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3B’A30K NEAATOrIIYHOrIo gocsipny
| FTEPEKOHAHb BYUTENIB WWOA40 OUIHIOBAHHA
PE3YJIbTATIB HABYAHHA YYHIB

AHoTarif. Y cTaTTi HaBeJleHO pe3y/bTaTd JOC/i/I)KeHHsI 3a/Ie)KHOCTI TepeKOHaHb YUWTe liB
3aK/IaZiiB 3aranbHOI cepeIHBOI OCBITH I1[0/I0 OLIiHIOBAHHS B KOHTEKCTi TIpodeciiiHol AisabHOCTI Bif
BJIACHOT'O MeZlaroriyHoro AocBify. ABTOpPU B LibOMY JOC/Ii/PKeHHI BUXOAWU/IN 3 TOTO, 110 J0CBiJ BU-
KJIaJJaHHS, a Bi/IMOBiJHO, i JOCBiA OL[iHIOBaHHSI pe3y/IbTaTiB HaBUaHHS, SIKOTO BUMTE/b HabyBae B
nipotieci mpodeciHoOI AisIbHOCTI, MOYKe TIeBHUM UHHOM IT03HAUaTHCS Ha OT0 MepeKOHaHHSIX 110710
MeTH Ta CriocobiB opraHi3aijii OIiHIOBaHHS YUHIB y KJ1aci.

BigomocTi fijist 1bOTO [OCTiKeHHs Oy/10 3i6paHo 3a J0TIOMOr0I0 OHJIAMH-ONMUTYBaHHS Ha 6a3i
nporpamHoro 3abe3neueHHst Google Forms. Ha 3anuTaHHs aHKeTH BiJnoBinu 349 yunreis.

MaremariuHe OMpaLfoBaHHS YUC/IOBUX Pe3y/ILTaTiB OMWUTYBaHHS ([leCKPUIITUBHUM, perpeciiHuii,
KOpeJISILMHUI aHasi3), Jaao 3MOory BU3HAUMTHU TP IPyNY TepeKOHaHb BUWTENIB: 1) sIKi CTaTUCTUUYHO
3ajie’kaTh Bifl MefiaroriyHoro A0CBify; 2) L]0 MaloTh BUCOKY KOpeJSLito 3 TielarOriuHuM CTa)KeM;
3) sIKi MPaKTUYHO He 3MiHIOIOThCs. BUSIB/IEHO TeH/IeHIIif0 3pOCTaHHS yBard BUUTEJTIB [0 HA3KH I[iH-
HiCHUX 0COO/IMBOCTEH OLIIHIOBAHHSI B TIPOLIECI HAKOMMUEHHSI HUMU /IOCBiZly TejaroriuHoi [isuTbHOCTi.

BusHaueHo, 1110 rpyna rnepekoHaHb, sKi He 3ajie)karb Bijj [1e[jaroriyHoro J0CBify, 3a 3MiCTOM
BiZiloOpa)kae TiXify /10 OIiHIOBaHHS, 1[0 I'PYHTYETHCS Ha MiAITPUMIIi iHAMBIyalTbHUX MPOLIECiB BU-
pillleHHsT HaBYa/IbHUX MPO0/IEM Ta KOHCTPYIOBAHHS 3HaHb YUHIB. 30Cepe/KeHO yBary Ha HeBUCOKIH
OLIiHL|i BUUTEJISIMU CYy/I’)KeHb, SIKi XapaKTepU3yIOTh Lii [IlepeKOHaHHS.

3’gCOoBaHoO, 11J0 HA MOMEHT TIPOBe/IeHHS OMMTYBAaHHS aKTyaJlbHUMU MUTAHHSMU [/1s1 YKpaiH-
CHKHX BUUTEJTB y KOHTEKCTi TIpodeCciiiHOT0 PO3BUTKY € MTUTAHHS OpraHi3allii Ta rpoBeieHHs ¢hop-
MYBa/JbHOIO OLIiHFOBaHHS, TTIOKa3HUKOM YOI'0 € CTaTUCTUUHO BH3HaueHa Hey3rO[KeHiCTb Iepeko-
HaHb BUMTe/B L[0/|0 IPYIIH BIAMNOBIIHUX Cy/PKEHb.
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AKTya/bHiCTb LIbOTO JOC/I/PKeHHs TI0B'sI3aHa 3 IP00JIEMOI0 «CTapiHHA» yUUTe/IbCbKUX Ka/ipiB
B YKpaiHi Ta MOKe TIeBHOIO MipOIO BIZIMOBICTY Ha 3alWTaHHS, SK Lje T03HAYae€ThCd Ha OpraHisaril
OCBITHBOTO TPOLIECY 3arajbHOI CepelHbOI OCBITH, HEBi/I’EMHUM €/IEMEHTOM SIKOTO € OLIiHFOBaHHS
yuHiB. Take f0C/ii)KeHHsI IPOBE/IEHO BIIepLue.

[Mopanbli JOCTiPKeHHSI MOXKYTb OyTH CIIPSIMOBaHi Ha BUBYEHHSI 1HIIIMX UMHHYKIB, SIKi BI/IMBa-
10Th Ha (hopMyBaHHS IepeKOHaHb BUMTEJTIB 1110710 OL[iHFOBaHHS pe3y/IbTaTiB HaBUaHHS YUHiB.

KitrouoBi c/10Ba: OLiHIOBAaHHS; [is/TbHICTE OI[iHFOBAHHS; TIePEKOHAHHS BUMTEJIiB; Te/[aroriu-
HUU CTaX; IefaroriyauiA JOCBif.

ITocranoBka npo0/ieMu. BrBueHHSs riepeKOHaHb BUMTEJIIB 1110/I0 OLIHFOBAHHS HaBYAIbHUX [I0-
CSITHEHb YYHIB, 1[0 € CK/IaJJHUKOM MpodeciliHO1 Me/iaroriyHoi isbHOCTI, OB’ si3aHe 3 TIPo0/1eMoto
OLIiHIOBAaHHS SIKOCTi OCBiTU. LIst poGsieMa mosisAirae B CK/IAJIHOCTI Ta HEOAHO3HAYHOCTI BUBUEHHS
YWHHUKIB, 5IKi BIUTMBAIOTh Ha pe3y/bTaTy HaBUaHHS YUHIB. Y My0O/IiuHOMY HayKOBOMY JUCKYDCi ic-
HY€ TeH/IeHLisl IPUITyCKaTH TIPSIMOJTIHINHY 3a/Ie)KHICTh MK SIKICTIO OCBITH Ta [JOCBiZIOM BUMTEJIiB.
BopHouac focnifiykeHHs1 JeMOHCTPYIOTb, L0 JOCBI/J, € JIMIIe OJHUM i3 HU3KM UMHHUKIB, MIOB’I3aHUX
CK/Ia[HUM, HeiHIMHUM i MKIiyHUM B3aemo3B's3koM (Brandenburg et al., 2016; Klassen & Chiu,
2010). [dns po3yMiHHS 3B’sI3KiB MiXK JJOCBiZIoM BuuTe/s i fioro npocgeciliHo0 MPOAYKTUBHICTIO He-
00xi/THe BUBUEHHST B3aEMO/IiH yunress 3 yunsmu (Voss et al., 2017; Ladd & Sorensen, 2017). YacTtu-
HOIO TaKUX B3a€MO/Iil, BiJl IKUX 3ajie)KaTh pe3y/ibTaTy HaBUaHHS YUHIB, € OL|iHIOBa/IbHA JisIIbHICTh
BumTesisi. I10TOUHI po3poOKM B ramy3i OCBIiTH MMOKA3yIOTh, L0 AOC/iPKeHHs MpobsieM OLiHFOBaHHS
MOTPiOHi /I7isi CTBOPEHHSI I0Ka30BO 00IPYHTOBAHUX 3aX0/iB, CIIPSMOBAHUX Ha MOJIIIIIIEHHS TPOLieCy
HaBUaHHS, a He MPOCTO BUMIpIOBaHHs akajemMiuHux pe3ynsratiB (Mansell et al., 2009). OujiHtoBaH-
HS1 B KJIaCl 3a TaKOro MiZiX04y I0JIAra€ B HaJlJaHHI YYHAM MOX/IMBOCTI ONTUMIi3yBaTH Ta IOKPALLUTH
riporiec HabyTTS SIK 3HaHb, TaK i HABUUOK HaBuaHHs (BMiHHs BuuTHCS) (Ashford-Rowe et al., 2013).
BopgHouac cTparerii HaBYaHHS, HaBUaJIbHA JiS/IbHICTb Ta OLIIHKY YUHIB 3a/1€KaTh BiJl TPAKTHUKH OLi-
HioBaHHs Buntesist (Daugherty, 2007 Liu & Yu, 2021).

