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EKCMEPUMEHTAJNIbHA ANPOBALIA
CAMO3BITHOIro ONUTYBAJIbHUKA OLIHIOBAJIbHOI
KOMMETEHTHOCTI BUUTENIB

AHoTanis. Y cTarTi npejCcTaBaeHo pe3y/abTaTh eKCIIepUMeHTaIbHOIO AOC/IiPKeHHS 3 arpo-
Oarlii caM03BiTHOrO ONUTYBa/IbHUKA OL{iHIOBa/IbHOI KOMIIETEHTHOCTI BUMTE/IB B YKpaiHCHKOMY OC-
BiTHbOMY KOHTEKCTi. AKTYa/IbHICTb /JOCJTi/PKEHHST 3yMOB/IeHa MOTPeboro B HaJ[iMHUX iHCTpyMeHTax
JJ1s1 1iarHOCTUKY Ta PO3BUTKY IpogeciiiHOI KOMIIeTEHTHOCTI BUMTe/IB B acrekTi peopMyBaHHS
LIKIZIHOI OCBITH.

O6pana MeToAMKa eKCliepuMeHTaIbHOI arpoballii caMo3BiTHOTO ONMUTYBa/bHUKA CIIPSIMOBaHa
Ha BU3HaueHHs1 HOro BifINOBiJHOCTI K/IIOUOBUM MCUXOMETPUUHUM BUMOraM (BHYTPILLHS y3rozpke-
HICTb, CTPYKTyPHA BaJIiIHICTh) Ta Y3ro/pKeHOCTi 3 Basli/[OBaHUMHU iHCTPYMEHTaMH [Jis OL{iHFOBaHHS
nipodeciliHOT KOMITIETEHTHOCTi BUUTEJTIB.

Bigomocti asist mocytipkeHHst 3i0paHO IIISIXOM OH/IalH-OMUTYBaHHS. [HCTpyMeHT micTuB 28
TBep/pKeHb y MaTpU4HOMY Qopmari 3 yacToTHOrO mikajor Jladikepra (1-5). 3amMraHHsl onuUTY-
Ba/IbHUKA Oys10 cripsiMoBaHO Ha (iKCyBaHHsS 4aCTOTH BUKOHAHHs KJ/IFOUOBMX Ail Mefaroris, cripsi-
MOBaHMX Ha OI[iHIOBaHHS pe3y/IbTaTiB HAaBUaHHs YUHiB. AHKeTy 3anoBHUIM 349 yuuresniB 6a30Boi
KoY. JIo CTaTUCTUYHOIO aHasily BK/IOYeHO 224 1oBHI Bifnoifi. MaTemaTnuHe oIparjtOBaHHs
JlaHUX (JeCKPUITUBHUI aHaJli3, OL[iHKa HaJiiHOCTi, GakTopu3alisi) BukoHaHo B IBM SPSS 26 Ta
STATISTICA 12.

OCHOBHI pe3y/nbTaT 3aCBiJUU/IH, 1[0 IHCTPYMEHT € MICUXOMETPUUHO Ha/[ifHUM i pesieBaHTHUM
3a 3micToM. 3MiCTOBA BasliJjHiCTh OMUTYBa/JbHUKA 3abe3reyeHa y3ro/pKeHHsIM 3aluTaHb i3 Haljio-
Ha/bHUMU opieHTupamu (HoBa ykpaiHchbKa 11Kosa, npodeciiiHuii cTaHiapT yunTerns, peKoMeHarii
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MiHicTepcTBa OCBITH i HayKM YKpaiHU IOZI0 OL[iHIOBAHHSI pe3y/bTaTiB HaBYaHHS yuHiB). AHasi3
BHYTPIIITHBOI Y3rO/PKeHOCTI 3alUTaHb 3aCBiIUMB JOCTATHIO TOMOTeHHICTh iHcTpyMeHTa (Cronbach’s
o =0,89). fAkicTe CTPYKTYypH aHaIi30BaHOTO ONUTYBaIbHUKA OLliHIOBaIbHOI KOMIIETEHTHOCTI BUHTe-
JiiB GyJ10 MpOaHasIi30BaHO METO/IOM aHasTi3y TofoBHUX KOMIOHEHT (PCA). Pe3y/bTraTy MoKasai, 1o
iHCTpyMeHT Mae baraToBUMIpHY CTPYKTYDY ¥ OXOIUTIOE I{OHAMMEHILIe Ki/TbKa BiZIMiHHHX 3a 3MiCTOM
HanpsiMiB. Taka CTPyKTypa € THUIIOBOIO /i/isI iHCTPYMEHTIB, 1110 OIMUCYIOTh KOMIUIEKCHi rpodeciiini
reflaroriyHi KOMIeTeHTHOCTI, 10 KMX BiZJHOCATH i OL[iHIOBa/JIbHY KOMITETEHTHICTb.

Pesynbraty JOC/IIPKEHHS [al0Th 3MOr'Y CTBep)KYBaTd CTOCOBHO MOXX/IMBOCTI BUKOPUCTaH-
HS OTIMTYBAaJIbHUKA SIK aBTOHOMHOTO 3ac00y CaMOOLIiHIOBaHHSI Ta KOMIIOHEHTA MYJ/IbTH/0KAa30BUX
CHUCTeM OL[iHIOBaHHS ¥ Tpo¢eciiiHOro PO3BUTKY BUMTeiB. [IepCreKTHBY TOabInX [JOC/TiKeHb
TIOB’s13aHi 3 MOrNMOIEHO0 BasliIu3aLli€l0 iHCTPYMEHTY, pPo3po0/IeHHsIM HOro CKopoueHoi GopMH Ta
iHTerpatli€ro 3 MPOTOKOJIAMH CITOCTepeKeHHsT Ha ypOKax JJisl TATPUMKHM LIi/TbOBOTO IpodeciiiHoro
PO3BUTKY BUUTEJIIB.

KitrouoBi c/10Ba: OIfiHIOBa/IbHA [Iis/TBHICTE YUWTEJIST; OL[iHIOBa/IbHA KOMIIETEHTHICTh BUUTEJIS;
TeflaroriyHa KOMIEeTeHTHICTh; CaMO3BiTHUI ONUTYBAa/IbHUK; OLIiHFOBAHHS BUMTEJIIB.

ITocranoBka nmpo6emu. OfHUM i3 OCHOBHUX CK/IaIHUKIB rpodeciiHOI Ais/IbHOCTI BUNTE/IS
€ OL[iHIOBAaHHSI pe3y/IkTaTiB HaBUa/ILHOI Ais/IbHOCTI 3700yBauiB 0cBiTH. Bijibilie TOro, piBeHb reja-
TOriYHOT KOMITETEHTHOCTi Garato B YoMy BU3HAUa€ThCS PiBHEM OLiHIOBAJIbHOI KOMITETEHTHOCTI Tie-
jarora. 3HauyILiCTh OLiHIOBa/IbHO-aHA/IITUYHOT [1iS/IbHOCTI 3yMOB/IIOE HEOOXiZHICTh po3pobIeHHS
pi3HUX TigXofiB, crocobiB, METOAUK Ta iIHCTPYMEHTIB, CIIPIMOBaHMX Ha ii BUBUEHHS ¥ yJ0CKOHA-
JIeHHSL.

