppe3y/IbTaTiB HaBYAHHSI Ta HACKPI3HUX YMiHb yuHiB. ITpo6/ieMa rosisirae B TOMY, 110 Oi/IbIITCTh HACKPI3HUX
YMiHb 51K OCHOBH [171s51 (HOPMYBaHHSI KOMITETEHTHOCTEH € XapaKTepPUCTHUKAMH, sIKi € CK/I/JHO BUMipIOBaHUMHU
3a joromororo 3Buvakiiux npoueayp (Escola-Gascon & Gallifa, 2022; Grob et al., 2003), a ajsTepHaTHBHI
Tiporieypy (HarpyKJ/iazl, y KOHTEKCTi LIEHTPIB OL[iHFOBAHHS) € HAI3BUYAMHO TPYJOMiCTKUMHU Y PO3p00Lii Ta
3acToCyBaHHI. BogHOoYac yuuTerni MaroTh OLIIHIOBATH HACKPIi3HI BMiHHS YYHIB BiJIOBIIHO 10 MeToguuHux
PeKOMeHZALIiH 1[0/I0 OL[iHFOBAHHS HaBYa/IbHUX JIOCSTHEHDb YUHIB 5—6 KiiaciB, siki 3700yBatoTh OCBITY Bifl-
TIOBiZIHO /10 HOBOTO Jlep>xaBHOTrO cTaHAapTy 6a30Boi cepeiHboi 0cBiTH (2022). Po3p06/ieHHs: METOUYHOTO
CyNpOBOZy OLIIHIOBaJIbHOI Jis/TbHOCTI BUMTEJTIB Mae BPaXOBYBaTH iXHIO OL{IHIOBa/IbHY MPAKTHKY, KOHLIETI-
TyaJIbHAM CK/IaZIHUKOM SIKOT € TIepeKOHaHHS 1 ysiB/ieHHs Tiefiaroris rpo BP, 1110 3aCTOCOBYIOTHCS B IIKITBHIM
TIPaKTULIL 151 OLIIHIOBAaHHS pe3y/bTaTiB HaBUaHHS YUHIB, 30KpeMa IXHiX HaCKPi3HUX HaBUUOK.

AHasti3 ocraHHix goc/ipkeHb. [TutanHs BUOOPY Ta 3aCTOCYBaHHS BUMTEIsIMM TIeBHUX BP st
OLIiHIOBaHHS pe3y/IbTaTiB HaBYaHHS YUHIB Y HAYKOBOMY JUCKYPCI YaCTO PO3IVISIIAETHCS B aCIeKTi neja-
TOTiUHOI OI[iHIOBa/ILHOI (AiarHOCTHUHOT) KomrieteHTHOCTI (Herppich et al., 2018). BogHouac HayKoBIfi
3a3HayaroTh, 1110 KOTHITMBHI HACTAaHOBY i1 TIepeKOHAHHS BUMTEJIB He JIMIlIe € TI0Ka3HUKOM IXHBOI OLji-
HIOBa/IbHOI T'PAMOTHOCTI, a i MOXKYTh BIUIMBATH SIK Ha TOUHICTh OL[iHIOBa/IbHUX CY[PKEeHb i OLIiHIOBaIb-
Hy TIOBe/IiHKY BumTeJtiB 3arasiom (Barnes et al., 2015; Buehl & Beck, 2015; DeLuca et al., 2018; Deneen,
et al., 2016; Izci, 2016), Tak i Ha rofA/IbIII HABYA/IbHI AOCATHEHHS YUHiB: BUOIp MpaBU/IbHUX HaBYA/b-
HUX 3aBJaHb € BUPIIlIaJIlbHUM eIeMeHTOM y PO3BUTKY aKaZleMiuHUX HaBUUOK yuHiB (Xu & Brown, 2016;
Urhahne & Wijnia, 2021).

Y HusLi focnifmkens (Harp., Bamenko, 2021; JKyk Ta iH., 2021) BUCBiT/IEHO pe3y/ibTaTh BUBUEHHS
TMOIVISIIB YKPAITHCHKUX YUMTEJTiB Ha MMPO0/IeMHU OLiHIOBaHHS HaBYa/IbHUX [JOCSITHEHb YUHIB B aCIeKTi
MogiepHisatlil yKpaiHCbKOI OCBiTH. BucBiTneHe y 1iili CTaTTi JOC/Ti/PKEHHs IOTIOBHIOE 3rajlaHi HayKOoBi
PO3BiIKU Ta PO3IIMPIOE YSIB/IEHHS PO KOHLIENTYaIbHUM i AisbHICHMI CK/TaZIHUKU 11e/laroriyHol oLfi-
HIOBA/IbHOI JiS/TBHOCTI YKPAiHCHKUX YUUTEJIIB.