Y Hu3Li JOCIiJpKeHb HaJaroThCsl eMITIDUUHI [J0Ka3u TOro, 10 Ha OCBITHIO MPaKTUKYy BUMUTe-
JIB y K/aci BIJIMBAIOTh iXHi TepeKOHaHHs I0fl0 BUK/IajaHHs (Sabarwal et al., 2022; Samuel &
Ogunkola, 2015; Shahali, et al., 2024). BianoBiziHo, 04HUM i3 TIOKa3HHUKIB, SIKWI1 XapaKTepu3ye OLji-
HIOBa/IbHY Jlil/IbHICTh BUMTEJIS], € MOro MOmAAU 1 nepekoHaHHsA. OffHaK yYuTesni MOXYTh PEKOH-
CTPYIOBAaTH CBOE CTaBJ/IeHHS /IO L[iIHHOCTeM OL|iHIOBaHHS B KOHTEKCTI CBOrO [JOCBilly BUK/aJaHHS
(Swaffield, 2008; Oz, 2014).

OT)Ke, BUBUEHHS MIePEKOHAaHb BUUTEJIIB 100 OL|iHIOBAHHS YUHIB Ta iX 3B'AI3Ky 3 J0CBiJOM
Te/IaroTivHOI JisTIbHOCTI MOXKe JIOTIOBHUTU HAayKOBi 3HaHHS, HEOOXi/Hi [/i po3po0JieHHs] HOBUX
MeXxaHi3MiB OL|iHIOBaHHS SIKOCTI OCBITH. AKTya/IbHICTb Ipe/iCTaBIeHoro JOC/i/pKeHHs TI0B’ 13aHa
TaKOX i3 MPOB/IEMOI0 «CTapiHHs» MeIaroriuHuX KaJpiB B YKpaiHi! i Moxke MeBHOIO Miporo Bi/mo-
BiCTH Ha 3aMUTaHHs, sIK [l M03HauaeThCsl Ha OpraHisarlii 0CBIiTHBOrO rporecy B 6a30Biii 1IKOJIi,
HeBi/I’eMHUM eJleMeHTOM $IKOTO € OLiHFOBaHHSI HaBUa/IbHUX JOCSITHeHb YuHiB. OKpiMm Toro, rnepe-
KOHaHHSI BUMTEJIIB PO MPaKTUKY OL[iHIOBAaHHSI MOXKYTb BIJIMBATH He JIMILIEe HAa OpraHi3aL|ito HUMU
HaBYa/ILHOTO TIPOIleCy, a ¥ Ha peakllilo TejaroriB Ha OCBiTHi peopMH, CIIpsIMOBaHi Ha BIIPO-
BaJpKeHHS 3MIiH y IPaKTUKYy HaBUYaHHS Ta OL|iHIOBAHHSI pe3y/bTaTiB HaBUaHHs. XapaKTepuCTU-
KU 3MiHFOBAaHOCTI/CTAI0CTi MEePEeKOHAHb YUUTETIB i3 HAOYTTAM AOCBily € UMHHUKOM, SIKUH MOXe
YCKJIa[HIOBAaTH BIIPOBa/pKeHHST pedopM Ta iHHOBALliMl y IIKoJ/IaxX i CHCTeMi OCBiTH 3arajiom
(Kunter et al., 2020; Sabarwal et al., 2022). Tomy BusiBIeHHs ab0 CIIPOCTyBaHHSI 3aJIeXKHOCTI
repeKOHaHb BUMTEJIIB Bifl MearoriyHoro JOCBiJly [OTMOBHUTh HAYKOBi 3HAHHS, HEOOXigHi [Jis
onTUMi3aLil MexaHi3MiB iMIIJIeMeHTaLlil 3MiH y HIKIJIbHY [IPaKTHKY.

! TIpo uncenbHiCTs i CKITaj MefaroriyHuX NpaliBHUKIB 3aK/IaJIiB 3arabHOi cepeHbol 0cBiTH MiHicTepcTBa OCBITH
1 HayKn YKpalHH, IHIINX MIHICTEPCTB i BITOMCTB Ta IpUBATHUX 3akmafiB (2023/2024 u. p.) (mani popmu Ne 83-PBK
“3BIT PO YMCENBHICTB 1 CKJIa/1 EAaTOTiYHMX MPALiBHHUKIB 3aKJIa/1iB 3araabHoi cepeHboi ocBith”), 2024.
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Anani3z gocripkensb i my0/tikamii. Y3araJbHeHHsI JOC/i/KeHb, sIKi BUBYAIU BIUIMB Z0CBiay
BUMTETiB Ha pe3y/IbTaTH HaBUaHHSI YUHIB, /Ja€ MOX/IMBICTb CTBEPIPKYBaTH, 1[0 TAaKWH BIIMB MOJXKe
npocrexxyBatuch (Podolsky et al., 2019), ogHak BiH He € OJHOPIZIHUM, TPUBAUM ab0 KyMYJ/ISITHUB-
HUM, HaTOMiCTb MO)Ke BUSIB/IITUCS Ha IEeBHUX eTarax MpogeciiiHoro po3BUTKY BUMTessl (Harpu-
KJIa/l, TIOUaTKOBUM eTarn «BXOJKeHHs» B Tpodecito, etan micas 10 poKiB BUWTE/BCHKOTO JOCBiLy
(Rivkin et al., 2005; Rockoff, 2004; Chingos & Peterson, 2011)). Bu3HaueHHSs 11X €TaIliB € HeZI0-
CTaTHBO YiTKWUM, OCKIJIbKH TaKOXK 3a/I€XKUTh BiJi HU3KW UMHHUKIB, 30KpeMa, 0COOUCTiCHUX (Y T. U.
TepeKOHaHb BUMTEJIB) Ta IIKiJTbHOTO KOHTEKCTY.