Pa30oM i3 TUM, OUEBH/THO, L0 TAKUH CK/IaJHWH, OaraTorpaHHui i 6araToBUMipHUE eHOMEH, K
«OL[iHIOBa/TbHA KOMITETEHTHICTh», HEMOXK/IMBO BUMIPSITH TIPOCTUMHM 3ac00aMH, BiH MOTpeOye KOMII-
JIEKCHOT0, 6araTtopiBHEBOIO MiJxoAy. Y MPaKTHULi OL[iHIOBaHHS MPOQeCiiHOI Ais/IbHOCTI Mejaroris
KOMITJIEKCHUM MiZIXI/l peani3y€eTbCsl TphOMa OCHOBHUMM K/lacaMU METO/IMK, 1[0 B3a€MO/IOTIOBHIOIOTh
OflHa OJHY: CaMO3BiTHI onuTyBa/nbHUKHK (self-reported questionnaire'), cTaHzapTu3oBaHi criocre-
peXKeHHsI Ta eKCIepTH3y ¥ aHasi3 apTedakTiB rezaroriuHoi AisnbHOCTI (opTdormio, M0JeHHUKH
CrIoCTepeXkeHb Ha ypOKax Ta iH.). BogHouac €auHoi r106anbHOI MO/ie/i BiiMOBiAHOTO iHCTpyMeH-
Tapito, SIK OBOASATH JOC/I/PKEeHHS, He ICHY€, OCKI/IbKY, YSIBJIEeHHsSI BUMTe/I IIPO OL|IHIOBAaHHS, SIK I
J0T0 NpakTHYHA JIisbHICTh, (POPMYIOTBCS 3a/IeXKHO Bifi Crieriuiky KOHTEKCTIB, Y SIKMX BiH IpaL{to€
(Brown, 2019). BinTak, BUKOPHUCTaHHS BXXe po3p00/ieHuX, anpobOBaHUX i BasliOBaHUX Y 3apy0ix-
Hill IpaKTHLi iIHCTPYMEHTIB MO)ke OyTH TIPO6/IeMaTHUHUM B YKPaiHCbKOMY OCBiTHBOMY TIDOCTOPI.

Sk rokasanu Halli ronepesHi J0CIiI)KeHHs, BUATe/Ti YKpaiHU Ha/lat0Th [epeBary caMoaHaJli3y
B KOHTEKCTi OIfiHIOBaHHS BjacHOI rpodecifiHoi gisstbHOCTI. (Kyk & Barrenko, 2024). Takum uu-
HOM, Tpo0OJieMa CTBOPEHHSI CaMO3BiTHOTO OMUTYBa/bHUKA, MPU3HAUEHOTO /11 BAKOPUCTAHHS BUM-
Te/IsIMU 3 METOI0 CaMOaHasli3y B/IaCHOI OLIHIOBA/IbHOL AisVIBHOCTI € aKTya/lbHOX B YKPAiHCbKOMY
OCBITHBOMY IIPOCTOPI.

AHasti3 focimpkeHs i myostikanii. HalinommpeHinmM K1acoM iHCTPYMEHTIB, IIUPOKO BUKO-
PUCTOBYBAHUX /i1 OL[iHIOBaHHSI MPOGeciiiHoi KOMIIETeHTHOCTI BUMTEIB Y acIeKTi IXHbOI OLliHIo-
BaJILHOI Jis/IbHOCTI SIK Ha HalliOHa/IbHOMY, TaK i Ha MDKHapOJHOMY PiBHI OLIiHIOBaHb, € CAMO3BIiTHI
OMUTYBaJbHUKU. TakK, MDKHapOJHI JOCII/IP)KeHHs KOCTI OCBITH, L0 OLIHIOIOTH pi3HI acreKkTHh Ha-

! TepMiH «caMO3BiTHHIl ONUTYBANBHUK» O3HAYAE Oy/b-AKE OIIHIOBAHHSA, IO OXOIUTIOE OYIb-SKHIl BHJ

OLIIHIOBAHHS, Y MeKaX SKOTO PECIOHAEHTH CaMOCTIHHO BIANOBINAIOTH Ha 3aIMTAHHA, IO JAIOTh 3MOTY
npoaHanizyBaTy iH(OpMamilo Npo IXHi BIACHI CTaBICHHS, IEPEKOHAHHS, CIIPUHHATTS, MOBEAIHKY, 3110HOCTI
a60 3uanus (Wolters & Won, 2017).
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BUasibHOTO Tiporiecy (TALIS, TIMSS, PISA Ta ICILS) 36upatoTh [JaHi I[0/I0 MeAaroTiyHuX IMpak-
THK YUMTeJIiB 3a JOTIOMOTOI0 OTMTYBa/IbHUKIB-CAMO3BITIB, 1[0 /1a€ 3MOTy MOOY/YBaTH y3arajibHeHy
«Mary» Te[arorivyHol AisBHOCTI B pi3HMX KpaiHax (OECD, 2018; 2019; Mullis & Martin, 2017;
Fraillon et al., 2020).

CaMO03BiTHI ONMUTYBa/JILHUKH OXOILIIOOTH L{OHAlMeHIlle TPU FPyNU MeTOAUK. [Jo mepiiol
T'PYITU BiIHOCSATH KOHTPOJIBHI criricku (check-lists) abo TecTy 3HaHb i cuTyariliHo opieHTOBaHi
3aBganHsa. KiacuuHi iHCTpyMeHTH Lji€l TpyIy [epeBipsioTh 3HaHHS BUUTEJIIB [P0 I1JIaHyBaH-
HS OL|iHIOBaHb, HaJiMHICTh/BaliIHiCTh, IIKA/IIOBaHHS, iHTeprpeTal|ilo pe3y/bTaTiB i NPaKTUKU
3BOPOTHOTO 3B’sI3Ky (4acTo y ¢opmati TeCTOBUX MyHKTIB abo KOpOTKUX cueHapiiB) (Mertler,
2003; Mertler & Campbell, 2005).

[pyra rpyrma iHCTpyMeHTIiB OXOTITIOE OTTUTYBa/IbHUKH TIPAKTHK, sIKi (DiKCyIOTh 4acTOTy 3acTo-
CyBaHHs KOHKPeTHHUX IIpoLielyp Y KJaci, 30KpeMa Te, K 4aCTO BUMTe/li [1JIaHYIOTh I IIPOBOJATH OLii-
HIOBAHHSI Ta BUKOPHCTOBYIOTh MOTO pe3ysbTaTy y HaBuaHHi (Zhang & Burry-Stock, 2003). Cyuachi
IHCTpYMEHTH Lji€l rpynu po3po0IsiiOThCS 3 ypaxyBaHHSIM OHOBJIEHMX CTAHJAPTIB i CTIPsIMOBaHi Ha
Taki acrmeKTH OL{iHIOBAJIbHOI /iS/TbHOCTI BUMTEJsI, sIK TIpOBe/ieHHsT (hOpMyBa/JbHOTO OLiHIOBaHHS,
(hopMyJsIFOBaHHS Ta BUKOPUCTAHHS ITPO30PUX KPUTEPIiB OLiHFOBaHHS, Z0OpOYeCHICTb, Ha/JAHHSI 3BO-
POTHOTO 3B’513Ky yuHsM i 6aTbkam. CUCTeMaTHuHi OIVISIAM MiZKPeC/TIOITh, 10 CaMe TaKHi MpaKTH-
KOOPi€HTOBaHMI KOMIIOHEHT CbOTOJjHI € KpUTUYHO BaXK/IUBUM [i/1 OLIiHIOBa/IbHOI KOMITETEHTHOCTI.

o TpeTbol Ipynu CaMO3BITHUX OMUTYBaIbHUKIB YBIMILIIM aHKeTU epeKOHaHb/HAaCTaHOB, SIKi
JIal0Th 3MOI'y OMHUCAaTH, HalpHUKIaJ, K yUUTe/li KOHLeNTyaai3yoTh Liijli OLliHIOBaHHS (Z/1s1 HaBYaH-
Hsl, AJ1s1 TIiI3BITHOCTI, SIK «ipejieBaHTHe» TOLLO) i 5K Lii YsIBJIeHHsI Y3rOJKYOThCS 3 peasibHOIO Tefia-
TOTIYHOMO JiSI/TBHICTIO.

