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CONCEPTUAL BASES
OF THE RESEARCH ACTIVITY
IN THE PROCESS OF TEACHING
WORLD HISTORY
AT THE SECONDARY SCHOOL

In the article, the conceptual bases of
the research activity in the process of teaching
world history at the secondary school are cov-
ered. In accordance with the authors, the main
feature of such training is the intensification of
children’s academic activity, promoting its re-
search character, and, thus, gradually providing
the students an initiative to organize their cogni-
tive activity. Such approach requires the teach-
ers’ adaption of their research-based teaching
methods in correspondence with the students’
interests and abilities, their age peculiarities and
psychic development.

The authors theoretically specified the
main functions of the research activity in the pro-
cess of teaching world history in the secondary
school. The article states that the involvement of
students in research activities can provide a suc-
cessful solution of numerous educational chal-
lenges; in particularly, they are connected to the
individual approach, level differentiation, creat-
ing a positive learning motivation, and profes-
sional orientation.

Authors find out the main characteris-
tics of the research activity in teaching history:
1) determination of a problem in the academic
historical material that may involve ambiguity
in its solution (for textbooks, it is, first of all, a
problematic material representation); 2) the stu-
dents’ acquisition of skills to formulate assump-
tions, hypotheses by means of the specially de-
signed tasks; 3) the development of students’
skills with the various sources of information
and analysis; 4) the formation of the self-educa-



tion skills, namely, the ways of the pupils’ active
learning; 5) the development of the students’
ability to take up a research position, apply to
the research activity elements; 6) forming the
ability to represent the research results.

The article states that the use of research
in teaching world history at the secondary
school can significantly improve the academic
performance of pupils and historical expertise,
will enable students to develop important char-
acteristics of creativity as originality, flexibility,
performance, thinking, associating lightness,
sensitivity to problems and increase the level
of the practical orientation skills and students’
competencies.

Keywords: research, research skills,
competence approach, the process of learning
world history at the secondary school.

The civilization changes made in the
world lead to the new requirements for the de-
velopment of the school history education. The
basic requirement for modern education is its
functionality and ability to correspond to the so-
cial challenges. In particular, the report of the
UNESCO International Commission on Educa-
tion for the XXI century “Education: a Hidden
Treasure” emphasizes the crucial role of educa-
tion in the personality development during his/
her own life and the development of society. The
UNESCO Recommendation for the new edu-
cation concept is directed primarily at the fact
that each person provides the conditions for the
formation and the development of their creative
potential, which is necessary for the solution of
four main problems: how to “learn to cognise”,
“learn to act”, “learn to live together, learn to
live with others and even “learn to live” [10].

Traditional learning is unable to ensure
the development of the students’ creative abili-
ties because of the fact that in this process, the
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pupils’ attention and energy concentrates mainly on the content of the acquired
material. Experience proves that effective teaching is possible only in the case of
a student using the knowledge that has been acquired independently in his/her ac-
ademic activity and life in general. Such knowledge is remembered better, used
consciously, and serves as an incentive to replenish the student’s inner motivation.
Therefore, it is necessary to involve the students in the activities that require analy-
sis, comparison, assessments, generating ideas, hypotheses nomination, coopera-
tion, etc. This requires a special organization of students’ learning.

Thus, pedagogy must design the effective teaching methods that provide
not only an intense mastery of the knowledge system, but also develop an abil-
ity to enrich itself and acquire knowledge independently. One effective way to
achieve this is to organize students’ research both in the classroom and in the out-
of-school time. Involving students in research activities can successfully solve
many educational issues, particularly those ones which are related to the indi-
vidual approach, level differentiation, creating a positive learning motivation, and
professional orientation.

Research activities encourage the student to think, as it is always connected
with the discovery of a subjectively new knowledge for him/her, finding out the
new opportunities, putting the necessary efforts to overcome the difficulties which
appear during the research. Moreover, a research reinforces a positive self-esteem,
increases the level of claims, generating confidence and a sense of satisfaction with
the outcomes [6].

Despite the fact that the provisions on the general theoretical research study
have been developed in pedagogy pretty thoroughly, the conceptual principles of
the research organization in teaching world history at the secondary school, the pre-
sentation of research components in the curriculum, textbooks and other learning
tools remain to be unsolved.