[TepexoHaHHsI BUMTeJISl CK/IQJJAQI0THCS 3 MOT0 ysiB/IeHb i NIpUMYyILeHb TIpO sIBUILIA Ta MPOLeCH,
TIOB’si3aHi 3i IKo/I0r0 Ta HaBYaHHsM. Ha BiMiHY Bif 3HaHHS, sike 3a 3MiCTOM IDYHTYETHCS Ha ¢ak-
TaX, TIePeKOHaHHS OXOTUTFOOTE Cy0’€KTUBHI TYMKU, BUCHOBKH, OLIiHKMA ab0 HaBiThb Cy0’€KTHBHI TIO-
sicHroBasTbHI crctemy (Kunter et al., 2020). Ha TeopeTryHOMY piBHi BUOKPEMJTFOIOTh TIPHHAWMHI TPH
¢ynkuii mepexonans (Fives & Buehl, 2012; Wilde & Kunter, 2016): ¢insTpyBasbHy — epeKoHaHHS
BIUIMBAIOTh Ha CIIPUKMMAHHS Ta iHTepIpeTaL{ito TofiH, a TakoXX Ha 00poOKy HOBOI iHdopMaLiii; oome-
JKYBaJIbHY — NepeKoHaHHsI ()OPMYIOTh paMKH i TaKMM YMHOM BIUIMBalOTh Ha Te, SIK K1acu(iKyroTbCs
Ta OLiHIOIOTHCS MEBHI CUTYaL[il HABUAHHS; YIIPaB/IiHCbKY — MepeKOHaHHsT 0e3rmocepesHbO KepYHTh
noBeZiiHKorO BumTesst. OTsKe, TepeKOHaHHs BUMTeIs, 3000yTi 1 copmoBaHi B nporieci Horo npode-
CilfHOI MiITOTOBKM Ta MOZAbIIOro HabyTTs [JOCBi/ly, BIVIMBAIOTh He JIMILe Ha CIPSIMOBaHiCTh HOro
Jii1, a 1 Ha OCBITHIO MpaKTUKY 3arajzoM (Brown, 2012). I, HaBnaku, — okpeMi il i Jis/IbHICTb BUMTeS
€ BijoOpa’keHHsIM HOT0 YsIB/IeHb i epeKoHaHb, CHOPMOBaHUX MPOTSATOM HabyTTs OCBi/ly. Y KOHTeK-
CTi OLIiHIOBAJIHHOI Ais/TbHOCTI 1LIi/TKOM iMOBipHO, 1110 Ha TIOBe/[iHKY BUMTeJIsI BIVIUBATHUMe MOT0 CIIpHii-
HATTSI KOHKPETHUX acreKTiB OLiHFOBaHHs (HArpuKiaz, Lisieid abo CKIaJHOCTI METOJUKH), TePeKo-
HaHHSI 11[0/10 /IOCTOBIPHOCTI pe3y/IbTaTiB OL{iHIOBaHHs Ta/abo iHTepripeTarisi porieAyp OL[iHIOBaHHS i
niporjeciB ix gocsrHeHHs (Gardner & Galanouli, 2016; T'puBko, 2024).

3 oAy Ha OKpec/eHe TlepeKOHaHHSI BUNTeIs [P0 OLIiHIOBa/IbHY [Ais/IbHICTE MOXKYTh PO3IJIsi-
JIaTHCS SIK TIOKa3HYK, SKHI TIeBHOIO MipOIO XapaKTepu3ye i BU3Hauae L0 Jis/IbHICTb, a rejaroriu-
HUM I0CBi/] — SIK YMHHMUK, I1]0 IEBHOIO MipOI0 BIUIMBA€E Ha (OPMYBaHHS TaKWX MepeKOHaHb.

YsBrieHHs BUMTeJIs TIPO Pi3Hi acreKTu 1oro rpodeciiiHol AisIbHOCTI € peMeToM UKC/IeH-
HUX JochifkeHs (Hanpukiaz, Flint et al., 2024; Sabarwal et al., 2022; Samuel & Ogunkola, 2015;
Shahali, et al., 2024 Ta iH.). 3-TOMi)X HIX MO)KHa BUOKPEMHUTH OKPEMY TPYTY AOC/IiPKeHb TOTJIsAZiB/
ysiB/IeHb/IIepeKOHaHb BUUTEJIiB y KOHTEKCTI OL[IHIOBa/IbHOI Aisi/IbHOCTI. YacThHA TaKUX AOC/IiIKeHb
TIOB’si3aHa 3 BUBUEHHSIM TIOIVIsIZiB Te/jaroriB Ha cUCTeMy oLliHIOBaHHS (Barenko, 2021), metozau i
crparerii orjinfoBaHHs (Batenko, 2022; I'puBko, 2024; Thomas, 2012 Ta iH.).

Xoua Oyso TipoBesieHO 6arato 0C/IiIKeHb 111010 TPAKTUKY OLIIHFOBAHHS Ta BUCTABJIEHHS OLli-
Hok yuuTensimu (McMillan, 2001; McMillan et al., 2002; Stecher & Sheila, 2001; Brown et al.,
2011), nuie fesKi 3 HUX 30CepepKeHi Ha 3'sICyBaHHI PO/ OCBi/ly BUK/IalaHHS B KOHTEKCTI Tpak-
TUKY OI[iHIOBAaHHS YUHIB y K/aci. 3a3HayaeThCs, 1[0 HaOyTTs TpodeciiiHOro JOCBigy B pearisa-
1jil TporjeciB OIiHIOBaHHS yUHIB BIJIMBA€ Ha ()OPMyBaHHSI ITepPeKOHaHb BUMTEIIB II[0/J0 XapaKTepy
i 1ineit ouintoBanHs (Fulmer, 2015). 3okpema, 3’sCOBaHO, 1[0 3i 30i/bILIEHHSIM [JOCBiZly BUMTeIi
HA/lAl0Th Jiefasi OisbIoi 3HaUy1[0CTi 00’ €KTMBHOCTI OLiHKH, 1110 iHTEPIIPETYETLCS SIK CBiJJUEHHS
3pPOCTaHHS [OBIpH 0 CUCTeMHU OLiHIOBaHHS i OIIMO/IeHHsT PO3YMiHHSI BUMTeE/ISIMU 3HaYeHHs OLliH-
KU 3 PO3BUTKOM IXHbOI ZIiarHOCTUYHOI KoMrieTeHTHOCTI (JKyK Ta iH., 2021).

Po3ranyTi fOC/III)KeHHST CTOCYIOTbCSL OKPeMUX acCIleKTiB OLHIOBa/IbHOL Aisi/IbHOCTI Iefjaro-
riB. JlocmizpKeHHs, siKi 6 KOMITJIEKCHO PO3KPHW/IM BIUIUB JJOCBiZly MeJiaroriuHoi JisybHOCTI Ha pi3Hi
aCIMeKTH i TIpoLe/lypU OLIiHIOBaHHSI uepe3 TiepeKOHaHHST BUMTEIiB, MOIIK OU OyTH I[iHHUM J[OTI0B-
HEeHHSIM HayKOBMX 3HaHb MPO 3aKOHOMIipPHOCTI mezaroriuyHoi AisnabHocTi. OKpiM Toro, GibLIICTh
JlOCJIiZI>KeHb BKa3yHOTh Ha Te, L]0 [lepeKOHaHHS BUMTeJIB CJIifl BUBUaTU B paMKaX KOHKPeTHOI Ky/lb-
TYPH Ta HalliOHaJBHOTO /perioHasbHOTO /JIOKAIbHOTO KOHTEKCTY, 10 3HaUYHO BIUIMBA€E Ha (HopMy-
BaHHs TiepekoHaHb (Rashidi & Moghadam, 2015). Xoua ¢opmu i BuaM OL[iHFOBaHHS HaBYa/TbHIX
JOCSITHEeHb YUHIB CTa/M MOMYJISIPHOIO TpobsieMoro B YKpaiHi, Ha CbOrofHi Mmy0miKaril, 1o IpyH-
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TYIOTBCSI Ha eKCITePUMEHTaIbHUX JOCTi/PKEHHSIX TIPO0/IeM OL[iHIOBaHHS YUHIB y KOHTEKCTi yKpa-
THCBKOTO OCBITHBOTO MPOCTOPY, SBHO HEJOCTATHBO [JIs TOTO, I[00 MPOAYKTUBHO PO3I/ISTHYTH LIHO
BaXJIUBY TeMY B aCreKTi ONTUMi3aLlil Ta MoKpalljaHHs LIKi/TbHOI OCBiTHBOI MPaKTUKU B YKpaiHi. 3
OryIsiy Ha 1ie 0OMEeXXeHHsI BaK/TMBO BUBUUTHU YSIBIE€HHS i ePeKOHAHHSI yKPATHCbKUX BUUTEJTIB I1PO
OLiHIOBa/IbHY JiS/IbHICTb Y KOHTEKCTi IXHbOI peaibHOI NPaKTUKU.