OKpiM OKpeC/IeHUX IpyIl IHCTPYMEeHTIB, iCHYIOTb KOMIUIEKCHI MeTOLUKY, SIKI OXOIUIIOKTh Ofpa-
3y KIJIbKa aCreKTiB [e/JaroriyHoi OL[iHIOBaIbHOI KOMITeTeHTHOCTI. [IprK/iafioM Taknux MeTOJVK € iH-
CTpyMeHTapili iHBeHTapu3arlii OI[iHFOBaHHs B Kiaci (Mogoto opueiHaty — Approaches to Classroom
Assessment Inventory (DeLuca et al., 2016); dani — ACAI). ACAI no6ynoBaHo 5K iHCTpyMeHT, 110
TOEJHYE CLIeHapHO Opi€HTOBaHI 3aBjaHHA (11’SITh TUIOBUX JW/IeM), CAaMOOLIIHKY BMiHb I caMoaHa-
J1i3 mipiopureTiB TpodeciiiHoro HaByaHHs. [lepia yactiHa iHCTpyMeHTapito oxorutoe 20 3aB/iaHb
(’ATh cLieHapiiB 3a KOXKHUM i3 YOTUPbOX TeMaTUYHUX aCIeKTiB: «LiiJli OL[iHIOBaHHS», «IIPOLIeZyPU»,
«CTIpaBe/yIMBICTb», «BUMIpIOBa/bHa TPAMOTHICTh»). IlIkaa BifnoBizeli nepegbauae BUOIp BunTe-
JieM IoLi/TIbHOTO, Ha MOro AYMKY, BiMIOBIJTHO /10 KO>KHOTO CLIeHapito MiJxo[y OLjiHIOBaHHS (OLIiHIO-
BaHHS HaBUaHHS, /I/I1 HABUYAHHS, K HaBUaHHs) i3 ypaxyBaHHSIM XapaKTepUCTUK MeTO/IB OLliHIOBaH-
Hs1 (HaZiiHICTD / BamigHICTD / AudepeHIiiariis / KOMyHiKallis). B iHIITi YaCcTHHI ONMUTYBa/IbHUKA BUH-
TeJlb OL[iHIOE CBili piBeHb KoMrieTeHTHOCTI (6asamu Biz 1 70 5) i BU3Havae BiacHi moTpedu. ABTOpU
HaBOZATH [10YATKOBI /J0Ka3M Ba/liJHOCTI / HaliIHHOCTI IHCTpyMeHTapito Ta rno3utiionytots ACAIT sk
3acib i A1 JocyTimpKeHs, i i agpecHoro npodeciifHOro po3BUTKY, 30KpemMa 4epes iHAuBiyabHe
nipodimroBaHHs migAxoAiB 10 oriHroBaHHs (DeLuca et al, 2016).

OTKe, CaMO3BIiTHI IHCTPYMEHTH B KOHTEKCTI OLiHIOBAaHHSI BUMTE/TIB [IAl0Th 3MOTY 3i0paTu pi3-
HOOiuHYy iH(OpMaIlil0 PO iXHIO MearoriuHy AisnbHICTb. Pa3oM 3 TUM BapTO 3ayBa)KUTH, IO Ca-
MO3BITH UyT/IHBi 0 eeKTy coljiasbHOI OaXKaHOCTI ¥ CITiIbHOMETOAHUX 3CYBiB, TOMY iX CJTifi PO-
€KTYBaTH U iHTEpPIPeTYBaTH 3 ypaxXyBaHHSAM OOMeXeHb i JIOTIOBHIOBATH He3aJIeXXHUMH [KepesiaMu
nmaaux (Podsakoff et al., 2003; AERA, APA, & NCME, 2014).

[TommpeHicTh IHOT0 K/IaCy iHCTPYMEHTapito I OL[iHFOBaHHS TTPOodeciiiHol MisTbHOCTI BUU-
TeJiB, MONPU HOTr0 HeZl0/IiKK, MOXKHA MOSICHUTH KiZTbKOMa YMHHUKaMU. Bifomo, 1110 fekiapyBaHHS
MeBHUX OCBITHBO-TIOJIITUYHUX I10JIOXKEHb B OCBITHIX JOKyMeHTax (CTaHZapTax, HaBuaJbHUX IPO-
rpamax, MeTOIMYHHX PeKOMeH/aLlisIX) He € 3allOpPYKOIO IX peasiisalil y WKinbHIN npakTuLii. [Ipuuu-
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HaMu pO30KHOCTEH MK «ITO/TITUKOIO Ha Tiarepi» Ta «IOJTiTHKOIO B /Iii» MOXKYThb OyTH sIK OpraHisa-
L[ilfHi 0OMeXXeHHsI, TaK i peKOHTEKCTYyasTi3aLlisi OCBiTHIX MOMOXKeHb (iHTeprpeTarlisi) Ha PiBHi LIKOMH
(Ball et al., 2012; Coburn, 2005; Spillane et al., 2002). KirouoBuM areHToM Iji€l iHTeprpeTarii
BUCTYIA€ BUMTENb, 30KpeMa HOro J0CBifl, TEPeKOHAHHS Ta CTaB/IeHHS [0 3MiH, 110 BU3HA4YaoTh,
sIK i um B3arasi OyqyTh iHTerpoBaHi iHHOBawii B ypok (Fives & Buehl, 2012; Pajares, 1992; Fullan,
2007). Tomy OL{iHIOBaHHSI KOMIIETEHTHOCTi (30KpeMa 3HaHb TPO OLiHKOBaHHS) came Mo cobi He
rapaHTye Hi IKICHOI OLIiHIOBa/IbHOI IIPAKTUKK, Hi iMIIeMeHTAaL|il HACTaHOB OCBITHIX [JOKYMEHTIB.
OJHaK OCKINIbKY B paMKax Cy4aCHMX ITiJIXO/iB OLiHFOBa/IbHa KOMIIETEHTHICTb PO3IVIAa€ThCA K M0-
€/IHAHHS 3HaHb, YMiHb, TTePeKOHaHb i KOHTeKCTHUX yMOB (Brookhart, 2011; Popham, 2009; Xu &
Brown, 2016; Pastore, 2023), BUKOPHUCTaHHsI CAMO3BiTiB yUUTe/IiB € BUTIPABJAHUM CI10CO60M (ikcy-
BaTH (PaKTUYHUI PerepTyap i YacTOTy OL[HIOBAJIbHUX /il Y K/1aci 3 MeTO BUBYEHHS 0COOIMBOCTEH
IXHBOI OL[iHIOBaIbHOI JiSI/TIBHOCTI.

®opmyII0BaHHA [iyied crarTi. EXcriepuMeHTaibHe 10C/TiKeHHs, BUCBIT/IeHe y CTarTi, Oy/io
CTPSIMOBAHO Ha anpobariito CaM03BiTHOrO ONUTYBA/IbHUKA OL[iHIOBA/IbHOI KOMITETEHTHOCTI BUMTEJTIB
B YKpaiHCBKOMY OCBITHBOMY KOHTEKCTI 3 METO0 ToINepeAiHbO0I OL[iHKM HOro BiJTIOBIHOCTI K/IHOUO-
BUM IICHXOMETPUYHUM BUMOraM (BHYTPIILHS y3rOJpKeHiCThb, CTPYKTYPHA Ba/liJHICTB) Ta y3rojpke-
HOCTI 3 BaJTi/JOBAHUMH iHCTPYMEHTaMH OIliHIOBaHHS MPOodeCiiiHO KOMIIETEHTHOCTI BUMTEJTIB.