Mertoro cTarTi € BUCBIT/IeHHS pe3y/bTaTiB J0CTi/KeHHsI, CIIPSIMOBAaHOTO Ha BUBYEHHS YsIBIeHb
yuureniB po okpeMi BP py1 moTouHoro (opMyBasbHOT0) OLiHIOBAaHHS HAaCKPi3HUX pe3y/bTaTiB
HaBYaHHS yUHIB.

OcCHOBHI MeToAM Ta MeTOAUKA A0CTipKeHHs. Bubipka focimkeHHs GopMyBanach BUMaZKOBAM
uyriHOM. ONUTYBaHHS MIPOBOAW/IOCH OHJIAKH. 3arajiom Oysio 3ibpaHo 349 Bizrnosizeit Buntesis. 91% pec-
TIOH/IEHTIB — XKiHKH, 9% — uo/oBiku. OJJHAaK TaKWi PO3IIO/i/I PEIUITIEHTIB 3a CTATTIO € Bif0OpaKeHHIM
PO3TIO/JTY 3a CTaTTIO B TeHepasibHil BUOIpLIi BuMTesiB YKpaiHu (€ XapakrepHuM st Ykpainu) (ITpo uu-
CeJIBHICTB i CK/1aJ, [earoriyHyx MpaLiBHUKIB 3aK/1a/liB 3arajibHOI cepeiHbOi OCBIiTH MiHicTepcTBa OCBIiTH
i HayKW YKpaiHy, iHIIMX MiHICTepCTB i BiZIOMCTB Ta npuBaTHUX 3akiaziB (2023/2024 H.p.) (zani dopmu
Ne 83-PBK “3BiT npo uMcenbHICTh i CK/Ia[ MeJarorivHux MpaljiBHYKIB 3aK/ia/iiB 3arajbHOI CcepeiHbOL
ocBiTr”), 2024). 144 yuureni (41,1%), sIKi B3sUT y4acTh B OMUTYBaHHI, MPALOIOTh ¥ MiCBKUX ILIKO/IaxX
Ta 205 (58,9%) —y CinbchKux. 42,6% peLyrieHTiB MPaLjol0Th Y LIKO0/IaX i3 3ara/bHOI0 YKCeTBHICTIO /10
150 yuniB, 37,1% —y 111Ko/ax i3 urcestbHicTIO 1oHaz 350 yuHis. Bubipka hopmyBasach y iBa eTarnu —io
TIOYaTKy rIoBHOMacLITabHoro BroprHeHHsi pd B YkpaiHy (125 pecrioHzieHTiB) i micist (224 pecrioHeHTiB).
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[17151 BUBUEHHSs KOTHITUBHHX Ta €MOLIIHHUX KOMITOHEHTIB y Cy0’eKTHBHOMY OaueHHi BuMTesneM
CeMaHTHUHOT0 NIPOCTOPY, SIKUI XapakTepusye okpeMi BP 1151 o1jiHIOBaHHS HACKPi3HUX YMiHb YUHIB,
MU CKOPHUCTA/IMCS MeTOAOM ceMaHTHuHoro Audepenuiany (Osgood et al., 1957). Lle#i metop criupa-
€TbCs Ha KareropianbHi cTpykTypH (hakropu) EPA/OITA (Evaluation — Oruinka, Potency — IToren-
ian, Activity — AKTHBHICTB), sIKi € ()yHAaMeHTaTbHAMH Ta Ky/IbTYpHO YHiBepcamsHuMu (Osgood,
1964). ®akropu OITA yTBOPIOIOTh TPUBUMIPHHM CEMaHTUUHU TTPOCTIp 100 OLIiHFOBAHOTO 00’ €X-
Ta. Y KJIaCUYHOMY PO3yMiHHi Iii BUMipu 03HadaroTh: BuMip omiHku (O) — aeKTHUBHe CTaBIeHHS
i cTyniHb Cy6’€KTUBHOI 3a/[0BO/IEHOCTI PECTIOH/EHTIB I110/I0 OL[iHIOBaHUX 00’€KTiB; BUMIp MOTEHIIii
(IT) — iHTeHCHBHICTh MOTHBALIITHOT'O MOTEHL{ia/ly Ta 3HAUYILOCTi; BUMIp aKTUBHOCTI (A) — Ais/IbHICHI
XapaxkTepucTUKU. [I1s1 BU3HAUEHHs! IOJIO’KEHHs OLiHIOBAaHOTO 06’ekTy (y pasi HalLIoro JOoC/ipkeH-
HS1 — BUly poOOTH [1/1s1 OLIiHFOBAHHSI) Y TPUBUMiPHOMY ceMaHTUYHOMY nipocTopi OITA 3xilicHIOEThCS
OL[{HKa XapaKTePUCTHK HOTO 3a [JONOMOro0 Bepba/bHO-UMC/IOBUX LKA, TIPeCTaB/eHNX MapaMu
GinosisipHUX TIPUKMETHUKIB. Lle flae 3Mory BUSIBUTH OaraTOBUMIpDHI aCreKTH CIIPUMHSITTSA Ta HEBep-
OasibHi BpaykeHHsI Cy0’eKTa Ipo OLIiHIOBaHMH 00’€KT, siKi (hOpMYIOTh KOHOTATHBHE 3HAYeHHS LbOro
06’exTy y cBiomocTi cy6’ekra (Takahashi et al., 2016). ¥ Hawmomy gocmigkeHHi Bumip orjinku (O)
[la€ PO3yMiHHsI PO aeKTUBHE CTAB/EHHS BUMTEJIB [0 Pi3HUX BU/IB PoOOTH (Harpuksaj, MpUBa-
GnuBui, o6TsDKMBYE); BUMip moteHwii (IT) Bizobpaxkye GaueHHs BUMTEB MOTEHLiaMy LUX BULIB
po0iT — siKi BijoMOCTi MOKHa OTpHMAaTH 3a [J0IIOMOTO0 TOTO YM iHIIOro BUAY poOOTH (HamlpUKIIaz,
Jl0CTOBipHi, iH(OpMaTHBHI); BUMip aKTUBHOCTI (A) — [is/IbHICHa XapaKTepUCTUKA Pi3HUX BUJIB pO-
6iT, ysiB/IeHHS TIPO sIKi ChOpMyBa/IUCh Y BUMTE/IIB BHAC/IIIOK AOCBiy iX 3aCTOCYBaHHS y LIKiIbHIN
TpaKTULi (HarpuKaj, JIeTKU y 3aCTOCYBaHHi, THYYKHUI TOLLIO).