®@opMy/II0BaHHs LiJIel cTaTTi. MeTol CTaTTi € BUCBIT/IEHHS Pe3yJ/IbTaTiB eKCIIePUMEeHTalb-
HOTO [JOC/I/IPKeHHs], sIKe I10/1Arajio y BUBUEHHI [IePeKOHaHb YUMTe/IiB IIPO Pi3Hi aClleKTU OL|iHIOBAHHS
YUHiB Ta Bi/ICTe>KeHHi 3a7e>KHOCTi X TIepeKoHaHb Biji 10CBify mpodeciiiHol negaroriuHoi AisbHO-
CTi. Y 11ilf cTaTTi MepeKoHaHHs BUMTEJIiB PO3IVIs/IAt0ThLCS SIK O/JHa 3 XapaKTepPHUCTHK SKOCTi HaBUaHHS, a
3a/Ie>KHICTh NTePeKOHaHb BiJ| J0CBily — SIK O[JUH i3 TIOKa3HKKIB IX 3MiHIOBaHOCTI. OL{iHFOBa/IbHA [isi/Ib-
HICTb yuMTe/Isl BUSHAUAEThCA SIK CUCTeMa Horo B3aeMofiiil 3 yuHeM, CrpsiMOBaHa Ha BifICTe)KeHHS 1U-
HaMiKH1 XapaKTepUCTHK 3/100yBadya OCBiTH MPOTSITOM HaBUaHHsI 3 METOFO OTTHMI3aljii oro HaBYaIbHOT
MOBe/[iHKY Ta JOCATHEeHHS] BU3HAUeHHX OCBITHIX Liijiel SIK TIOKa3HUKa SIKOCTi OCBITH.

MeTopMKa FOCTI/PKEHHs. YUacHUKU. 3 METOI0 BHUBUEHHS OKPeC/IeHUX TIMTaHb /10C/TiHKeHHS
OyJ10 MPOBe/IEHO OHJIAMH-OMUTYBaHHS, B IKOMY B3sUIH yUaCTb BUMTe/I YKpainu. PecrionieHTam 0ysio
3arpoIIOHOBAHO BiJMIOBICTU Ha 3alMTaHHS aHKeTH LI0Z0 IXHbOI Jis/IbHOCTI B IIPOLECi OLliHFOBaHHS
yuHiB. ONUTYBaHHS TPOBOJIUIOCS 3 BUKOPUCTAHHSM TIPOrpaMHoro 3abe3rneuenHsi Google Forms Ha
3acaziax JOOPOBINbHOI 3ro/Id YYaCHHUKIB, MOXK/IMBOCTI Ta JOCTYIMHOCTi. TaKUM UMHOM, CYKYIIHICTb
YUMTeJIB, sIKi B3s/I1 y4aCTh B aHKETYBaHHi, yTBOpW/Ia HEHMOBIpHICHY BHOIpKY, a iXHi BiJnoBizi —
"3pyuny BubipKy" (Cohen et al., 2011) i3 IIHpILIOI CITi/TBHOTH TIeAATOTIB.

Y pocnifykeHHi B3siAM yuyacTb 182 BuWTesi rymMaHiTapHUX NpeiMeTiB, 167 — npuposHUYMX
ripeaMeTiB; 3 HUX 41,1% — BuuTei MiCbKUX 1IKiJ, 58,9% — BUMTei Ci/TbCbKUX IIKiJ. 3araaoM 0ysio
3ibpano 349 Biamnosigeii BunteniB. CepeHiii Bik yuacHUKiB onutyBaHHs M = 45,8; SD = 10,6.

91% pecrioHzeHTIB — XIHKU, 9% — 40/I0BiKY, 1110 3arajioM Bi/IOBIJA€ PO3IIO/ILY BUMTEIIB 3a
CTaTTIO B TeHEepasbHil CyKYMHOCTI BuMTeNiB YKpainu®. L]s mpocTa BumaikoBa BUOipKa € pernpe3eH-
TaTUBHOIO, OCKiJIbKU 3abe3reuye rnoxubdky 4,85% 3a piBHsi goctoBipHOCTI 95%. Lle mae mizcraBu
BBa)KaTH, 1110 Pe3y/IbTaTH OMUTYBaHHs Bi[0Opa)karoTh OCHOBHI TeHEHIIi1 B TepeKOHAHHSX BUUTEJTiB
YKpaiHu 100 IXHbOI OL[iHIOBAJ/ILHOI [Jis/IbHOCTI B KOHTEKCTI LIKIJIbHOTO HaBYaHHS.

Incmpymenmu. Y [ociipkKeHHI BUKOPHUCTaHO aHKeTy, CIIPIMOBaHy Ha BUBUEHHS [1epeKOHaHb
BUMTeNiB. BUKOpUCTaHHS B aHKeTi 4acTOTHOI LIKany JlalikepTa [jaso 3MOry OLIiHUTH 4acTOTy BHU-
KOHAHHSI BUMTEJISIMU TIeBHUX il y KOHTEKCTi IXHbOI OL[iHIOBa/IbHOI Jisi/IbHOCTI, 1110 € KiJIbKiCHUM
MOKa3HUKOM Bi/ITIOBi/JTHUX MepeKOHaHb. 3alpONOHOBaHI /I/1s1 OL[iHFOBaHHSI PeClIOH/IeHTaMU Cy/)KeH-
Hsl XapaKTepHU3ylOTh MEeBHI aClleKTH OL[iHIOBa/IbHOI JiS/TIbHOCTI. 3@ OCHOBY [/1s1 BU3HAUEHHS LJUX Cy-
[PKeHb Oy/io B3ITO PEKOMEH/IOBaHi TaTepHU OL|iHIOBAJIbHOI [iSUIbHOCTI BUMTEJIiB, BUOKPEMIJIEHI B
PekoMeH/jaLlisIX 10710 OLIHFOBAHHS Pe3y/bTaTiB HaBuaHHs yuHiB® Ta B [TpodeciliHomy craHgapTi
BUMTeNS,

[IpocTeXXnUTH 3a/1eXKHICTh epeKOHaHb BUNUTEIIB Bifl IXHBOTO JOCBIfY [a/I0 3MOT'Y BUKOPHCTaH-
HsI KOHT@KCTHOI aHKeTH, BiJ[TIOBi/i Ha 3aITUTaHHS SIKOT Ha/la/iu IO CJTiTHUKAM [IOAATKOBY iH(opMariiro
PO PEeLUMieHTIB (CrieLjiai3alisi, TUI 1IKOJIM 3a MiCl[eM pO3TalllyBaHHs, CTaTh, BiK, /J0CBiJ pobo-
TH BUMTeJeM) i NpoaHasi3yBaTH BiJMOBiAHICTb BUOIPKU AOC/i)KEHHSI reHepasbHii CyKYITHOCTI
BUMTEB YKpaiHu.

2 TIpo YMCeNbHICTB i CKITaJ MeJaroriyHuX MpalliBHUKIB 3aKIa/iB 3aralbHol cepeHboi ocBiTH MiHicTepcTBa OCBITH
1 HayKH YKpalHH, IHIINX MIHICTEPCTB 1 BITOMCTB Ta IpUBaTHUX 3aknafiB (2023/2024 u. p.) (nani popmu Ne 83-PBK
“3BIT PO YMCEINBHICTB 1 CKJIa/1 MEaTOTiYHMX MPAIiBHHUKIB 3aKJIa/1iB 3araibHoi cepeHboi ocBiTh ), 2024).

3 PexoMeHpaLii 100 OLiHIOBAHHS PE3yJILTATiB HABYAHHS 300yBadiB OCBITH BiAMOBiZHO 10 Jlep:KaBHOIO
cTaHIapTy 0a30Boi cepenHboi ocBiTH. Hakas MinicTepcTBa ocBiTH 1 Haykn Ykpainu Bix 02.08.2024 Ne 1093.