MeToauKa JOCTiHKeHHs

TeopemuuHe niorpyHms. OCHOBHi TeOPeTHUKO-TICUXOJIOTiUHi 3acajy, Ha SKUX 0a3yBasocs po3-
pOOJIeHHsT OTIUTYBAJIbHUKA, BH3HAYAIMCS THM, 10 MPoQeciiiHa KOMIETEHTHICTb He € IepesiikoMm
(hikcoBaHUX MTi3HABa/IbHUX i aQ)eKTUBHUX KOMITOHEHTIB, a (POPMYETHCS, HATOMIiCTb, BiJTIOBiZIHO /10
CKJIaJHOT CHUCTeMH «CIJIETEHUX pa30M TPHIYIIEHb i MepeKOHaHb PO Te, M0 BaKIUBO POOHUTH»
(Shepard, 2017, p. XXII). 3 orsiiy Ha 1je TEOPETUYHUM TTiJIPYHTSIM BUBUEHHS MOJ[eJIel MisTbHOCTi
BUHMTEJTiB MOXe OyTH JOCTi/pKeHHs Cy0’ ekTUBHUX Teopili (Groeben et al., 1988). Cy6’ekTrBHi Teopil
— Lle MeHTaJIbHi CTPYKTYPH, sIKi CyTIPOBO/PKYIOTh ab0 Iepe/iytoTh eBHUM [isiM i, TAKMM YUHOM, Ke-
PYIOTB Zisi/IbHICTIO 0C0o0H, sika ii mpoBaauTh (Pohlmann 2009, p. 54). BoHM 0XOIUTIOIOTH 3HAUeHHS,
KOHLIETILIiT, TpaBK/ia, MEHTabHI 00pa3y, yrnono0aHHs i MepeKOHaHHs, 110 JAl0Th 3MOTY BUUTESM
TIPOEKTYBATH Tporiecy BUK/ajaHHs i HapyaHHS (Epp, 2018). To6To po3yminHs BunTesnem ¢yH/a-
MEHTa/IbHUX KOHIIEMI[ili i MpolieAyp OLiHIOBaHHS MOXKe BIUTMBAaTH Ha OCBITHI pimenHs (Popham,
2011, p. 267). OTxe, 3HaHHs Ta ysIBIeHHs, 3700yTi i copmoBaHi B mporieci mpodeciliHoi miaro-
TOBKH Ta MOJAJIbIIOr0 HaOyTTs JOCBiy BUMTE/Is, BIVIMBAIOTh He JIMILe Ha CIIPSIMOBAaHICTh HOro [iH,
a i Ha OCBITHIO MpakKTUKy 3arajioM (Brown, 2012). I, HaBnaku, — oKpeMi Aii i Jis/IbHICTb BUMTEJIS
3arajioM € BiZloOpa’keHHsIM MOT0 ysB/IeHb i TIepeKoHaHb, COPMOBAHUX MPOTITrOM HaOyTTs JOCBinY.

Y KOHTeKCTi OLiHIOBa/bHOL [iS/IbHOCTI LIIIKOM IMOBIDHO, 10 Ha [0BEAIHKY BUWTeJIs BILIU-
BaTUMe CIIPUMHSATTS HUM KOHKDETHHX aCIeKTiB OLiHFOBaHHS (HampuK/az, Liseld abo CKIaJHOCTI
metoauku (I'prBko, 2024), iepekOHaHHs 1110/I0 AOCTOBIPHOCTI pe3y/IbTaTiB OL[iHIOBaHHs Ta/abo iH-
TepripeTarisi poueayp i mporecie ix gocsrHeHHs (Gardner & Galanouli, 2016)). 1i monokeHHs
3yMOBJTIOIOTH HEOOXiIHICTh JOTPUMAaHHS JyabHOTO TTiIX0Y /0 OL[iHFOBaHHS KOMITETEHTHOCTI BUH-
TeniB (ypaxyBaHHS He JIMIlLIe 3HaHb, a i XapaKTePUCTUK IXHBOI Jis/IbHOCTI).

Cy0’exTHBHI Teopii MOXyTb (DOPMYBATUCh SIK HACTIZIOK OOIPYHTOBAaHUX MEPeKOHaHb, HaTpy-
KJ1a/], BiZIMOBiHO 0 0COOKCTOrO AOCRBiny («s1 B)Ke poOMB Iie paHillie, i 1je He CrpaioBano») abo
OyTH BUK/IMKaHUMH HeOOIPDYHTOBAHUMH TTePEKOHAHHSIMMU, HAMPUK/IA[, i3 UyTOK, MOBiOM/IEHb Y Me-
Jlia, HaBisSIHKUX 30BHI ifeanicTHyHUX Mo3uLii Too. KpiM Toro, yuuTesni MOXYTh yCBiZOM/IIOBaTU
abo He yCBiJJOMJIFOBAaTH CBOI [MEPEKOHAHHS II10/[0 OL[iHIOBAaHHs, MMOK/Ia/IeHi B OCHOBI IXHiX Cy0’€k-
THUBHUX TEOPiH, i, BiZIMOBi[HO, MO>XKYTh a0 He MOXKyTh BepbanizyBatu (chopmysoBath) ix (Gardner
& Galanouli, 2016).
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BopHouac BUBYeHHsI [OCBIAY 3a 4OIIOMOIOIO IOBeAIHKOBUX 3allUTaHb I1PO BJIACHY IIPAKTUKY
BUMTeEJISl [Ja€ MOXK/IMBICTh He JIMIle OXapaKTepyu3yBaTH KOHLIeNTyaabHYy MOZe/Ib MOro AisyIbHOCTI,
a ¥ criporHo3yBati MaiOyTHIO npodeciliHy noBefiHKy Ta motpebu (Brust & Hasselmann, 2023).
Pe3y/ibTaTy TaKOTO OMUTYBAHHS HA/IAF0Th L[iHHY iHQOpMaLlito [1s1 po3p0o0O/IeHHs MOMITHK i peKOMeH-
Jauii oo npodeciiHOro po3BUTKY BUMTEIIB Ta 3aJJ0BOJIEHHS iXHiX MoTpeb (Y KOHTEKCTi 06roBo-
pIOBaHOI MPO06/IeMaTHKK, 30KpeMa, OLIiHIOBa/IbHOT KOMIIETeHTHOCT).

Incmpymenm. AHKeTy (3MICT ONUTYBa/IbHUKA), IPU3HAYeHY i/l BUBUEHHS IPAKTUKKU BUMTe-
JIIB LLIJISIXOM OL|IHIOBAHHSI HUMU 3a 3a/JaHUMU YMOBAMU KOMIIOHEHTIB BJIACHOI OLIiHKOBaJIbHOIL Ai-
SUTBHOCTI, Oy/10 pO3p0o0JIeHO 3 ypaXyBaHHSIM Hal[iOHA/IbHOTO KOHTEKCTY. PO3yMiHHS OLIiHIOBa/IbHOT
KOMITETEHTHOCTI BUMTE/ISI B YKPATHCBKIN OCBiTi 6a3yeThCsi Ha KOMIJIEKCHI HOPMaTUBHO-TIPABOBI i
6a3i (y T. u. 3akoH YKpaiuu «IIpo MoBHY 3arajibHy OCBIiTY»', [lep)KaBHuii ctaHzapT 6a30Boi cepe/-
HbOI ocBiTH?), a KoHuenwis HoBol yKpaiHCBKOI IKO/IM® BCTAHOBIIIOE PUHLMIKA KOMIIETEHTHICHO
Opi€HTOBAHOTO OLiHIOBaHHs (MIPeMeTHOr0, MiKIpeAMeTHOro, ¢hopmyBanbHOro). KomroHeHTH
nipodeciiiHol KOMITeTeHTHOCTI, SIKUMH Ma€ BOJIOJITH yKPaiHChKUU BuMTenb (Y T. U. OL[iHIOBaJIb-
HO-aHaJIiITUUHUH), BiZloOpa)keHo y BiAnoBizHoMy npodecilinoMmy cTaHAapTi4, miAX0qu /10 OL[iHIO-
BaHHS pe3y/bTaTiB HaBUaHHS YYHIB, SKMX BiH Ma€ JOTPUMYBAaTUCh, — y PekomeHpauisx MOH
Ykpainu®.