OCKi/TbKM BU3HaUeHHsI OiMo/IsIpHUX MMPUKMETHUKIB (a)eKTUBHHX XapaKTEPUCTHK 00’ €KTiB), 1110 BU-
3HAYAKOTh KiHIIEBi TOUKM LIIKA/IM, TOBUHHI OyTH BKa3aHi OKPeMO /Ijisi KOHKPETHOI KY/IETYPH i MOBHOTO
cepegouia (Osgood, 1964; Stoklasa et al., 2019), 6ysio po3pobsieHo GirossIpHi KA A1l KOKHOTO
3 TPbOX K/IaCHUHKX BUMipiB EPA, siki 0OMe)KeHi MeTO0 OMUTYBaHHS Ta 30CepepkeHi Ha Jis/TbHiCHOMY
i lieBOMy KOMITOHEHTax (BUKOPHCTaHHS i epeKTUBHICTh TIeBHUX BUAIB po0iT). [Iyist Lboro 31ikicHeHOo
Taki KPOKU: MiJ0ip MOC/TiZIOBHOCTI TIap MPUKMETHHKIB; 3MiCTOBA BaJIi/Ji3aLlisi LKA/ LIUISIXOM eKCIepT-
HOTO OL[iHFOBAHHS Bi/IIOBi/THOCTi TEOPETUUHOrO KOHCTPYKTY IIIKa/I JIIHIBiCTUUHUM OCOO/IMBOCTSIM HO-
CiiB yKpalHCbKOI MOBH Ta BiJHOCHO OL[iHFOBaHUX 00’€kTiB (BP); KOPUTYBaHHS Ta ONTHMi3aLlist aHKET.

KoHCTpykTHa Bali[iHICTH aHKeT BH3HAauyajaChb Ha OCHOBI Bu3HaueHHs Kopessnii CripmeHa
(Lehmannet et al., 1998) MiX 1LIKa/saMy TPbOX BUMIDIB [ijisi KO>KHOTO BP, 1110 € 1M0Ka3HUKOM TOro, SIK
OL[IHKM XapaKTePUCTUK Pi3HUX BUMIpIB, 10 OMUCYIOTh OJIMH i TOW caMuii 00’€KT, MOB’s3aHi MiXK CO-
0010 — KOHBEpreHTHa BasliAHICTb (Tabs. 1).