The lack of answers for these and other questions, the general underdevel-
opment of conceptual principles of the research organization in teaching history
considerably limit the possibilities in school practice. In accordance with the previ-
ous researches data [6; 9], the topical issues are also teachers’ unpreparedness for
the practical implementation of the researches at school, their ambiguous attitude
and lack of understanding of its role in history teaching. Conducting a systematic
methodological study on the methodological research in teaching world history at
the secondary school will promote not only the school practice development, but
also the development of the history methodology as an educational branch.

It is impossible to solve the practical problems related to the formation and
the development of the students’ cognitive research activity in the process of study-
ing history without the theoretical research analysis. The most hot-burning prob-
lems of the research organization in the learning process were developed in the late
XIX - early XX century by such scholars as K. Wentzel, J. Dewey, E. Prakherst,
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I. Svadkovskyy, S. Fran, M. Stassiulevych, A. Hartwig, M. Kovalenskyy and oth-
ers. However, the research methods were named in different ways: “laboratory
heuristic”, “search method”, “research method”, “heuristic”, “laboratory lessons
method.” Each of the abovementioned researchers made their contribution to the
scientific development of the topic, with a number of general and applied questions
which are differently treated and interpreted. It is natural that the revealing nature
of the research and methodology of teaching history should not only deal with es-
tablished points of view, but also pay attention to the issues that have not received
an unambiguous interpretation in science yet.

In various aspects of the research activities was developed in the writings
of such modern scholars as A. Albrecht, K. Bahanov, S. Vasiliev, V. Hnyedasheva,
V. Holoborodko, L. Zadorozhna, T. Kudryavtseva, 1. Lerner, Yu. Malienko O. Ma-
tyushkina, M. Makhmutova, V. Palamarchuk, O. Pometun, S. Serov, A. Syrotenko,
H. Freiman and others. These studies not only revealed the role of research in the
development of individuals, but also identified the key ways of organizing these
activities.

In the research process, the student’s corresponding skills are improved. A
considerable contribution to the solution of the problem of the formation and the
development of the pupils’ research skills was put by V. Andreev, L. Vyshnevska,
V. Hnyedashen, Ya. Kryvenko, L. Levchenko, M. Levin, N. Nedodatko, O. Pavlen-
ko, A. Solohub, S. Famelis, and other scholars. The majority of studies on this issue
were made on the basis of the secondary schools materials and only a small amount
of them (H. Pustovit, V. Redina) is devoted to the corresponding processes in the
out-of-school educational institutions.

Some aspects of the methods implementation in teaching History are covered
in the woks of Ukrainian methodologists (K. Bakhanov, L. Zadorozhnya, O. Pome-
tun, and others) who paid attention to setting challenging tasks as well as the lessons
methodology for the certain history courses using the research teaching methods. On
the other hand, these studies have not considered the theoretical fundamentals of the
methodology of research methods implementation in history teaching.

However, the historiographical consideration of this problem gives a handle
to make a conclusion on the absence of the special systematized researches on the
structure and the essence of the secondary school pupils’ research activity in the pro-
cess of learning the world history. Everything that was mentioned above stimulated us
to study this problem in the context of the education tasks at the modern stage.

The article aim is to specify the conceptual fundamentals of the research
activity organization in the process of teaching the world history at the secondary
school.

Nowadays the developed research behaviour is considered to be a lifestyle
of not a small professional scholars’ group but every modern individual. That is the
reason why modern school historical education must orient at the specially orga-
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nized teaching children in order to form their skills and abilities in the research area.
We should notify that in the modern homeland literature in pedagogy and pedagogi-
cal psychology, the terms research studying and research-based activity are not de-
fined precisely. However, we find that understanding the essence of these terms is a
principally significant task in the process of their learning. In our previous publica-
tions, we studied different approaches to the definition of the terms research-based
studying and research activity in detail and provided out authorial definitions [6-9].