4 Tpodeciitnuii cTanmapt 3a npodeciimMu «BuuTeNb MOYATKOBUX KJIAciB 3aKIaLy 3araibHOI CepeHbOoi OCBi-
TH», «Bunrens 3akiany 3araabpHOI CepAHBOI OCBITHY, «BUnTeNs 3 M0o4aTKoBOT OCBITH (3 AUTTIOMOM MOJIOAIIOTO

cneniamicra)». Hakaz MiHicTepcTBa pO3BUTKY €KOHOMIKH, TOPTiBIIi Ta CIIBCHKOTO TOCHOAAPCTBA YKpaiHU Bif
23.12.2020 Ne 2736
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BpaxoBytouu Te, 1110 HEMOC/IiJOBHICTh B KOHL[eNTYyasli3aLii KaTeropiii oCBify ycK/aaiHIOBaIa
BUSIB/IEHHSI B3a€EMO3B’SI3Ky [OCBify i siIKocTi mpodeciiiHol AisinbHOCTI BuMTessi Ta MpU3Besa /0
HEeOJHO3HAYHUX BUCHOBKIB Y HU3L focimkeHb (Graham et al., 2020), My BUKOPHCTOBYBAJIH IITKaTy
3 IMPOKKM [iiarla30HOM MOJK/IMBOTO TPYAOBOTO CTa)XKy BUMTeNiB (Bif «70 5 pokiB» m0 «moHazg 30
POKiB» i3 KpOKOM Y 5 pokiB) (Tabm. 1).

Tabmigs 1. Po3rofiisl yuacHUKIB OMTUTYBaHHS 3a 1€/IaroriuHUM /I0CBi/IoM (CTaXem)

ITeparoriunmii cTax KinbKicTh
(poxm) PecIoHJeHTiB
0-5 14
6-10 35
11-15 45
16-20 44
21-25 59
26-30 61
ITonaz 30 91

3ibpaHi BiomocTi Oysio 3Be/1eHO B TabO/IUILIi BiIMOBIIHO /10 METH ZOC/IiZPKEHHS 1 OTMpalibOBaHO
MeTO/laMH perpeciiHOro Ta KOpeJisiL{iifHoro aHami3y.

Pe3ynbTaru Ta 00roBopeHHsl. Pe3y/bTaTH LIbOTO OC/TiKEeHHS MT0KAa3yI0Th, 10 CTaTUCTUYHO
3Hauyll|e B Mipy 3pOCTaHHs [1e[jaroriuHoro CTa)xy Mo CUTHETHCS TePeKOHaHHS BUNTETIB Y BOXK/IUBOCTI
IOCTOBIPHOCTI ¥ TOUHOCTI pe3y/IbTaTiB OL[iHFOBaHHS, 3abe3reueHHs] yMOB aHTUCTPECOBOI CUTYaIlil y
MIpOLieCi OL|iHIOBaHHS, 3a0X0UeHHS 3BOPOTHOIO 3B'SI3KY B CUCTEMI «y4YeHb — YUUTe/b», BaKIUBOCTL
BUKOPHCTaHHSI TBOPYHMX TTi/[XOZiB /IO OLiHIOBaHHS B K/aci (Tabsm. 2, puc. 1-7).

Tabsuiist 2. [TepeKoHaHHsI, sIKi CTaTUCTUYHO 3HAUMMO 3aJI€XKaTh BiJl 1ejaroriuHoro CTaxxy

HepEKOHaHHﬂ, AIKi CTaTHCTUYHO 3HAYMMO 3a/1€)KaTh

5 6 7 8
Biji megaroriunoro craxy (r>0,7; p<0,05) M SD ; P

3abe3reuyo I0CTOBIPHICTb MiICYMKOBUX OLIiHOK (puc. 1) 4,745 | 0,568 0,793 | 0,033

OpraHi3oByto OL[iHIOBaHHsI TaK, 11]00 yUHi YHUKa/Iu CTpecy
(puc. 2)

3a0X0uyr0 yUHIB CTAaBUTH 3alUTaHHS B pa3i HeOOXiHOCTI
II0Ch MPOSICHUTH (pHC. 3)

4,424 | 0,775 0,952 | 0,001

4,410 | 0,716 0,905 | 0,005

JOoTprMyIOCh TOUHOCTI BUP&)KEHHSI B OL[iHL{i KOHKPETHUX

. 4,350 | 0,772 0,812 | 0,027
3HaHb ab0 BMiHb yuHs (puc. 4)

IToBimoMJIsTFO TIOCTiIOBHY Ta AOCTOBipHY iH(OpMaIiito mpo

. . 4,166 | 0,980 0,838 | 0,019
yCITiX¥ yuHiB (puc. 5)

Haguato yuHiB orjiHtoBatu (cebe Ta iHIIMX) i faBaTu

VR 4,135 | 0,832 0,892 | 0,007
3BOPOTHHMH 3B’5130K (pHcC. 6)

3acToCOBYIO TBOPYI MiZIX0AX [0 OL[iHIOBaHHS (puC. 7) 3,937 | 0,849 0,869 | 0,011

SM-— CepeIHE 3HAYCHHSI OLIIHOK BCiX PECIIOH/ICHTIB MO0 BaYKJIMBOCTI BiIIIOBIHOT OI[IHIOBAIBHOT AisUTEHOCTI.
6 SD — craHjapTHe BiAXHJIEHHS Bijl CEPEIHLOTO 3HAYEHHSL.
7 1 — KOpesLis OLiHKH Bi/ITIOBIAHOT MEAArOriuHOI AisUILHOCTI 3 TIEAATON YHIM CTaXkKeM PECIIOHICHTA.

8 p — piBeHb 3HAYYMIOCTI.
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Puc. 2. Oprani3oBy1o oLjiHIOBaHHA TaK,

Puc. 1. 3abe3neuyro JOCTOBIpPHICTH
MiICYMKOBHX OLIIHOK 100 yuHi YHHKA/IM CTpecy
(y = 4,5349 + 0,0084*x; r=0,7933; (y = 3,8627 + 0,023*x; r = 0,9521;
p = 0,0009; r2 = 0,9066)

p = 0,0333; r2 = 0,6293)

Puc.4. loTpuMyI0Ch TOYHOCTi BUPQ)KeHHS B

Puc. 3. 3aoxouyro yuHiB CTaBUTH
OLliHI|i KOHKPeTHHUX 3HaHb a00 BMiHb yUHs

3anUTaHHA B pa3i Heo0XiJHOCTI m0Ch
MPOACHUTH
(y = 4,1552 + 0,0106*x; r = 0,9054; (y = 3,9786 + 0,0152*x; r = 0,8116;
p = 0,0050; r2 = 0,8198) p = 0,0266; r2 = 0,6588)

Puc. 5. IoBioM/isiio OC/Ti/JOBHY Ta Puc. 6. Hapuaro yuHiB onjiHioBaTu (cede
Ta iHIMX) i AAaBaTH 3BOPOTHUH 3B’ 30K

AocToBipHY iHdopMallio Npo ycmixy y4HiB
(y = 3,8157 + 0,0144*x; r = 0,8377; (y =3,6164 + 0,0215*x; r = 0,8924;
p = 0,0187; r2 = 0,7017) p = 0,0069; r2 = 0,7964)
43
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Puc. 7. 3acTocoBylo TBOpui migxoau 10
OL[iHIOBAHHS
(y=3,6087 + 0,0137*x; r=0,8692; p=0,0111;
r2 =0,7554)

3HAUMMO i TTO3UTUBHO KODEJIIOIOTh i3 MefaroriyHuM CTa’keM MepeKOHaHHSI BUMTeJIs L[0/I0 He-
00XiIHOCTi CTBOpeHHST KOM(POPTHUX YMOB [Ijis1 yUHsI B TIPOLIEC] OL[iHFOBAaHHSI Bi/ITIOBiZIHO /10 CUTYaLlii
OLIiHIOBaHHSI, BUKOPUCTaHHS Pe3y/bTaTiB OLliHIOBaHHS /Jil MOTHBALlil yUHiB, BUKOPUCTaHHS pe3yJib-
TaTiB OL[iHKOBaHHS /1J1s1 TJIaHyBaHHSI HaBUaIbHOT'O MPOLIeCY 3 MeTO0 I0CSTHeHHsI 3arylaHOBaHUX L1i-

Jieit HaBuaHHs (Tabs. 3, puc. 8-15).