Tabauys 1
KoHCTpyKTHA BasTifHICTh aHKeTH
RHO Cuipmena
Koedinient kopensmii
TECTYBAHHSA OuiHOBaHHSA IMoTeHLjist AKTHBHICTH
OuiHroBaHHs (0COBUCTiICHE BPa)KEHHs) 1,000
ToTeHwis (GyHKLiOHATBHICTD) ,754™ 1,000
AKTHBHICTb (3aCTOCOBHICTD) ,621™ ,605™ 1,000
IMMCBMOBI BITPABA OuiHOBaHHSA IToTeHujist AKTHBHICTH
OuiHroBaHHs (0COOUCTiICHE BPa)KeHHs) 1,000
ToTeHwis (pyHKLIiOHATBHICTD) 712 1,000
AKTHBHICTB (3aCTOCOBHICTB) ,699™ ,697 1,000
OBI'OBOPEHHS B K/TACI OuiHOBaHHSA IMoTeHwjist AKTHBHICTB
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OrninroBaHHs (0cOOHMCTiCHE Bpa)KeHHST)
IMoTenuis ($hyHKLiOHATBHICTD)
AXTHBHICTB (3aCTOCOBHICTB)
IMPOBJ/IEMHI 3ABJAHHSA
OujiHroBaHHS (0COOUCTICHE Bpa)XKeHHS)
IMoTenuis ($hyHKLiOHATBHICTD)
AXTHBHICTB (3aCTOCOBHICTB)

CIIOCTEPEXXEHH/ 3A POBOTOIO
YYHIB HA YPOIII

OrninroBaHHs (0COOHCTiCHE Bpa)KeHHST)
IMoTeHuis ($hyHKLiOHATBHICTD)
AXTHBHICTB (3aCTOCOBHICTB)
TBOPYI POBOTU
OrninroBaHHs (0coOHCTiCHE BpaKeHHST)
IMoTenuis ($hyHKLiOHATBHICTD)
AXTUBHICTB (3aCTOCOBHICTB)
YUYHIBCBKI ITPOEKTA
OujiHroBaHHS (0COOUCTiCHe Bpa)XKeHHS)
[Morenwis (QyHKL[iOHANMBHICTD)
AKTHBHICTb (3aCTOCOBHICTB)
CAMOOIITHFOBAHHS
OtjiHroBaHHst (0COOUCTICHE BPaXKEHHST)
IMorenuis (QyHKLiOHANMBHICTD)
AKTHBHICTE (3aCTOCOBHICTB)
B3AEMOOIIHIOBAHHSI YUHIB
OrjiHroBaHHst (0COOUCTICHE BPaXKEHHST)
Iorenuis (QyHKLiOHANMBHICTD)
AKTHUBHICTE (3aCTOCOBHICTB)
JUKTAHTHA
OrjiHroBaHHst (0COOUCTICHE BPaXKeHHST)
[orenuis (GyHKLiOHANMBHICTD)
AKTHBHIiCTE (3aCTOCOBHICTB)
JOMAIITHI 3ABJJAHHSA
OtliHroBaHHst (0COOUCTICHE BPaXKEHHST)
[orenuis (QyHKLiOHANBHICTD)
AKTHUBHIiCTE (3aCTOCOBHICTB)

Sig. (2-xe.) <,001
N =349

1,000
791
,648™
OwjiHIOBaHHA
1,000
775"
624"

OniHIOBaHHA

1,000

,842

,659™
OriHIOBaHHA

1,000

, 728"

,529™
OrjiHIOBaHHA

1,000

, 7617

,537"
OwjiHIOBaHHA

1,000

, 778"

, 702"
O1njiHIOBaHHA
1,000
,822"
,651™
O1niHIOBaHHA
1,000
,804™
,760™
OnjiHIBaHHA
1,000
,783™
,643™

** Kopenayis 3Hauywa Ha pigHi 0.01 (2-xs.).

1,000
,678"

IoTeHuis

1,000
,625™

IToTennjisn

1,000
,685™

IoTeHuis

1,000
,575™

IoTeHuis

1,000
527"

IToTeHnis

1,000
733"

IToTeHnjis

1,000
704"