On the basis of the analysis conducted on literature [1; 2; 4-6; 11; 12], we
consider that pupils’ research activity is an educational technology which applies to
an academic research or its elements on the primary stage as the main means for the
academic outcome achievement. In the research-based teaching, the main didactic
unity is an academic research task with the solution which is known in advance.
As a rule, at the secondary school, the answer is searched by a student under the
teacher’s management with the gradual increase of the independent work amount.
The main features of any research activity (research-based studying) are the fol-
lowing: 1) definition of a problem which may have a complex solution in the edu-
cational historical material (for the textbook, it is, first of all, a problem of material
representation); 2) obtaining the skills to formulate presuppositions, hypotheses, by
the students through a system of the specially designed tasks; 3) the development of
the students’ skills to work with various information sources and their analysis; 4)
formation of the self-education skills and abilities, in other words, finding the ways
for the schoolchildren’s active cognitive activity; 5) the development of the pupils’
ability to take up a researcher’s position, to apply to the research activity elements;
6) the formation of the abilities to represent the research results [4; 6; §].

It is also noteworthy to draw attention to one more tern research-based
teaching technology introduced by I. P. Yermakova in her thesis paper [3]. Tak-
ing into consideration the technology criteria (H. Selevko) and the content of the
term educational research activity (1. Fomina, O. Leontovych), in the thesis paper,
research-based teaching technology is concretized as a system of the scientifically
specified actions of a teacher and the students that are linked to the fulfilment of a
creative research task with an expected result in different areas of science, technol-
ogy, and art that predetermines the presence of the main stages which are peculiar
for a research and are aimed at the achievement of the guaranteed final result: gain-
ing a objectively or subjectively new result of activity way that enriches the pupils’
knowledge system and is featured by a high independency level [3].

The main functions of the research activity in the process of teaching world
history at the secondary school comprise: ensuring the students’ positive motiva-
tion to studying, the development of their cognitive interest and the ability to take
up a researcher’s position, obtaining the skills to set and to achieve a goal by the
students in their academic activity on the basis of applying to the research activity
elements in the range of the subjects in the curriculum and the out-of-school educa-
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tion system; the formation of the self-education skills and abilities, in other words,
the formation of the ways for the active cognitive activity [4; 6].

In the teaching process of the world history as an academic technology,
the research activity basis is the students’ search and scientific activity which
is considered by the scholars in the following contexts: procedural (as a way
for the cognitive activity) which is the one that stimulates students for the
creation of an original academically important product the work on which re-
quires the obtained knowledge, skills, and abilities of the educational cognitive
activity, a shift to the new conditions, combination of the already known ways
of activity or a new approach to the problem solution is designed; substantial
focus of a personality (as an object of acquisition from the search-based study-
ing to the studying to search) which is a form of a link between the student’s
internal world, the content, and the orientation of his/her potential as well as
the environment and society [1; 3; 4; 12].

In accordance with O. Savenkov, the chief purpose of the research studying
is ensuring student’s readiness and ability to comprehend the new ways of activity
in any human culture area independently and creatively and remodel them [12].
On the basis of the literature analysis [1; 2; 4-6; 11; 12] and the results that were
gained from the previous researches, we find the following factors which promote
the organization of the pupils’ experimental activity in the process of learning world
history and must be taken into consideration in the lay-outs of the corresponding
methodology:

— a personality-oriented, competence-based approach to the organization
of the teaching process, demonstration of the academic research main
stages;

— a correspondence of the academic workload and the research activity
methodology to the pupils’ age peculiarities;

— the problematic representation of the academic material and the research
approach in its structure;

— alarge amount of creative academic situations in the process of teaching
world history and ensuring the pupils internal stimulus to learn and to
self-educate;

— orientation of the academic process at the pupils’ certain academic out-
come (a message, a report, a presentation, a thesis, research work, etc.);

— educational process organization by the principle of the gradual compli-
cation of the cognitive learning activities for students in order to ensure
more self-realization of the students in the historical facts research;

— gradual, purposeful formation of all components of the schoolchild’s
research culture talking into account their age features;

— ensuring a supportive and benevolent psychological atmosphere, opti-
mal conditions for the students’ creative activity by a teacher.
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Designing the students’ research activity tasks, as a rule, the model and the
research methodology which has been developed and accepted in the science area
is taken as a basis. However, in the case of science, the main purpose in new knowl-
edge obtaining whereas in education, it is gaining experience by a student, forma-
tion of his/her research skills as a universal way for the cognition of the historical
past or reality, acquiring subjectively new pieces of knowledge (in other words, the
ones that are obtained independently, are new and significant for a certain student,
personally) [4; 6; 11; 12]. In this case, they develop the abilities for the research type
of thinking, and their personal position is activated.