3a ocHOBy AJ1s1 JOpMyBaHHS 3MiCTy aHKeTH Oy/i0 MPUIHSATO peKOMEH/I0BaHi MaTepHU OLIiHI0-
BaJIbHOI [is/IbHOCTI BUMTeIiB, BUOKpeMJIeHi B PekomenjaLjisix 11100 OLIiHIOBaHHsI pe3y/ibTariB HaB-
yaHHs yuHiB Ta [IpodeciliHomy cTaHzapTi BUuTess, a came:

— TUlaHyBaHHs (BU3HaueHHs Liijield, (OpMyJIFOBaHHSI KpUTEPIiB, JOOUpaHHs 3acobiB OLIiHO-

BaHHA);

—  3[iliCHeHHs OLiHIOBaHHSI (BUKOPUCTaHHSI METO/IB OL[iHIOBaHHS, aZleKBaTHUX LIi/ISIM i CUTY-

auii oLliHIOBaHHS);

— ¢opmyBasibHe OLiHIOBaHHs (BU3HAUaTH MOTPeOU YUHIB, a[JaNTylOuu A0 HUX MPOLIEC HaB-

YaHHSA);

—  MifCyMKOBe OL|iHIOBaHH# (y3arajJbHeHHsI pe3y/IbTaTiB HaBUaHHS);

—  HaJaHHs 3BOPOTHOIO 3B’SI3KY.

Kpim TOTrO, OKpeMi MyHKTH ONMTyBa/JbHUKA COPMY/ILOBAHO 3 ypaxyBaHHsM BUMoOr IIpode-
CiMHOTO CTaHZAPTY BUMTe/s LOJ0 OpraHisaljii caMOOL[iHIOBaHHSI, B3a€EMOOL|iHIOBAHHSI yUHIB, PO3-
BUTKY B HMX HaBMYOK peqUiekcii, a Tako) 3a0e3reuyeHHs] TIO3UTHBHOTO MCUXOJIOTiUHOr0 KaiMaTy
(mobpo3nunmBicTh). TakuM UMHOM, KOHCTPYIOBAHHS LIMX MYHKTIB CIMPAJIOCS Ha Cy4acHi migxopu
10 GhOpPMYyBaJILHOTO OITiHFOBAHHS Ta OILiHIOBAJIbHOI 'PaMOTHOCTI, 3a SIKUMHU TIOBE/IiHKOBI iH[UKaTOpH
PO3ITISIIAI0TRCS SIK AApo npakTuku (Brookhart, 2011; Popham, 2009; Xu & Brown, 2016).

Ha ocHOBI y3arajibHeHHs [1aTepHiB OLiHIOBa/IbHOI Ais/IbHOCTI BUMTe/Isl, BU3HAYEHUX Y [IpOaHa-
JIi30BaHUX OCBITHIX ZJOKYMeHTaX, BUOKPeMJIeHO Jil, SIKi XapaKTepu3yOThb OLIIHIOBA/IbHY Jisl/IbHICTD
BUUTEJIS:

! BepxoBna Pama Vkpainu. (2020). 3akon VkpaiHu Npo HOBHy 3araibHy CEPENHIO OCBITy. Bidomocmi
Bepxosnoi Paou, 31, ct. 226.

2 Kab6iner MinictpiB Ykpaiuu. (2020). Jeporcasnuii cmanoapm 6az060i cepeonvoi oceimu (Iloctanosa Ne 898).
3 Kab6iner Minictpis Ykpaiuu. (2016). Konyenyis peanizayii oepacasnoi nonimuxu y cepi pegpopmysanns
3aeanvHoi cepednvoi ocsimu “Hoea ykpaincorka wikona” na nepioo oo 2029 poky (Posnopsmxenns Ne 988-p).
4 MinicrepctBo ocBith i Hayku Ykpainu. (2024). Ilpogecitinuii cmandapm «Buumens 3axnady 3azanvnoi
cepeonvoi oceimuy (Hakaz Ne 1225).

° MinicTepcTo ocBity i Hayku Ykpainu. (2024). Pexomendayii wodo oyinioganis pesyibmamis naguamms
3000y6auie ocsimu 6i0nosiono 00 Jlepoicasno2o cmandapmy 6a3060i cepednvoi oceimu (Hakaz Ne 1093).

102



0GY OF 1,
< >

YKpaiHCbKUN neparoriyHnm xypHane 2025e N2 4

1. CraB/ro BiIKpUTi 3anuTaHHs, 100 BU3HAYMTH, YOTO HABUMIMCS YUHi (K 3aCBOIIM Ma-

Tepian).

Amanizyto yuHiBCbKi BiZnoBizi (po60TH) 3 yciM KacoMm.

3aHOTOBYIO HeJJ0JIiIKA B 3aCBOEHHI YUHSIMU Marepiasy, BUsIBJIEHI I1iJi 4aC YPOKY.

3[iMCHIOO OLIiHIOBAHHS 3 MeTO0 BU3HaueHHs TOrO, HaJl YUM MarOTh MOIpaLOBaTH YUHI.

OLjiHIOr0 IIMPOKUM CTIeKTP pe3y/IbTaTiB HaBYaHHS (3HaHHS, BMiHHS) 3a JOTIOMOIO0 OZJHOTO

3aB/IaHHS.

3[iMCHIOIO OLIiHIOBAaHHSA /11 BU3HAUeHHS CTW/IiB HaBUaHHS yUHIB.

7. BUKOpPHCTOBYIO pe3y/nbTaTy OL[iHIOBaHHS YUHIB //1g JIaHYBaHHS MOZA/bIINX YPOKIB.

8. 3aoxouyro yuHiB /10 CaMOOL[iHIOBaHHS JIJIs1 BiICTE)KeHHS IXHBOI'0 MpOrpecy (JOCSITrHeHb) 3a
TeBHUM Tepiof,.

9. 3a0X0uyro y4HIB CTABUTH 3alTUTaHHS B pa3i HeOOXiIHOCTI 1[0Ch MPOSICHUTH.

10. Haguaro yuHiB owjiHtoBatH (cebe Ta iHIINX).

11. CTBOpPIOIO MOK/IMBOCTI /i1 yUHIB OTPUMYBATH BiJJT'YKU Ta KOMEeHTapi Bifj yuuTess i yzo-
CKOHAJ/IFOBAaTUCh.

12. CTBOpIOIO MOXK/IMBOCTI [i/1s1 YYHIB OTPUMYBAaTH BIATYKY Ta KOMEHTAapI BiJi O4HOK/IACHUKIB i
BJJOCKOHA/IFOBaTUCh.

13. BHUKOpHMCTOBY!O OLIiIHIOBaHHSA /11 MOTUBAL[il HABYa/IbHOI JisI/IBHOCTI YUHIB.

14. Hamararoch 3poOUTH OLiIHFOBaHHS IPUEMHUM [IJIs YUHIB MPOLIECOM.

15. BUKOPHCTOBYO OLIiHIOBaHHS [1/1s1 MMiZIBUILEHHS iHTepecy y4HIB /10 poOOTH Ha ypOLii.

16. 3acToCOBYO TBOPUI MiAXOAM 10 OLIiHIOBaHHS.