IToTeHnjis

1,000
,716™

IToTennjisn

1,000
,684™

1,000

AKTHBHICTB

1,000

AKTHBHICTB

1,000
AKTHBHICTB
,529™
,575™
1,000
AKTHBHICTB
,537™
,527"
1,000
AKTHBHICTB
, 702"
,733™
1,000
AKTHBHICTB
,651™
,704™
1,000
AKTHBHICTB
,760™
,716™
1,000
AKTHBHICTB
,643™
,684™
1,000
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3a pe3ysbTraTaMy 37[iliCHEHOT0 aHasli3y BU3HauUeHO MO3UTHBHY KOPEJIALIiF0 MK IIKa/laMU TPbOX BU-
MipiB, L]0 B CYKYITHOCTi XapaKTepu3yIOTb OJUH 00’€KT, Ta MiJTBEpPKEHO KOHBEPreHTHY BalifHICTh
aHketu. HaziiliHicTh BUKOPHCTOBYBAHOI 1IKa/IM BU3Hauas1ach 3a Koedirientom o Kponbaxa (tabi. 2).

Tabauys 2
IToxa3HUKM HAIHHOCTI KA
Migmkanm, a Kpondaxa **
No Buau pobit o Kponbaxa*
OujiHIOBaHHA IToTeHrist AKTHBHICTH
1 | TectyBaHHs 0.904 0.737 0.853 0.761
2 | ITuceMoBi BripaBu 0.927 0.829 0.880 0.800
3 | ObroBopeHHs B KJiaci 0.927 0.860 0.887 0.818
4 | TIpobGnemHi 3aBAaHHs 0.919 0.809 0.865 0.831
5 ;:L‘ITI;’I‘;TEE‘;”;ZZTH 3a poGororo 0.932 0.873 0.907 0.744
6 | TBopui po6otu 0.906 0.764 0.879 0.819
7 | YuHIBCBbKI IDOEKTU 0.909 0.813 0.873 0.813
8 | CamoorjiHIOBaHHS 0.933 0.829 0.908 0.819
9 | B3aemooLiHIOBaHHS y4HIB 0.933 0.848 0.900 0.790
10 | [ukraHTtH 0.940 0.853 0.916 0.813
11 | JomaiuHi 3aBaHHA 0.931 0.860 0.903 0.784
N=349

*- 15 xapakmepucmuk
**- 5 xapakmepucmuk

Amani3 ganux 3a KpuTepieM afekBatHocTi BUOipku Katizepa-Matiepa-Onkina (KMO) ¥ Tectom
cdepruHocti Bapreta (Tab1. 3) TI0Ka3aB MOXK/IMBICTE TIPOBeZieHHs ()aKTOPHOTO aHaJIi3y J/isk BU3HaueH-
Hsl 3HAUYLLMX XapaKTePUCTHK JJ1si KOKHOTO BP, sIKi € 0CHOBOIIONIO)KHUMM /151 1X OLiHKHM i 3aCTOCYBaHHS
B IIKiJIbHIM TpaKTULI.

Tabauys 3
AmnaJti3 npuaTHOCTI AaHKUX AJIs1 NpoBeJeHHs (aKTOPHOro aHaTi3y
g aiotpa-Meticpa.Onira | ceprramicrs®
TecryBanHs ,909 2523,749
[TrceMoBi BipaBu ,930 2964,186
O6roBopeHHs B Kiaci ,922 3233,152
Ipo6nemHi 3aBaaHHS ,915 3013,332
CrniocTepe>keHHsI 3a poO0TOI0 YUHIB Ha ypoLii ,932 3360,806
TBopui poboTu ,903 2908,526
YuHIBCBKI IPOEKTH ,891 3321,564
CaMoOL[iHIOBaHHS ,925 3412,805
B3aemoolliHIOBaHHS yUHIB ,938 3264,543
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JukranTtu

,938 3646,140
[JomariHi 3aBgaHHs ,930 3201,275
*df=105,
Sig.=.000

Pe3ysibTatit (JakTOPHOTO aHasi3y BifoOpaxeHo B Tab. 4.

BukJ1a 0CHOBHOIO Marepiasy Joctimkenns. [aHi, 3ibpaHi 3a METOOM CeMaHTUUHOTO fude-
peHItiany, Oy/u poaHastizoBaHi 3a gakropamu OITA, 1110 1a/10 3MOT'y TTOPiBHATH 3arajibHi XapaKTepu-
CTHKM OLiHFOBaHHX BUZIiB pOOOTH 3a KOKHUM BiZITIOBifHAM BUMipoM (puc. 1).