Tabuiis 3. [lepeKoHaHHsl, sIKi MarOTh BUCOKHH PiBeHb KOPEJIALil 3 MejaroriyuHuM CTaXkeM

IlepekoHaHHS, SIKi MAalOTh BUCOKHI PiBeHb KOpeJIsiLii 3 M° Sp i pi2
nejaroriuaum ctaxem (r>0,6; p>0,05)

Hamararoch oL{iHIOBaHHSI 3pOOUTH TPUEMHUM JJIsI YUHIB 4269 0,789 0.624| 0134

riporjecom (puc. 8)

BUKOPHCTOBYIO pe3y/bTaTH OLiHIOBAHHS YUHIB //Is 4,149 0,897 0655 0.111

TJTaHYBaHHS MOJAJIBIINX YPOKiB (puc. 9)

Bumiproro foCArHeHHs y4HiB BIAOBIHO [0

riepezibauyBaHUX 4,063 0,933 0,732 0,061

(000B’s13K0BHMX) pe3ysbTariB HapuaHHs (puc. 10)

B.I/IKOPI/ICT(.)By}O_OI_[lH}OBaHHH JJ1s1 MOTHBALlii HaBYaIbHOT 4,020| 0,942 0.620| 0137

JisimbHOCTI yuHiB (puc. 11)

37ilCHIO0 OLIiHIOBAaHHS 3 MeTOI0 BU3HAUeHHS TOTO, Ha/l 3.954| 0,958 0.689| 0,087

YMM MaloTh TOMpalioBaTy yuHi (puc. 12)

Bubip meToziB OLiHIOBaHHSI 3/IiHCHIOI0 BiJTIOBiZHO /10 00CTaBUH 3.948| 0,859 0.749| 0,053

(MOXXy OyTH THYYKHAM/THYUKO0) (pHcC. 13)

3aHOTOBYI-O. HeJI0/TiKY1 B 3aCBOEHHI yUHsSIMU MaTepiany, 3,083| 1,128 0.630| 0,129

BUsIBJIEHI Tifl yac ypoky (puc. 14)

Ou}H}O}o IIMPOKWH CTIeKTP Pe3y/bTaTiB HaBYaHHs (3HaHHS, 2.456| 1.107| -0.697| 0,082

BMIiHHS) 3a JOTIOMOTOF0 OFHOTO 3aBAaHHSA (puc. 15)

S M- CEepeIHE 3HAYCHHS OLIIHOK BCIX PECTIOH/ICHTIB II0/I0 BaYKJIMBOCTI BiATIOBITHOT OIIHIOBAIBHOI JisUTBHOCTI.
10 SD — cTanpapTHE BigXUIEHHS BiJl cepeaHbOro 3HAUEHHS.
11t — xopessALis OLiHKM BiMOBITHOT HEJArorigHol JisIBHOCTI 3 MEAATONYHMM CTAaKEM PECHIOHICHTA.

12 p — piBeHb 3HAYYIIOCTI.
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Puc. 8. Hamararwch oLjiHIOBaHHS 3p00HUTH
MPUEMHHM JJIS1 YUHIB IPOI[ecoM

(v = 4,0451 + 0,0093*x; r = 0,6244;
p = 0,1339; r2 = 0,3899)

Puc. 10. Bumipiorw AocsirHeHHsI YUHIB
Bi/IMOBiHO /10 epe0auyBaHNX
(000B’s13KOBHX) pe3y/IbTaTiB HaBYaHHS

(y = 3,8143 + 0,0103*x; r=0,7321; p =
0,0614; 12 = 0,5359)

Puc. 12. 3ailicHIOI0 OLjiHIOBAaHHA 3 METOI)
BHU3HAUEHHS TOT'0, Ha/l YMM MAIOTh
MONpAaOBaTH y4Hi

(y = 3,694 + 0,0104*x; r = 0,6894;
p = 0,0866; r2 = 0,4753)

e 8
“Aaronin X

Puc. 9. BUKOpPUCTOBYIO pe3y/bTaTH
OIL[iHIOBaHHSA YYHIB /IjIsl IJIAaHYBaHHSA
NO/ja/IbIINX YPOKIB
(y =3,7754 + 0,0151*x; r = 0,6545;
p = 0,1107; r2 = 0,4284)

Puc. 11. BUKOpHCTOBYI0 OL[iHIOBaHHS /TSI
MOTHBAIlii HABYA/ILHOI Jisl/IbHOCTI YUHIB

(y =3,7903 + 0,0093*x; r = 0,6203;
p =0,1372; r2 = 0,3848)

Puc. 13. Bubip meTopiB oLjiHIOBaHHA
3/iMCHIONO BiiTIOBi{HO /10 00CTaBUH
(MOXXy OyTH rHyYKHM/THYYKOI0)
(y = 3,6118 + 0,014*x; r = 0,7485;
p = 0,0529; r2 = 0,5603)
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Puc. 14. 3aHoTOBYI0 He/j0/TIKH B 3aCBOEHHI Puc. 15. OniHiow mMUPOKUIl CIEKTP
YUYHSIMHM MaTepiay, BUsABJIeHi mij uac pe3y/ibTaTiB HaBUaHHsA (3HAHHA, BMiHHA)
YPOKY 3a /I0TI0MOT0I0 O/{HOT'0 3aBJaHHS
(y = 2,8434 + 0,0097*x; r = 0,6300; (y = 2,718 - 0,011*x; r =-0,6965;
p = 0,1294; r2 = 0,3969) p = 0,0821; r2 = 0,4852)

Maiike He 3ajieXXaTh BiJ MeJaroriuHoOro CTa)ky MepeKOHaHHsSI BUMTeJIsl L[0J0 MOXJIMBOCTI
BUKOPDUCTOBYBATH OL|IHIOBAHHS [/I1 3a0XOU€HHs y4HsS MpaLloBaTW Ha YPOL, PO3BUTKY MOro
KOMYHiKabe/bHOCTI B HaBYaJbHOMY CepeJOBHILi, ()OPMyBaHHS HABUYOK CaMOOL[HIOBaHHS Ta
BUBUEHHSI CTU/IFO HABYaHHS yuHsI (sIK HeoOXiJHUH CK/Ia[iHUK [/ peastizariii MOXK/IMBOCTi 0COOUCTICHO
OpiEHTOBAHOTO Mpoliecy HaBuaHHs) (Tab. 4).