17. Bubip MeTo/iB OL[iHIOBaHHS 3/iMCHIOI0 BiAMOBiZAHO [0 00CTaBUH (MOXY OyTH THYYKUM/
THYYKOIO).

18. OpraHni30Byt0 OL[iHIOBaHHS TaK, 1100 YUHi YHUKAIU CTPeCy.

19. TloBizomisito TOC/TiZOBHY Ta OCTOBIpHY iH(pOPMaLif0 TIPO YCIiXH yUHiB.

20. BuMiproro I0CATHEHHs YUHIB BiIMOBiAHO [0 iepeaOauyBaHnX (000B’SI3KOBUX) Pe3y/IbTaTiB
HaBYaHHS).

21. [JoTprMYyIOCh TOUHOCTI BUPAXKEHHS B OL[iHI|i KOHKPETHHUX 3HaHb a00 BMiHb yUHSI.

22. 3abe3reuyio OCTOBIPHICT MiZICYMKOBHUX OL[iHOK.

23. OO6roBopIOI0 pe3y/kTaTy OLIHIOBAHHS YUHIB i3 KojieraMmu Iiji uac npodeciiiux 3axofis (Ha
Tie/larorivHuX pajax, ceMiHapax, 3axo/ax i3 MiIBUIeHHs KBasidikariii).

24. OIKCyI0 pe3y/bTaTy OL|IHIOBAHHSI YUHIB Ha KOKHOMY YPOLIL.

25. BUKOpHCTOBYIO pe3y/bTaTy OLiHFOBAHHS Ha OHOMY ypoLji AJisi iHpopMyBaHHS yuHiB PO
HAaBUaJ/IbHI LIIJIi HACTYITHOTO YPOKY.

26. Iadopmyro yuHiB po IXHIO YCHIlIHICTh MTOPiBHIHO i3 Cepe/iHiM pe3y/IbTaToM YChOTO KJlacy.

27. BUKOPHCTOBYIO pe3y/bTaTH OL{iHIOBAHHS /ISl TOTO, 100 3’sICyBaTH, UM AOCSITHYTO Liijied
YPOKY (BUBUYEHHS TEMU).

28. BUKOPHCTOBYIO pe3y/IbTaTH OLiHIOBaHHS (OLIIHKH) [Jis1 pO3’siCHeHHsI OaThKaM YUHiB PiBHIB
IXHIX HaBYa/IbHUX JOCSATHEHb.

kW

o

KoykHe TBep/pKeHHS peCcroH/IeHTH OL{iHIOBa/IM 3@ YaCTOTOK BUKOHAHHS ONMCaHMX Jil y Bjac-
Hili NeflarorivHii npakTuui (Big 1 = HikoMM 10 5 = MOCTIiMHO). BUKOpHUCTaHHS B aHKETi 4aCTOTHOI
mkau Jlaiikepra (Tsang et al., 2017) maso 3Mory KinbKicHUM criocoO0M BUMIPSITH KO>KHY XapakTe-
PMCTHKY OL[iHIOBa/IbHOI Zis/IbHOCTI BuuTesist. Taka omeparjioHasizaliist 6e3nocepeHbo Bigobpaxkae
Te, 1110 B CyYacHil JliTepaTypi BU3HAUA€ThCS SIK «OL[iHFOBAHHS ZIJIs1 HABUAHHSI»: MPAKTHUKA BBA’KAETh-
cs1 hopMyBabHOIO HaCTibKY, HACKIIBKY CBiZIUEHHST TIPO HaBUaHHS pe2y/1sipHO BUMYUaroThCs, iHTep-
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TIPETYIOTHCS i BUKOPHCTOBYIOTHCSI BUMTE/IEM Ta YUHSMH ZJIs1 TIOZla/IbIIMX KPOKiB HaBYaHHS (TOOTO
€ TIOBTOPIOBAHOIO TIOBEJIHKOIO, a He pa30Boto Mnofi€to). Kpim Toro, Takuii mixiz 10 BUMipIOBaHHS
OLIiHIOBA/IbHOI KOMITETeHTHOCTI IPYHTY€ThLCSI Ha IIPUITYLLIeHHI, 1110 caMe YaCToTa peasli3aLlii K/Ixuo-
BUX [Iill y K/1aci BijoOpakae He JiMIlIe MEPEeKOHAHHS BUMTENS, a i peanbHUl piBeHb BIIPOBA/KEHHS
OLIiHIOBAJTbHOI MTPAKTUKU. SIK HaromomytoTh Black & Wiliam (2009), owiHtoBaHHS cTae popMyBasib-
HUM TOZ1, KO/IM MOro pe3y/bTaTh CUCTeMaTUYHO BUKOPUCTOBYIOTHCS /1S yXBaJleHHs] HACTYIHUX Ha-
BUA/IbHUX pilleHb. TaKMM UMHOM, Pery/spHiCTb il — KPUTHYHUN MapKep peasbHOro (hyHKIIOHY-
BaHHS OLIIHIOBaHHS B OCBITHbOMY I1POLIeCi.

[MoxibHy /OTiKy TIOK/Ia/ieHo 1 B OCHOBY Mi>KHapOAHUX AOC/iJHULLKUAX MPOrpaM, TakKUX SIK
TALIS (Mullis & Martin, 2017), me oL[iHFOBaHHS Tle/IarOTiYHUX TTPAKTHK 3iHCHIOETHCS cCaMe uepe3
CaMO3BIT PO YaCTOTy Jili: HaNPHUKIIaJ, K 4YaCTO BUMTe/b 0OTOBOPIOE I1i/Ii YPOKY, 3a/Iyua€e YUHiB /10
pedrnekcii, BUKoprcToBye Kputepii Toirjo. Came Taka (hopMa BUMipIOBaHHS BU3HaHa iHJMKAaTHBHOIO
[I/1s1 IOPiBHSIHHSI OCBITHIX CHCTeM i BificTe)KeHHsI 3MiH y Te/laroriuHii Ky/abTypi.

KpiMm TOro, HaykoBi IHCTpYMEHTH, IUMPOKO BUKOPUCTOBYBaHI y IICMXOMETPUYHUX [OCIIi-
JPKEeHHSIX OLIiHIOBa/IbHOI KOMIIeTeHTHOCTI (Hampukiaj, [HBeHTapu3allis INpPaKTHK OLIiHIOBAHHS
(Assessment Practices Inventory, API (Zhang & Burry-Stock, 2003)), Texx 6a3yt0TbCsl Ha UaCTOTHO-
My CaMOOL[iHIOBaHH|I KOHKDETHUX JIili — 30KpeMa 3aCTOoCyBaHHi pyOpHK, aHasti3i yUHiBCbKUX POOIT,
HaJlaHHI 3BOPOTHOTO 3B’S13Ky TOII0. BogHOUAC BapTO 3ayBakKWTH, 1110 3rigHO 31 CTaHjapTaMu OCBIT-
Hix i ncuxonoriuanx BumiptoBanb (AERA, APA, & NCME, 2014) taka ¢opma OL[iHIOBaHHS € MPH-
WHSATHOIO 32 YMOBU HaJJaHHSI BiJITIOBiIHMX /I0Ka3iB BasliJHOCTI: 3MiCTOBOI (BiJOBiAHICTb 3aBAaHHs
LiJISIM), CTPYKTYPHOI (HasiBHICTh JIOTIYHOI MOgeJi) i Hac/liJKoBOI (KOPHUCHICTh pe3y/bTaTiB). Y Ha-
LIOMY BUIMAZKy 3MICT TBep/KeHb Bi/INOBifla€ HassBHUM TeOpPETUYHHUM MOJessiM (30KpeMa Mogerni
OLiHIOBa/TbHO-aHATITUYHOI KOMITETEHTHOCTI, BiflobpakeHiit y ITpodeciliHoMy cTanaapti BunTess) i
MOKPHYBAE K/IFOUOBI LII/IbOBI aCMeKTH OL[iHIOBa/IbHOI [[i/IbHOCTI.