Puc. 1. XapakTepuCTUKH BUZIB POOIT B acTeKTi OLiHIOBaHHS

STk BUHO 3 puC. 1, HAWBUIL TIOKA3HUKHU 3a BCiMa BUMipaMu Ma€e 062080peHHst 3a80aHb 8 KAACI,
Haii30asaHcoBaHilla OLjiHKa (OAHOPifHA 3a TPOMa BUMiIpaMM) — cnocmepediceHHsl 3a pobomoto yuHie
Ha ypoyi. HaliBuilli cepe/iHi OKa3HUKY 3a TPhOMa BUMipaMu — 062080peHHs 3a80aHb 8 KAACi, yUHIBChbKi
npoeKmu, meopui 3a80aHHs, NPOO/eMHI 3a80aHHS.

[MoganbImii aHasti3 JaHMX 3a [IKaI0l0 CeMaHTHYHOTO udepeHLIiany Jiae 3MOTy 3p0O3yMiTH ITPHYH-
Hy TaKuX OL{IHOK yuuTesiB 1ux BP.

$Ik uiTko BUJHO 3 fiarpam (puc. 2, 3, 4), yunTesi B KO)KHOMY pa3i (0KpiM camooyiHoeaHHs i mec-
myeaHHs) BULLIE OL[iHIOKOTL BUOpaHi By poboTu 3a Bumipamu OrtiHKa i [ToTeHIist, i HUXKUe 3a BUMipOM
AkTuBHicTb. 1106 3p03ymiTH, UOMY, PO3IVISIHEMO TIOAaHI Aiarpamu (puc. 2—4). BoHU MOKa3yoTh, sKi
XapaKTepPUCTUKU CKJIafaroTb KoxkeH BUMIp OITA, i K pecrioHeHTH OL[iHWIA KoxkeH BP 3a KOXHOIO
3 XapaKTepUCTHK (Y KO)KHOMY OKpEeMOMY BUMIpi). 3 LUX ZiiarpaM BHUZHO, ITI0 BUMTe/Ti BBa)KAKOTh NPOEK-
mu, meopui pobomu, npobnemMHi 3a60aHHsI HAUOLBIT ITUOOKUMY, e(eKTUBHIMHU i iHOPMaTHBHAMHU

BP, ajie BogHOYAC CKJIAHUMU Y 3aCTOCYBAHHI i TAKMMH, 110 TIOTPe0yIOTh TPUBAIOro uacy. Le nosicHroe
HUW3bKi OLIiHKH 3@ BUMIpOM aKTHBHOCTI (3aCTOCOBHOCTI).
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Puc. 4. Xapakrepuctvku BP 3a BUMipoM AKTHUBHICTb

[Mo3uTtuBHI, 6/M3bKi 3a 3HAUEHHSIM OL[iHKH 3a BCiMa IIKajiaMy (HalMEeHIIUH PO3KK/ B OIiHKaX 3a
Pi3HUMH XapaKTePUCTUKaMH) Ma€ 002080peHHS! 3a80aHb.

[HiarpaMy TakoX Jar0Th 3MOTY BU3HAUMTH BP, siKi BumMTesTi BBa)KarOTh Cy6’€EKTMBHUMM, HEZOCTO-
BipHUMMU, Ma/IOiHPOPMATUBHUMH (CAMOOLiHIOBAHHS, 83AEMOOYIHIOBAHHST) i TIOBePXHEBUMU (camooyi-
HIOBAHHS1, Mecmy8aHHsl, OUKMaHmu).