Under the conditions of the research-based teaching world history, the teach-
er’s role changes as he/she does not transmit the knowledge for the pupils only, but in
the organization of the corresponding academic environment where a student relies
on his/her personal potential and applies to the knowledge that has been gained by
him/herself. In accordance to O. Savenkov, a teacher should not “lead a student by a
hand” to a ready-made answer or the answer that has been prepared in advance; he
should find an academic problem solution together with a student so that he/she is not
“a final source of knowledge”, but a bearer of the activity organization expertise. Cor-
respondingly, teaching becomes cooperation: a common work of a teacher and pupils
on acquiring knowledge and academic problems solutions. Therefore, both parties of
the interrelations are the subjects, the active participants of the academic process. A
pedagogue becomes a consult, an assistant of a young researcher [12]. In particularly,
a teacher can consult his students in the process of studying controversial historical
issues, the selection and the analysis of the primary sources, etc. Besides, a teacher
should encourage comparative studies, the analysis of different viewpoints on certain
historical events developing students’ critical thnking. Teacher’s systematic work in
this area promotes the formation of the students’ skills to interpret and to compare
different historical sources, conduct an analysis of historical events, phenomena, and
processes, discover their significance and impact on modernity in different contexts.

One of the historical education tasks is to link history with modernity, make
students see modernity in history, understand “history lessons” which help them to
understand the surrounding world better. One of the ways to fulfill this task is to
represent historical events and phenomena from the position of such common cat-
egories as moral, ethics, and law. It is necessary not to represent the content of the
abovementioned categories but, first of all, to give explanations of their representa-
tion in the human deeds, social groups and forces, historical figures.

We consider that choosing the academic material on world history, it is worth
orienting at the students’ cognitive independence and academic creativity, teaching
to use scientific thinking methods, tasks variation in accordance with skills, inter-
ests, and character traits of the students. For the purpose of the better understanding
of the past in the historical education content, it is noteworthy to apply to the histor-
ical comparative approach which provides an opportunity to contrast the cultures of
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the previous and modern society and civilization which differ from each other [7].

The real challenge for the modern school historical education is the pres-
ence of historical data sources which are different in their form and content in soci-
ety. In our informative time, a lot of people perceive the surrounding world by mass
media means which often provide biased information. Satisfying certain political
and commercial interests, some of them try to create a mythological history image.
As a consequence, citizens often become a hostage of those forces which lead to
conflicts in the society. Finally, historical past can become a subject of political ma-
nipulations in the struggle for the power in the state, and, consequently, be a means
of social disintegration. Therefore, we find that the process of teaching history must
be oriented both at the historical education and at the critical thinking development.
It is necessary for the adaptation and the full-fledged functioning of a human in
modern society. Comprehension of the historical material must serve as a means for
setting and solving the topical life and academic problems.

Finally, the historical education content must be designed in the way not to
ensure the students to believe in “the only verity”, but to learn to understand the rel-
ativity, the knowledge imperfection, to respect other viewpoints. There is a part of
verity in any point of view. Instead of studying one version that has been suggested
by a teacher or a textbook, students must be given an opportunity to make his/her
own conclusions, be able to compare different facts and opinions, understand, and
think in different proper ways. Thus, the teaching world history content in primary
school should be chosen and structured so that the student could demonstrate selec-
tivity in respect of the subject material, its appearance and shape [7].

It is important to note that in the process of teaching students, the principles
of a scientific research is a gradual, purposeful formation of all components of the
research culture taking into consideration the age peculiarities of a student. The
general methodological way of organizing the students’ research in learning history,
is the following:

— pedagogical leadership in the creation of motives and incentives for

training;

— making students interested in educational material;

— familiarizing students with the necessary techniques of the cognitive-

search activity;

— systematic consideration of the education individualization principle;

— implementation and systematic use of computer technology, modern

technology and visual learning tools in practice;

— development of creative tasks that require innovative solutions and in-

dependent search for information sources;

— combination and connection of the didactically and methodically rea-

sonable methods that contribute to the development of cognitive and
creative abilities of students [2; 4; 6]
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Thus, the students’ research activities on the lessons of world history is a
systematic search that is based on processing during the exploration of various
information sources (historical sources, scientific, journalistic, fiction literature,
maps, illustrations, for example, images, historical monuments, historical recon-
structions), photos, museum exhibits, etc.), which gives students an opportunity to
discover the essence of the historical events, phenomena, processes, characterize
the historical figures activity, feature and compare the social state, religious views
and cultural achievements of the natives in the past, assess the input of the civili-
zations in the world culture, etc. independently or with a teacher’s support at the
primary stage.