[HIIIMM BUMipOM BMKOPMCTAHOI B /1OC/Ti/KeHHI aHKeTH CTaB BUMIp (hOKyCyBaHHsI BUMTEJIiB Ha
MEeBHUX JisX, 10 Zla€ 3MOTY BHUSBUTH iXHIO 3HAUYLIiCTh Ta 00’€aHATH y GakTOpH, sKi (GOPMYHOTh
MO/ie/Tb OLIiIHIOBA/IbHOI TiSI/TbHOCTI BUMTETIB.

DopMy/IHOBaHHS 3allUTaHb IIPOIIOHOBAHOI aHKeTH IPYHTYBA/IOCS Ha 3pO3YMIJIOCTI Ta JOCTYII-
HOCTIi CITPUAHSTTS pecrioH/ieHTaMy 6e3 BUKOPHUCTaHHS Crieli¢iuHOi TICHXO0/I0T0-TIefaroriqHol Tep-
MIHOJIOTIT Ta CKOPOYEHb.

OnutyBanbHUK Oya0 3anporpamoBaHo B cepenoBuili Google Forms i peanizoBaHo siK
OHJIAMH-aHKeTy /i1 CaMOCTiHOTO 3alOBHEeHHs (CaMoaJIMiHiCTpOBaHa aHKeTa) Ha 3acajax o0po-
BiJIbHOT y4aCTi yuyaCHHUKIB. 3arUTaHHs aHKeTH OYJI0 MO[aHO B MaTPUUHOMY (hopMaTi 3 MOXK/TUBICTIO
BUOOPY OZIHOTO 3 BapiaHTIB Bi/IIIOBi el 3a 3aITPOTIOHOBAHOO IITKA/IO) YaCTOTHOCTI.

Bubipka gocmimpkenns. Bubipka gocsimkeHHst GpopmyBaiach BUTIAJKOBUM UMHOM. OmuTy-
BaHHS TTPOBOAW/IOCH OHJIalH. Y AOC/TiIKeHHi B35 y4yacTh 349 yuutesiB 6a3o0Boi ko, Po3pa-
XYHKU NPOBeJIeHO /151 224 pecrioH/eHTIB, KOTpi Halaly BiJITOBi/lb Ha BCl 3arMTaHHd aHkeTH. Ce-
peJHil nelaroriyHyui cTak pecroHAeHTIB 25,12 poky (SD = 9,03).

Pe3ynbraru gocripkenHsa. CTaTUCTUYHI PO3PaxyHKH 3/1iiCHEHO 3 BUKOPUCTAHHSIM T1POTpaM-
Hux naketie IBM SPSS Statistics 26 i STATISTICA 12. B o0rpyHTyBaHHi BajIliJHOCTi OMUTYBa/Ib-
HHMKa MU CIIMpasics Ha OaratoBuMipHy pamky fokasiB (AERA, APA, & NCME, 2014; Kane, 2013).

1. KoHTpo/ib 3MiCTOBOI Ta KpUTEpiasbHOI BajIifHOCTI Oy/10 37iHiCHEHO Ha eTarti po3po0/eHHs
aHKeTHU.

2. HagiiiHicTb iHCTpyMeHTY OyJ10 OL{iHeHO IIJIIXOM aHaJli3y BHYTPIIIHBOT y3ro)KeHOCTi MeTo-
JOM po3wierieHHs Ta obuncieHHs: a Kponbaxa (Cronbach, 1951). 3a pe3ynbratamu aHasisy oTpH-
MaHO BHUCOKUM TIOKa3HUK HaziHocTi (Cronbach’s a = 0,89), 110 CBiunThL MPO AOCTaTHIO TOMOTEH-
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HICTh ONUTYBa/IbHMKA (aHKeTa BBAXKAETHCS HA/IIMHO0 38 YMOBH BUCOKOI KOPeJIALii Ta IPUHHATHOIO
3HaueHHs1 & Kponbaxa > 0,7 (Nunnally, 1967; Streiner, 2008)).

3. [Jo6 mpoaHasi3yBaTd SIKiCTb CTPYKTYPU aHa/Ii30BaHOTO iHCTPYMEHTY CaMOOL[iHIOBaHHs
nipodeciliHOT OL[iHIOBAILHOI KOMIIETEHTHOCTI BUMTeIB, Oy/10 MpoBe/ieHO (akTOpHUH aHasi3. Pak-
TODH BU3HAYEHO METOZOM rojioBHUX KomroHeHT (PCA) mic/isi obepranHs Varimax. Lledi meToz nae
3MOry 3’5ICyBaTH, Y4 YTBOPIOIOTh YCi TBePJKEeHHS B aHKeTi €IMHUN Y3rofi)KeHnii BUMIp (OZHOBUMIp-
Hy CTPYKTYPY), Y4 PO3KpHBaIOTh KiJbKa OKPeMHUX acCIeKTiB OL|iHIOBa/JbHOI NMpakTUKA. CyMapHUi
npoueHT gucnepcii 60,58%. 3a pe3ysnbTaramu BU3HaueHuX 3HaueHb KMO (KpuTepili afjeKBaTHOCTI
Bubipku Katizepa — Maepa — OJikina) Ta Kputepito cepuuHocTi bap/era migTBeppkeHo a/jeKBar-
HIiCTh JJaHUX JI7Is1 TIPOBe/IeHHs (paKTOpHOTo aHami3y (Tabm. 1).

Tabnuis 1. Pe3ysibTaTi aHaTi3y a/|eKBaTHOCTI AaHUX /ISl IPOBeieHHA (aKTOPHOT0 aHAIi3y

Amnaui3 agekBataocti 1anux KMO and Bartlett’s Test
Mipa anexBarHocti BuOipku Kaiizepa — Maepa — Onkina (KMO). ,867
Kpurepiii chepuanocti baptinerra Chi-Square 1971,31
Df 378
Sig ,000

Pe3ynbTaTy MOKa3asiy, 10 Tepiiia roJioBHa KOMIIOHeHTa 06’ eanye nutanus 8, 9, 10, 11, 12 ankeTtu
(dakTopHi HaBaHTaXKeHHs > 0,5; mosicHIOBasbHa aucrepcis 10,9%) Ta nosicHrOe npubnusHo 27%
yciei BapiatuBHOCTI Bigmosigeit. 3a Jolliffe (2002), kommoHeHTH, sIKi 1osicHIOIOTE 1ToHA, 10—-15%
JMCTIepCil, € 3HaUYIUMH i MOXKYTh BiZloOpa)kaTH KJIFOUOBi HanpsiMy B jaHuX. ToMy Taki pe3y/nbraTi
CBifluaTh TIPO HASIBHICTH B OMUTYBAaJbHUKY CIT/IbHOTO 3MiCTOBOTO Siipa — BCi MyHKTH (3aITUTaHH)
OB’si3aHi Mi>K c00010 i BiZjloOpaXkatoTh LITICHY MO/Ie/b OL[iHIOBA/IbHOI Jis/IbHOCTI. [HIIUMYU C/10Ba-
MU, TpUOTU3HO UBEPTH YCiX Bi/IMOBijel Ha 28 MyHKTIB (3anyTaHb) MOXKHA TIOSICHUTU €UHUM «(haK-
TOPOM», TOOTO BCi Lji MyHKTH MarOTh JeMl0 CrijibHe. Y BUKOPUCTAHOMY OIUTYBAa/IbHUKY Oi/bIIiCTh
BiJJIOBizlel1 YaCTKOBO CTOCYIOTHCsI ()OPMYBaIbHOIO OLIiHIOBAHHS, TOX Lie i € spo.