BigmosinHo 1o pe3ynbTaTie paKTOPHOTO aHasTi3y, HAMOIMBII 3HAYYIIIAMY XapaKTePUCTUKAMH JIIs
6inbiocTi BP € Ti, sKi BiIHOCATBCS 10 BUMipy AKTHBHICTb, TOOTO XapaKTepH3YIOTh Jis/TbHiICHUN KOM-
TIOHEHT (3pPYYHICTh BUKOPHMCTaHHsI), @ caMe — JIeTKICTb y BUKOPHUCTaHHI (pecypcoHe3aTpaTHICTh) Ta
LIBUKICTE TIPOBeieHHsI oLliHioBaHHs (Pakrtop 1). BaxkmMBoro 3HaueHHst HAOYBaIOTL TAKOK XapaKTepH-
CTUKM e)eKTHUBHOCTI i focToBipHOCTI — BUMIp [ToTeHrist (PakTop 2). B okpemyx BuUMazakax (Zyist TaKKX
BP, sik TecTyBaHHs1, TBOpUi poOOTH, MPOEKTH) 3HAUYIIIMMY € JI0JATKOBi XapakrepucTrku (Paxrop 3) —
iHpOpPMaTHBHICTD i MPaKTUUHICTB, 11J0, OUEBH/THO, BIUIMBAE HA BUOIp BUMTEeM KOHKpeTHOro BP st
oLiHFOBaHHsI (Moyke OyTH aprymeHTOM 3a abo mpotH). OTKe, po3risf HakTOPHOI CTPYKTYPH KOKHOTO
okpemoro BP 1a€ MOX/TMBICTb BHOKPEMUTH KOHKPETHI XapaKTePUCTHKH, SIKi € 3HaUYLIMMH TIPY BHOOPi
TOTO UM {HIIOTO BUAY POOOTH /1Sl OL[iHFOBaHHS HABUA/IbHUX JOCSATHEHb YUHIB (Tab. 4).

BucHOBKH fOC/Ti/PKeHHA Ta NMepCreKTHBY NMOAa/IbIIMX PO3BifoK. 3a aHa/li30M pe3y/bTariB ce-
MaHTHYHOTO [¥ihepeHLiialbHOTO JOCITiPKeHHs] BU3HAUEHO, 1110 HaHOI/IbII 3HAUYIIMMH XapaKTepUCT-
Kamu BP jy1a BuuTesniB € Ti, sIKi XapaKTepUsyrTh MpoLec IX BUKopucTaHHsA. OfHaK, He3BaKarouu Ha
Te, 110 MeJ]arory BU3HaUal0Th HalOiIbI TIpUAaTHi A71s orjiHroBaHHS BP pecypco3arpaTtHUMH, CK/Ia[iHO
i pifK03acTOCOBHUMY, 1je He BIUIMBAE Ha OL{IHKY BUNTE/ISIMU iX IoTeHLiaTy. Mo)kHa 3p0OMTH BUCHOBOK,
1[0 MiABUILEHHS BipOTiAHOCTI 3aCTOCYBaHHs IeBHOro BP 3a/1e)kuTh Bifj yCBiZIOM/IEHHS! BUMTeeM 3Ha-
YYILIOCTI HOr0 MOTeHLjiay.

[TpoBeneHe onuTyBaHHs Oy/i0 CTIPSIMOBAHO Ha BUBUEHHS Bi/ITIOBIZIHMX YsiB/IeHb yuuTestiB. BogHo-
Yyac BOHU He 3aBK/U y3TOpKYHOThCs 3 MpaKTHUKOI oLjiHroBaHHsS (Monteiro et al., 2021; XKyk Ta iH.,
2021). Xoua Karaagac & Threlfall (2004) HarosomytoTh, 1110 NepeKoHaHHsSI ¥ ysiB/ieHHs1 (OpMYIOTh
TIOBeJiHKY BUMTeJISs], iHILI AOCTiPKeHHSI JOBOJSTh, 110 3B’SI30K MK KOHLIENTYa/IbHUMH YSIBJIEHHSIMU
i TIPAKTHKOIO CKJIa/{HWH i 3a/1eXKUTh Bil iHAMBiNyaNbHUX i KOHTeKCTyanpHMX YMHHYKIB (DeLuca et al.,
2018; Barnes et al., 2015; Buehl & Beck, 2015).
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[HIIMM UCKYCIMHUM MUATaHHSM, BUSIBJIEHHM T1i/] Yac JAOC/IiIyKeHHSs, € TIOIVISIAY BUUTE/TIB Ha BUKO-
PUCTaHHST METOJiB CaMOOLIiHFOBaHHsI i B3aeMooLiHIOBaHHs yuHiB. Li BUay poboTH BUSBWINCH HEJO-
OLIiHeHUMH BuuTenssMd. BopHoYac, B3aeMOOLIIHIOBaHHS Ta CAMOOLIIHIOBAHHS BBXKA€THCS MOTY)KHUM
iHCTpYMEeHTOM J/is1 3a/TyueHHsI YUHIB /IO aKTMBHOTO HAaBYaHHS 32 YMOBH PETe/IbHOTO I/IaHyBaHHS i TOU-
HOTO 3BOPOTHOTO 3B’s13KY Bifl yuntesis (Hanson & Florestano, 2020; Siarova et al., 2017). Ik 10BoAsTE
Bray et al. (2020), caMOOLiHIOBaHHSI YYHSIMH CBOIX HABUUOK € B)K/TMBMM TMOKA3HHUKOM TIPAKTHKH iX
(hopMyBaHHS Ta PO3BUTKY B IIKO/i. Ha yMKY HayKOBL{iB, OTIUTYBaILHUKH JI/Is1 CAMOOLIiHFOBaHHSI BIIEB-
HEHOCTI Y B/IaCHMX HACKPi3HMX HaBUUKaX y MOEJHAHHI 3 IHIIMMM MOKa3HUKAMH He JIMLle HaJaloTb
YiTKy KapTUHY [POrpecy YYHIB, a i J01OMaratoTh YUUTEJISAM i YUHSM y3TOAUTH CBOE PO3yMiHHS BUJIB
JisUTBHOCTI, sIKi BioOpa)karoTh HACKPi3Hi HaBUYKH. ToMy Taki ONUTYBaIbHUKM MOYKYTh CTaTH OCHOBOIO
JJ1s1 pO3pO0/IeHHs BUMTE/ISIMU BJIaCHUX PyOpUK oriHoBaHHs (Bray et al., 2020). Omxke, notpeba B mo-
JA/bIIIA MOMITUYHIN Ta AOCTIHULIBKIN TATPUMLI po3p006/ieHHsT iIHCTPYMEHTAPIO 11[0/I0 CAMOOIL[iHIO-
BaHHs1, 0COOJIMBO [17151 HACKPi3HWX HaBHUUOK (Siarova et al., 2017), Bce I1ie 3a/MIIAETHCS aKTyaTbHOFO.