In conclusion, we note that a systematic approach to the educational process
allows to consider research studies as one of the possible types of its organiza-
tion, as a system that combines appropriate goals, objectives, contents, methods and
forms and provides specific learning outcomes of students. The main feature of this
training is to intensify children’s training activities, ensuring its research nature,
and, thus, to simulate the students’ initiative in the organization of their cognitive
activity. This approach requires the teachers to adapt their teaching methods under
the students’ research interests and abilities, their mental age-appropriate devel-
opment. Formation of all components of the students’ research culture, including
research type of thinking is possible and appropriate by means of various training
forms, lesson-school education, training reports, presentations, the defense of the
educational projects and abstracts, the search and creative activities with a sys-
tematic application to the research-based studying, taking into consideration the
students’ age peculiarities.

Taking into consideration the main provisions of the concept and the theo-
retical analysis of the scientific literature and teaching practice as well as the re-
search empirical data, we believe that the use of research in teaching world history
at the primary school can significantly improve the academic performance and his-
torical competence of students. It will allow students to develop important creative
characteristics as originality, flexibility, performance, thinking, associating light-
ness, sensitivity to problems and increase the students’ practical orientation skills
and competencies.

The research methodology of teaching world history at the primary school
can be designed on these conceptual fundamentals. In its turn, it allows to transfer
it on the technology level and implement it in school practice on the basis of the
conceptual description of its components, promoting the quality of teaching world
history at the secondary school.
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crieunBaromas (popMHpPOBAHHE HCCIEAOBATENICKUX YMEHUH y ydaluxcs
[DnexTponnsIii pecypc| / Bukrop Anexceeuu Jlanunrep // ynaameHTab-
Hble uccnegaoanus. —2005. — Ne 9 — C. 57-59. — Pexxum gocTyna: www.rae.
ru/fs/?section=content&op=show _article&article id=6599 (nmara oGpare-
Hus: 01.07.2015).

Epmarosa 1. I1. IlinroToBka MaiOyTHBOTO BUUTENS CYCIHITBCTBO3HABUMX
JUCIUILIIH 10 BUKOPUCTAHHS JOCIITHUIIBKOT TEXHOJOTII y mpodeciiiHii
JISUTBHOCTI | PYKOIIHC : INC. ... KauA. en. Hayk : 13.00.04 : Teopist i MeTonnka
npodeciitnoi ocsitu / Ipuna IlaBniBHa €pmaxosa ; KipoBorp. aepx. men.
yH-T iM. B. Bunnunuenka. — Kiposorpan, 2011.

Jleoumosuu A. B. KoHllenTyalbHbIE OCHOBaHUS MOJAEIHM OPraHU3AIUU HC-
cllefoBaTeIbCckoi nesitenbHocTy yuamuxcsi / A. B. JleontoBuu // IIkons-
HbIe TexHooruu. — 2006. — Ne 5. — C. 63-71.

Jluxooeesa I B. HaB4albHO-AOCHITHULIBKI YMIHHS Ta JOCJIIHHIIbKA
TUSUTBHICTh YYHIB Y IICHXOJIOTO-TIearoriudii mireparypi / I. B. Jluxoneepa
/I lnIaKkTUKa MaTeMaTUKH: MpooaemMu ta gocmipkeHHs. — 2007. — Ne 27, —
C. 89-94.
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6. Mopo3z I1. B. Jlocnigauiibka AisibHICT YYHIB B MIPOIECi HAaBYaHHS icTopil
VYkpaiau : Mmeron. noci6. / Ilerpo Bonogumuposua Mopos — K. : [Temaroriu-
Ha aymKka, 2012. - 128 c.

7. Mopo3 I1. B. Konuenuisi HallloHaJIbHOTO KypHKyinymy 3 ictopii / Ilerpo
Bonomgumuposuy Mopos, Ipuna Bononumupisaa Mopo3s // KonuenTyanbHi
3acaJy Cy4acHOi MIKUIBHOI ICTOPUYHOT OCBITH : 30. IOKYMEHTIB 1 HayK. TIp. /
3a pexn. K. O.baxanosa. — bepasucek : BJAITY, 2007. — C. 240-248.