Tabnwis 4. [TepekoHaHHs, siKi c/1abKO 3a/e)XXaTh Bifi 1ejaroriyHoro CTaxy

IMepexoHaHHs1, sIKi cJIa0K0 3aJiesKaTh Bi/l MeJaroriYHoro

13 14 15 16
craxy (r<0,6; p>0,05) M = r P

BukopucTOBYTO OIiHIOBaHHS JJIS T IBUIICHHS 1HTEpECY

yaHiB 710 po6OTH Ha ypori 4,009 | 0,972 | 0,131 | 0,780

CraBIro BiIKPHUTI 3aIIUTAHHS, 00 BH3HAYUTH, YOTO

. B . 3,957 | 0,716 | 0,390 | 0,388
HaBYMIIMCS YUHI (SIK 3aCBOIIIM Marepia)

CTBOPIOIO MOXKJIMBOCTI JUIsl YYHIB OTPUMYBATH BIITYKH Ta

o . 3,957 | 0,935 | 0,569 | 0,183
KOMEHTapi BiI yUUTESI i YIOCKOHAIIOBAaTHUCh

320X04yI0 YUHIB IO CAMOOIIHIOBAaHHS IS BiJICTeKCHHS

N . . 3,819 | 0,909 | 0,385 | 0,394
IXHBOTO TIpOTpecy (IOCATHEHB) 3a MIEBHUH Mepioz Jacy

CTBOPIOIO MOXKJIMBOCTI JUISl YYHIB OTPUMYBATH BIITYKH Ta

o .. 3,496 | 0,949 | 0,180 | 0,700
KOMEHTap1 B/l OJHOKIACHUKIB 1 BIOCKOHAIIIOBATUCh

AHatizyto y4HIBChKI BiIIIOBi/II (POOOTH) 3 yCIM KilacoM 3,172 | 1,149 | 0,313 | 0,495

3aICHIOI0 OILIIHIOBAHHS Ul BU3HAYEHHS CTIIIIB HaBYaHHS

. 3,052 | 0,966 | 0,104 | 0,824
YUHIB

BM- CepeHe 3HAYCHHSI OLIIHOK BCiX PECIIOHICHTIB MIO0/I0 BAXKIIMBOCTI BiIIOBITHOT OL[IHIOBAIBHOT isITBHOCTI.
14 SD — cTanjapTHe BigXUIEHHS BiJl cepeHbOro 3HAUEHHS.

15 r — xopensis OLIHKK BiATIOBIAHOT MEJArOriuHOI AisILHOCTI 3 IIEAArOr YHUM CTaXkKeM PECIIOHICHTA.

16 p — piBeHb 3HAYYNIOCTI.
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BHCHOBKM Ta mepCreKTHBHU MOAA/IBIINX PO3BIJOK. Y pe3ysbraTi eKCreprMeHTalbHOTO
JOC/IiKeHHs1 BUSIBJIEHO TPU I'PYIIU [1epeKOHaHb Y KOHTEKCTI X 3B’SA3Ky 3 IleflaroriyHuM J0CBiJOM.
BuokpemneHHs rpyny NepeKOHaHb, $Ki 3ajeXkaTb BiJl [JOCBify BuuTess, [a€ MOX/IWUBICTb
CTBep/KYBaTH, LI0 1ii MepeKOHAHHsS XapaKTepU3YIOTbCS JUHAMIYHICTIO, a OTXKEe, MOXYTb OyTH
3MiHeHi ab0 CKOpHroBaHi, 1110 0COGJMBO Ba)XK/IMBO BPAXOBYBAaTH B MpoLieci po3pobsieHHsl porpam
HaBUaHH4 /11 BUMTEJIIB, 30KpeMa iMIJIeMeHTaLlii HOBOI CUCTeMH i KDUTEPITB OL[iHIOBaHHS [JOCATHEHb
yuHiB y 06a30By mIKO/y. 3MiCTOBUM aHasli3 Cy[KeHb, sIKi YTBOPW/IW T'PYITy CTaTUCTUYHO 3ajIe)KHUX
[IepeKOHaHb YUWTe/IB Bifi IXHBOIO [JOCBIiAy, JaB 3MOry BHU3HAUUTH, L0 BOHM XapaKTepUs3ylOTb
iHndopmanivinuii miaxig mo mporecie HaBuaHHa (Kunter et al., 2020). Ileii migxis BU3HAYAETHCS
PO3yMiHHSM HaBUaHHsS B MOJeJi «BiJMPAaBHUK-OTPUMYBau», y SIKil UiTKO BU3HAUeHWUH 0OCST
iHhopMmallii lepela€TbCS Bifi yUUTess 0 YUHIB. 3a TAKOro MiAX0Ay TepeKOHAaHHS BUUTEJIIB II0/0
OL[iHIOBAJILHOI /IiS/TbHOCTI TIOMATAIOTh Y HaflaHHI HUMM TiepeBary iHOpMYyBanbHIM QyHKLiT 1imi
OLIiHIOBaHHSI YUHIiB (TOUHe i ZOCTOBipHe BUpa)keHHsI B OL[iHKaX HaBYa/IbHUX [JOCSITHEHb Y4YHIB),
BaroMIiCThb SIKOI 3pOCTA€E 3 JOCBILOM.

He3pa)karour Ha TeHJIEHLIiF0 3pOCTAHHSI YBark BUMTEJTIB [I0 HU3KH L{iHHICHIX 0COOIMBOCTEN
OL|iHIOBaHHSI B MPOLIeCi HAKOMWYeHHS J0CBiJly MeAaroriyHol Jis/IbHOCTI, OL[iHKa M’ITH i3 cemMu
BI/IMOBIJHUX Cy/)KeHb, sIKI XapaKTepu3yHThb LI aCIleKTU OL{IHIOBAHHs, Pi3KO 3HIKYETbCS Ha eTarli
JocsirHeHHs1 10-piyHOrO mMefaroriyHoro craxy. Lle Mo)ke CBiZJUMTH MPO HeOOXiHICTb MPU/iNEHHS
0CO0/IMBOI yBaru Ijil rpyri BUKTEIB y MPOLECi MeperijroToBKyu abo mifBuIeHHs KBastidikariii.
Taxki pe3y/bTaTU TaKOXK IiATBEPKYHOTh [T0JIOKEHHS IIPO Te, 1110 BIUIUB [JOCBIJY Ha I1epeKOHaHHS
BUMTEJIiB € HEOAHOPITHMM Ha Pi3HUX eTarax ixHporo npodeciitnoro po3BuTky (Chingos & Peterson,
2011; Podolsky et al., 2019; Rivkin et al., 2005; Rockoff, 2004) i kpim J0CBily Ha HUX BIUIUBAIOThH
iHIIi YMHHUKHY, 5IKi He OyJIi TIpeiMeTOM BHCBIT/IEHOTO [JOCTi/PKEeHHSI.

Jpyrorwo rpymnorw IlepekOHaHb, BUOKDEMJ/IEHOI) 3a pe3y/braTaMu [JOC/IPKEeHHs, €
TepeKoHaHHs, sIKi He 3aneXxarb Bij JocBisy, HaOytoro BuwTesneMm y Tipoueci mpodeciiiHoi
JispHOCTL. L1i mepeKoHaHHS MO)KHA IHTepIIpeTyBaT! sIK He3MiHHI L{IHHOCTI, 1110, Ha [yMKY BUUTesIs,
XapaKTepU3yIOTh MeJaroriuydi Ta BWXOBHI OCOOJMBOCTI MpoOIeCy OLiHIOBaHHS. [lepeKoHaHHS
Jpyroi rpymnu 3a 3MiCTOM MOXXHa BiJJHECTH [10 COLIIOKOHCTPYKTHUBICTCHKOTO PO3yMiHHS IPOLIECIB
HaBUaHHS, y paMKax sIKOro 0co0/vBe 3HayeHHs! HA/Ia€ThCs MiATPUMLI iHMBiyaNbHUX TPOLIECiB
BUpillleHHs TPo0/ieM Ta KOHCTPYIOBaHHS 3HaHb Y4HiB. BilmoBijHO 70 1MX TlepeKoHaHb BUUTESTb €
TOCepeJHAKOM, SIKUH CTUMYJTFOE PO3yMOBI TIPOLIECH uepe3 CK/IaHi MpobsieMu i miATpUMye PO3BUTOK
3HaHb YUHIB, HaJarouM iHauBiAyansHy moriomory (Kunter et al., 2020). 3 ormisagy Ha [0 CTiKeHHS,
B SIKUX [JOBE/IEHO MO3UTHBHHUM BIJIMB COL[iIOKOHCTPYKTHBICTCHKUX TOIVISI/[iB BUMTEIB Ha 37i6HOCTI
yuniB (Reusser & Pauli, 2014), He3MiHHiCTb TlepeKOHaHb, sIKi YBiHLLIM /0 L€l TPyrnyd MOXKHA
BU3HAUUTH [O3UTUBHOI TEHJEHLI€0, Ky OJHAaK [OLI/ILHO Ii[ICU/II0BAaTH, 3BAXKAIOUM Ha CepeHe
3HaueHHs OL[iHOK BUMUTEJISIMU CYJPKeHb, [Ki XapaKTepH3y0Th Lji lepeKoHaHHs (B cepeiHbOMY 3,6 i3
5 MakcuMasibHUX OastiB). 3MiCTOBHI aHasli3 MePeKOHAHb, SIKi YBIMIIUTH 10 TIepIiol i Apyroi rpyr, gae
MiZICTaBK TaKOXK BiIKMHYTH 110O0IOBaHHS, 1TOB’s13aHi 3 MPO6/IEMOI0 «CTapiHHS Ka/IpiB», OCKIIbKH [1/Ist
I1eplLIol I'PyNHU [1IepeKOHaHb JOCBi/ I03UTHBHO BIUIMBAE HA L{IHHICHI XapaKTepPUCTUKU OL[IHIOBAHHSI,
a JJig [Apyrol rpyny IepeKOHaHHs He 3ajeXkaTb Bifi IeJaroriuHoro craxy puuTeniB. OpHak,
3Ba)KarOuM Ha Te, 110 JOCBI/| € JIUILIe OIHUM i3 UNHHUKIB, IKWI MOJKe BIIJIMBATH Ha XapaKTepUCTUKU
JWHAMIYHOCTI TIepeKOHaHb, TaKi BUCHOBKH TIOTPeOYIOTh MOAABIINX JOC/TiKeHb, CTIPIMOBAHHX Ha
BUsIB/IEHHST a00 BUK/IIOUEHHS iHIIMX YMHHUKIB BIUIMBY Ha IMePeKOHAHHS BUMTEJTIB.