OujiHKa BUMTe/IEM TIEBHOTO BHAY POOOTH MOXKe OyTH JIvIle OHUM i3 HU3KU TIOSICHIOBA/IbHUX eJie-
MEHTIB y CUCTeMi BUBUEHHS1 ysB/IEHb, IIOB’SI3aHUX 13 OL|iHIOBa/IbHOK MPAKTUKOK BumTens. [ po3y-
MiHHS TTepe/lyMOB TIPUMHSTTS] BUMTE/IEM PillIeHHS 1[0/[0 3aCTOCYBaHHS TOTO UM iHIIIOro BUjy poboTy,
HeoO0Xi/THO BUBYMTH MOr0 MOTHBALIiMHI HACTAHOBH (SKMMU LJIIMUA KEPYETHCSI BUMTE/TB) Ta AOAATKOBI
YMHHUKY (YMOBH poOOTH), 1[0 repeidauae BUKOPUCTAHHS 3MillIaHUX METOZB [J0C/Ti/KEeHHSI.
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TEACHERS’ PERCEPTIONS OF CERTAIN TYPES OF WORK FOR CURRENT
(FORMATIVE) ASSESSMENT OF STUDENTS’ CROSS-CUTTING LEARNING
OUTCOMES

Abstract. The article deals with the issues of the conceptual component of pedagogical assessment
activity, namely, teachers’ perceptions of different types of work as a prerequisite for their use in as-
sessing students’ learning achievements. Based on the results of an online survey of teachers (N=349)
using the method of semantic differential, the author analyzed the models of semantic space formed
by teachers of such concepts as testing, written tasks, discussion of tasks, problem tasks, observation
of students’ work in class, creative work, student projects, self-assessment, student self-assessment,
dictations, homework. The generalized affective attitude of teachers to the listed types of work and
teachers’ perceptions of the functional potential and performance characteristics of each of them are
characterized.

It has been determined that teachers consider projects, creative works, and problem tasks to be the
most profound, effective, and informative types of work, but at the same time, they are challenging to
apply and time-consuming; teachers consider self-assessment and mutual assessment to be subjective,
unreliable, and uninformative, and self-assessment, testing, and dictations to be superficial types of
work in terms of their informativeness about students’ academic achievements.

According to the results of the factor analysis, it was found that the most significant characteristics
for most types of works are those that characterize the activity component (usability), namely, ease of
use (resource efficiency) and speed of assessment. It has been determined that increasing the likelihood
of using a particular type of work for assessment depends on the teacher’s awareness of the significance
of its potential.

It is noted that the prerequisites for decision-making on the use of a particular type of work for
assessing students’ learning achievements are not only the teacher’s perception of them but also the
motivational guidance, which may be the subject of further study of the conceptual and activity charac-
teristics of the evaluative pedagogical competence.

Keywords: cross-cutting skills; learning outcomes; current assessment; formative assessment;
assessment methods; teachers.
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