8. Mopoz II. B. Micue 1 poib WIKUIBHOTO MiJPyYHHKA ICTOpii B yMOBax
nocaigaunbpKoro HapdanHs / [lerpo Bononumuposuu Mopo3s // ITpobremu
Cy4JacHOTO MiApy4HHKa : 30. HayK. mp. / [H-T memaroriku AITH Vkpainu. —
K. : Ilen. nymka, 2009. — Bum. 9. — C. 507-518.

9. Mopo3s II. B. Teopetn4Hi 3acajd PO3BHTKY BMiHb OauuTH MpoOIIeMU Ha
ypokax ictopii / Ilerpo BomomumupoBud Mopos // Ictopis B mikomax
Vkpaian. — 2008. — Ne 9. — C. 11-15.

10. O6pazoBanue: cokpbeitoe cokpouiie (Learning: The Treasure Within) :
OcHoBHble mnonokeHust Jloxnmana MexayHaponHON  KOMHCCHU 110
obpazoBanuto ans XXI Beka / JIx. Jlemop Ta in. — EnextpoHHuit pecypc:
pexum noctyny: http://www.ifap.ru/library/book201.pdf.

11. Casenxos A. U. UccnenoBarenbckoe 0OydeHHE IIKOJIBHUKOB / AJIEKCaHAD
Wnbny Casenxos // [Ipaktuka o6pazoBanus. —2011. — Ne 1. — C. 19-22.

12. Casenkos A. U. Ilcuxoaornueckre OCHOBBI UCCIIEN0BATEILCKOTO ITOAX0Aa K
oOyuenwuto : yuel. mocodue / A. 1. CaBenkos. — M. : Ocp-89, 2006. — 480 c.