TpeTsa rpyma cyikeHb, SIKI MalOThb BHCOKMI PpiBeHb KopesdLii 3 [JOCBifioM, ane Taka
3a7Ie)KHICTh He TIifiTBepyKeHa CTaTUCTUYHO, XapaKTepH3yIOTh KOHLEMLif0 (OopMyBaJbHOTO
OL[iHFOBAHHS, I1[0 € Bi/[HOCHO HOBOIO B YKPAiHCHKIiM LIKibHIM TpakTuii. BiAnosigHo, e Moxe OyTH
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MIPUYMHOK) Hel0CTAaTHbO Y3IOZKEHOI MO3ULIIT BUMTeIIB 100 BU3HAYEHOI'0 B LIUX CY/DKeHHIX KoJla
nUTaHb abo HEeYCTaJIeHOCTi BiAINOBiZIHMX MepeKOHaHb TIeAAaroriB, 10 MO3HAUM/IOCh Ha Pe3y/bTaTax
ONUTYBaHHSA. 3aC/lyrOBY€ Ha yBary Cy[PKeHHsl L€l IpyId, sIKe 3HaUHO HeraTuBHO KOPE/IE 3
relaroriyHnM CTa)KeM i XapakTepu3ye repeKOHaHHsI BUMTEJIiB PO MOXK/IMBICTh OLIIHUTH LIUPOKUN
CIIeKTp pe3y/IbTaTiB HaBYaHHs 3a JOIIOMOIO0 OJHOIO 3aBJaHHs. Ll HeraTuBHa KOpeJIsLis CBIAUNUTh
Tpo Te, 110 BUMTEJb y TIPOL{eCi HAKOMWYeHHs /10CBify mpodeciiHoi AisbHOCTI MepeKOHy€eThCs
Yy CKJIaJHOCTI Oprasi3aijil OLIiHFOBaHHS, MOXJIMBOCTI HEOZHO3HAauHOI'O 1 HaBiTh HeaJleKBaTHOIO
TPaKTyBaHHS pe3y/bTaTiB OL[IHIOBAHHA 3 BHUKODUCTAHHSIM CIIPOLLEHUX METOZIB 1 MeTOAMK
OLIiHIOBAHHS. 3 1{i€l TPyIX pe3y/IbTaTiB JOC/Ii/PKeHHsI MO)KHA 3pOOMTH BUCHOBOK I1PO ZIOLI/IBHICTh
oprasizatiii 3aX0iiB [/l OAA/IbIIOT0 HABUAHHS BUMTEJTIiB HE3a/IeXKHO BiJi IXHBOTO [JOCBiZy pobOTH
(BOpKIIIONH, KYpPCH, CceMiHapyu 3 0OMiHy AOCBifoM, TpeHiHru). Taki BUCHOBKH IMiJTBEP/KYIOThCS
nocrimkerssm Christoforidou & Kyriakides (2021), siki 10BogsiTh, 1110 TO3UTHUBHI 3MiHM B TIPAKTHULIi
OLIiHIOBAHHS Ta pe3y/bTaTaX HABYAHHS YUHIB BiZiOyBalOThCs 3@ YMOBH IPOBEJEHHS BiAMOBiAHUX
3axofiB 3 mpogeciiHOro po3BUTKy BumTesiB. CBO€UacHe [iarHOCTYBaHHsI iXHiX moTped y mpoueci
OLIiHFOBAHHS KOMITOHEHTIB MpodeCciliHoi KOMIEeTeHTHOCTI € He0OXiIHUM 3aX0/[0M ITi/ITPUMKH SIKOCTi
HaBUaHHs. Y HALIOMYy [AOC//PKeHHI BU3HAUeHO, L0 aKTya/JlbHUMU [JI1 YKPAalHCbKUX BUUTE/IB
Ha MOMEHT TIPOBe/|eHHSl OMWTYBaHHSI € THWTaHHs Opradi3aiil Ta mpoBefeHHs (OPMyBaJbHOTO
OLIiHFOBaHH{, [10Ka3HUKOM UYOr'0 € CTAaTUCTUYHO BU3HAUEHA Hey3rOZKeHICTb I1epeKOHaHb BUUTe/IB
L[0ZI0 TPYTH BiJMOBIJHUX CY[’KEHb.
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THE RELATIONSHIP BETWEEN TEACHERS' TEACHING EXPERIENCE AND THEIR
BELIEFS ABOUT ASSESSING STUDENTS' LEARNING OUTCOMES

Abstract. The article presents the results of a study of the dependence of secondary school
teachers' beliefs about assessment in the context of professional activity on the teacher's teaching
experience. The authors of this study assumed that the teaching experience, and, accordingly, the
experience of assessing learning outcomes, which a teacher acquires during their professional
activity, may affect their beliefs about the purpose and methods of organizing student assessment in
the classroom.

The data for this study was collected through an online survey based on Google Forms software.
A total of 349 teachers answered the questionnaire.

The mathematical processing of the numerical results of the survey (descriptive, regression,
correlation analysis) made it possible to identify three groups of teachers' beliefs: 1 those that
statistically depend on pedagogical experience; 2 those that have a high correlation with pedagogical
experience; 3 those that practically do not change.

The tendency of teachers to pay more attention to several value features of assessment while
accumulating their teaching experience is revealed. It has been determined that the group of
beliefs that do not depend on pedagogical experience reflects an approach to assessment based
on supporting individual processes of solving educational problems and constructing students'
knowledge. Attention is drawn to the low scores of teachers' judgments characterizing these beliefs.

It has been found that the most pressing issues for Ukrainian teachers in the context of
professional development at the time of the survey are the organization and conduct of formative
assessment, an indicator of which is the statistically determined inconsistency of teachers' beliefs
about a group of relevant judgments.

The relevance of this study is related to the problem of "aging" of teachers in Ukraine and can,
to some extent, answer the question of how this affects the organization of the educational process
in secondary schools, an integral element of which is student assessment. This study was conducted
for the first time.

Further research could be aimed at studying other factors that influence the formation of
teachers' beliefs about student assessment.

Keywords: assessment; assessment activity; teachers' beliefs; teaching experience; length of
teaching experience.
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