[Teprui 1’ sITh KOMITOHEHT (BUOKpeMJIeHHX (DaKTOpiB) y Cymi MOsiCHIOIOTh Maibke 49% pucriepcii. Lle
03Hauae, 110 iIHCTPYMEHT Ma€ HaraTOBUMipHY CTPYKTYPY i OXOIUIIOE IIIOHAalMeHIlIe KijlbKa 3MiCTOB-
HO BigmiHHMX HarpsiMiB. 3rizgHo 3 Costello & Osborne (2005), cTpyKTypa iHCTpyMeHTa, sIKa MiCTUTb
TIOHa/, TPY — YOTHUPHY 3MICTOBHO iHTEpIpeTOBaHUX KOMIIOHEHT, 3a3BHUall € My/IbTUPO3MipHUM KOH-
cTpykToM. Taka CTpyKTypa € TUIIOBOIO /i/IsI iHCTPYMEHTIB, 1110 OIMCYIOTh KOMILIEKCHI rpodeciiini
komreteHTHOCTI (Costello & Osborne, 2005; Jolliffe, 2002), agke MpakTUKY OL[iHFOBaHHS y KJaci
MaroTh O[HOYACHO KOTHITUBHUH, eMOL[iiHHN, COL[ia/IbHUH i TIPOIeAyPHUN BUMIipH.

Takum unHOM, pe3yabratd PCA miiTBepAKyIO0Tb, 10 3allPOIIOHOBAaHA aHKeTa Ma€ BHYTPILLHIO
JIOTiKy ¥ MOCJ/Ii/IOBHICTb (3aBJSKU MEPIIiii KOMIIOHEHTI), BifjoOpa)ka€ Pi3HOMAaHITHICTb MPaKTUK i
MiJXOAIB, SIKi XapaKTepPU3yIOTh OLIHIOBAJIbHY Jis/IbHICTb BUUTEJIS.

BuHCHOBKHM Ta NepCIeKTUBH NMOJA/IbIINX JOCTiKeHb. Pe3ynbTaTy anpobaliii onuTyBaIbHU-
Ka 3aCBifuu/d, 110 aHa/Ti30BaHUM iHCTPYMEHT € TICMXOMEeTPUYHO HaZilHUM i 3MiCTOBHO peJieBaHT-
HUM iHCTPYMEHTOM il BUMIDIOBaHHSI OL[iHFOBAJIbHOTO CK/IaJHUKA TPOGeciitHoi KOMIIeTeHTHOCTI
BUMTEJIB. Y KOHTEKCTi yKpaiHCHKOTO OCBIiTHBHOTO ITPOCTOPY MOT0 MOYKHA BUKOPHCTOBYBAaTH SIK aB-
TOHOMHUH [liarHOCTUUHME 3aci0 y (opmari caMOOL[iHIOBaHHSI i IK KOMIIOHEHT MYJIBTH/[0Ka30BUX
CHCTeM OLIiHIOBaHHs Ta npodeciiiHoro po3BuTKy BuuTtenis. OfHaK AJ1s TIOBHOI Bajtifu3atiii po3ris-
HYTOTO iHCTPYMEHTY JOL{iJIbHO I0JaTKOBO TIepeBipUTH TiATBepIKyBaibHY (hakTopHy Mozems CFA
(Confirmatory Factor Analysis), iHBapiaHTHICTb BUMIpIOBaHHSI Mi’K Di3HUMH TPyIlaMH BUUTEJTiB
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(peaMeT BUK/IaJ@HHS, CTaX TOIO0) i TecT-peTecT cTabinbHOCTI (CTabibHICTL pe3y/bTaTiB uepes
TMeBHi YacoBi MPOMIKKY BUMiPIOBaHBb), L1I0 MOXe OyTH MpeMeTOM MOAAbIINX [0CTiKEHb.

IcToTHIM 0OMeE)KeHHsIM arfpoOOBaHOTO ONMUTYBAIBHHUKA € BeJMKA KilbKiCTb 3aluTaHb, Ha SIKi Ma€e
Bi/iroBiCTH BuMTe/b. Bi/iNOBizli Ha HKX MOTPeDyOTh Oarato yacy, CyrpoBOPKYIOThCS PO3CiFOBaHHSIM YBa-
' Ta MOXKYTb TIPU3BECTH [0 COL{ia/IbHO Da’KaHMX Bi/rOBizel 1 CrilbHOMETOqHUX 3CyBiB. HaaMipHiCTh
KiJTbKOCTI 3alTaHb TiJTBEPPKYETHCS TAKOK HaZIMIDHO BE/TMKUM KOe(il[iEHTOM BHYTPILIHBOI y3rofpKe-
HocTi (0,89). OnHKM i3 HampsIMIB TIOAA/IBIIMX HAYKOBUX MOLIYKIB Mae OyTH CTBOPEHHsI CaMO3BIiTHOTO
OINMUTYBA/IbHUKA /11 BUUTEJTIB i3 MEHIIIMM TepesiikoM iHIMKaTopiB CaMOOL[iHFOBaHHsI, 11j0 TOTpedye Te-
OPEeTHKO-TIeIarOriyHOr0 OOTPYHTYBAHHS HOrO CTPYKTYPH Ta 3MICTY, €KCIIePMMEHTa/IbHOI Bajliin3aliii B
YMOBaXx peaslbHOI0 HaBYa/IbHOIO I[IPOLIeCY 3 BUKOPUCTAHHAM Cy4aCHUX METOAUK J0C/IHKeHHS.
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EXPERIMENTAL APPROVAL OF THE SELF-REPORT QUESTIONNAIRE FOR
EVALUATING TEACHERS’ ASSESSMENT LITERACY

Abstract. The article presents the results of an experimental study aimed at piloting a self-re-
port questionnaire of teachers’ assessment competence in the Ukrainian educational context. The
study is motivated by the need for reliable instruments to diagnose and develop teachers’ profession-
al competence amidst school reform.
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The chosen experimental procedure for piloting the self-report questionnaire aimed to establish
its compliance with key psychometric requirements (internal consistency and structural validity)
and its alignment with validated instruments used to evaluate teachers’ professional competence.

Data were collected via an online survey. The instrument consisted of 28 statements in a matrix
format, with a 5-point frequency Likert scale. The items targeted the frequency with which teachers
perform key actions related to assessing students’ learning outcomes. In total, 349 lower-secondary
teachers completed the questionnaire; 224 complete responses were included in the statistical anal-
ysis. Data processing (descriptive statistics, reliability estimation, factor extraction) was carried out
in IBM SPSS Statistics 26 and STATISTICA 12.

The results indicate that the instrument is psychometrically reliable and substantively relevant.
Content validity was ensured by aligning the items with national guidelines (the New Ukrainian
School framework, the Professional Standard for Teachers, and Ministry of Education and Science
recommendations on student assessment). Internal consistency reached Cronbach’s o = 0.89, evi-
dencing sufficient homogeneity. Principal Component Analysis (PCA) showed a multidimensional
structure encompassing several conceptually distinct domains — typical of tools that capture com-
plex professional teaching competencies, including assessment competence.

The findings support the use of the questionnaire as a stand-alone self-assessment tool and as a
component of multi-evidence systems for teacher evaluation and professional development. Future
research will focus on the deeper validation of the instrument, the development of a short form, and
the integration of the instrument with classroom observation protocols to support targeted teacher
professional learning.

Keywords: assessment activity; assessment literacy; pedagogical competency; self-report
questionnaire; teachers’ evaluation.
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