Mopos3 II. B., Mopos 1. B.
KOHIENTYAJBHI 3ACAJIA JIOCJITHALILKOI
JSAJIBbHOCTI B TPOLECI HABYAHHS

BCECBITHBOI ICTOPIi BOCHOBHIN IIKOJII
PozkprBaroThCsl KOHIETITYaIbHI 3aca iy JOCTIJHUIBKOT JiSTIbHOCTI B MpoIieci
HaBYAHHS BCECBITHBOI ICTOPIi B OCHOBHIM 1mkoji. Ha gyMKy aBTOpiB, TOJIOBHA OCO-
ONMUBICTH TAKOTO HABYAHHS IMOJISITA€ B aKTUBI3aIlii HaBYaIBHOI pOOOTH IiTeH 3 Ha-
TaHHAM T JOCIITHUIIBKOTO XapakTepy, 1, TAKUM YUHOM TOCTYIIOBOMY MNepeaaHH1
YYHSM 1HIIIaTUBH B OpraHizallii iXHboi Mi3HaBaJIbHOI AIsUIbHOCTI. Takuil miaxis no-
TpeOye B yduTens afantailii MEeTOIUKH TOCHIIHUILKOTO HABYaHHS BiIMOBIIHO
JI0 THTEPECIB 1 3110HOCTEN yUHIB, BIKOBUX OCOOIMBOCTEH 1X MICHXIYHOTO PO3BUTKY.
TeopeTnuHO OOTPYHTOBAHO OCHOBHI (PYHKIIIT JOCIIAHUIIBKOI AiSTIBHOCTI B MPOIECi
HABYaHHS BCECBITHBOI 1CTOPIi B OCHOBHIN HIKOMI. 3aTyd4eHHsI IIKOISAPIB A0 TaKOi
JUSUTBHOCTI JJa€ 3MOTY YCIIIIHO BHPIIITYBaTH 0arato OCBITHIX MpoOjeM, 30Kpema,
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MOB’SI3aHUX 3 IHIUBITYaTbHUM TIIIXOI0M, PIBHEBOIO AU(EPEHITIAIIeI0, CTBOPEH-
HSIM TTO3UTUBHOI HaBYaIbHOT MOTHBAIIIT, TpodeciiiHoI0 opieHTaIier0. /[0 roToBHUX
XapaKTEePUCTUK AOCTIAHUIIBKOT ISIIbHOCTI B IIPOLI€C HaBUYaHHS 1CTOPIi aBTOPHU BiJ-
HOCATB: 1) BUOKpEMJICHHS B HABYAJIbHOMY 1CTOPUYHOMY MaTepiai mpoojaemMH, sSKa
MOJKe TIepe10adyaT HeOTHO3HAYHICTD Y 11 pOo3B’si3aHHI (U1 MAPYYHHKIB — 1€ Ha-
camimepe]] mpobiieMHa MMOJIaHHs MaTepiaiy); 2) HaOyTTs yYHSIMH BMiHb (POPMYITIO-
BaTH NPHITYIICHHS, TIOTE3H Yepe3 CUCTEMY CHEliabHO po3poOIeHUX 3aB/IaHb;
3) pO3BUTOK HaBUYOK POOOTH YUHIB 13 PI3HOMAHITHUMH JpKepenaMmu iHdopmartii
Ta iX aHamnizy; 4) GopMyBaHHS YMiHb 1 HABUYOK CaMOOCBITH, TOOTO CIOCOOIB aK-
TUBHOI Mi3HABAJIBHOI JiSUIBHOCTI HIKOJISIPIB; 5) PO3BUTOK B YUHIB 34aTHOCTI 3aiima-
TH JOCIITHUAIIBKY TTO3HIIII0, 3aCTOCOBYBATH €JIEMEHTH JIOCIITHUIIBKOT isUTbHOCTI,
6) bopMyBaHHsSI BMIHHS NPE3EHTYBaTU Pe3yJbTaTh JIOCIIIHULBKOTO MOLIYKY. 3a-
CTOCYBaHHS JOCHIIHUIIBKOT JisUTBHOCTI B MpPOIECi HABYaHHS BCECBITHBOI iCTOPIl
B OCHOBHIH IIKOJII AaCTh MOXKJIMBICTh 3HAYHO IiJIBUIIUTHA PIBEHb HABYAJIBHUX JI0-
CSITHEHb 1 1CTOPUYHOI KOMIIETEHTHOCTI Y4HIB, pO3BUBAaTH B HUX BAXKJIMBI XapakTe-
PUCTUKU KPEaTUBHOCTI, TaKi SIK OPUTIHAIBHICTh, THYUYKICTh, IPOIXYKTHUBHICTH MHC-
JICHHSI, JIETKICTh aCOIIIOBaHHS, Yy TJIMBICTh O MPOOIeM, 3a0€3MeUNTH MPAKTHUHY
CHPSMOBAHICTh YMIHb 1 KOMIIETEHTHOCTEH YUHIB.

Knrouoei cnosa: nociigHUIbKA JisUTbHICTD, TOCTIIHUAILKI BMIHHS, KOMIICTCHT-
HICHHH TIiJIX1]T, IPOIIeC HAaBYaHHS BCECBITHBROI ICTOPii B OCHOBHIM IITKOJTI .

Mopos I1. B., Mopos U. B.

KOHIIENTYAJIBHBIE OCHOBBI HCCJIEJTOBATEJIBCKOM
JESITEJIBHOCTH B ITPOIIECCE OBYUYEHHWSI BCEMUPHOM
UCTOPUU B OCHOBHOMH IIKOJIE

PackpbIBatOTCSl KOHIIENTYaJbHBIE OCHOBBI MCCIIEOBATENIbCKON JEATEIbHO-
CTH B MpoIiecce 00y4eHHs] BCEMUPHOW MCTOPUM B OCHOBHOM mmikosie. [1o MHEHHIO
aBTOPOB, IVIaBHAsi OCOOEHHOCTH TAKOTO OOYYCHHs 3aKIIOYAaeTCS B aKTUBU3AIUU
y4ueOHOM padoThI JeTei ¢ MpeaoCcTaBICHHEM el HCCIIeI0BaTeIbCKOTO XapakTepa, u,
TakuM 00pa3oM, MOCTENEHHOMN TepeIaye YyueHUKaM MHUIMATUBBI B OpraHu3aIiu
WX TO3HABATEIBHOW AESITeNbHOCTH. JlaHHBIM TOaX0] TpeOyeT OT y4HTens ajar-
Tallid METOIUKU MCCIIEIOBATENHCKOTO OOyUYEeHHs B COOTBETCTBUU C MHTEpPECaMu
U CIIOCOOHOCTSIMHU YYaIlIMXCsl, BO3PACTHBIMU OCOOCHHOCTSIMH WX TCUXHUYECKOTO
pa3Butus. TeopeTuyecku 0OOCHOBAHBI KIIFOUEBBIC (DYHKIIMH HCCIIETOBATEIHCKON
JESITEIbHOCTU B Tpoliecce 00yueHus: BCEMUPHONW UCTOPHHM B OCHOBHOM IIKOJIE.
[IpuBiieueHNE MKOJIBHUKOB K 3TOW AEATEIBHOCTH MO3BOJISIET C YCIIEXOM pellaTh
MHOTHE 0Opa3zoBarenbHbIe MPOOIEMBI — B YaCTHOCTH, CBSI3AHHBIC C WH/IUBHIY-
aNbHBIM TOJIXO/IOM, YPOBHEBOH muddepeHnnanmuen, co3aanueM MoJI0KUTEIbHON
yueOHOM MoTHBaLMHU, podeccuoHalbHON opueHTanuel. K riaBHbIM XapakTepu-
CTHKaM HUCCJIeIOBATEIBCKON IEATEILHOCTH B IIPOIIECCE 0OyUEHUS UCTOPHH aBTOPBI
OTHOCHT: 1) BbIJIeNIeHHEe B yUeOHOM UCTOPUYECKOM MaTepuae mpooieMbl, KoTopas
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MOXKCT NpCAYyCMaTpuBaTh HCOAHO3HAYHOCTE B €€ PCILICHUN (I[JISI y‘-Ie6HI/IKOB — 9TO
Ipekae BCero mpobOieMHas mojada Marepuania); 2) mpHOOpeTeHHe y4YalluMHCS
yMEHHI (HOPMYTUPOBATH MPEIITOIOKECHHSI, THIIOTE3bI Yepe3 CUCTEMY CICIIHAILHO
pa3zpaboTaHHBIX 3a/1aHUN; 3) Pa3BUTUE HABBIKOB PA0OTHI YUALTUXCS C PA3TUIHBIMU
MCTOYHUKaMH MH(OpPMAINK U UX aHanu3a; 4) hopMuUpoBaHHE YMEHHIH U HABBIKOB
caM000pa3oBaHMsi, TO €CTh CIOCOOOB aKTUBHOW ITO3HABATEIHLHOMN NESITEIBHOCTH
IIKOJILHUKOB; 5) Pa3BUTHE y yYalIUXCS CIIOCOOHOCTH 3aHUMATh HCCIIEI0BATEIb-
CKYIO MO3UIIUIO, TPUMEHSTH AIEMEHTHI HCCIIEI0BATENbCKOM IeaTeTbHOCTH; 6) (op-
MHUPOBaHUE YMEHUS MIPE3ECHTOBATh PE3yJbTaThl HCCIISIOBATEILCKOTO TTorcka. [1pu-
MEHEHHE HCCIIEOBATEIbCKON NIEATENFHOCTU B Tpolecce 00y4eHHs BCEMHUPHOMN
UCTOPUH B OCHOBHOH MIKOJIE MO3BOJIUT 3HAYUTEIHHO MOBBICUTH YPOBEHb 3HAHHIA
n I/ICTOPI/I‘IGCKOﬁ KOMIICTCHTHOCTH YYalllUXCs, pa3BUBATh Y HUX BAXKHBIC XapaKTC-
PUCTHUKU KPCATUBHOCTHU, TAKHC KaAK OpUTHMHAJIBHOCTD, I' I/IGKOCTL, MPOAYKTUBHOCTD
MBIIIEHHUS, JIETKOCTh ACCOIMUPOBAHUS, YYBCTBUTEIHHOCTD K MpobiemMam, obecre-
YUTh NIPAKTUYECKYIO HANIPABICHHOCTh YMEHUM Y KOMIIETEHINN y4aIIAXCS.

Kntouegwle cnosa: viccienoBarenbCckas IATeIbHOCTb, UCCIEAOBATEIbCKIE
YMEHHMsI, KOMIIETEHTHOCTHBIN MOJXO0J, MpOoIiecC 00ydYeHHs] BCEMUPHON HUCTOPHUU B
OCHOBHOM IIIKOJIE.
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