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TEACHER WELL-BEING AS A COMPONENT OF PEDAGOGICAL
SUSTAINABILITY IN TIMES OF WAR: EVIDENCE-BASED
APPROACHES IN UKRAINE

Abstract. The full-scale war in Ukraine has profoundly affected the educational system,
leading to significant transformations in the organisation and implementation of the teaching and
learning process. Regular interruptions, caused by air raid alerts, displacement to shelters, and power
outages, have resulted in the loss of instructional time and complicated the maintenance of teaching
quality across all forms of education. Under such conditions, teachers are required to demonstrate a
high level of pedagogical adaptability to ensure instructional continuity and effective interaction with
students. At the same time, increased professional workload, resource constraints, and prolonged
crisis conditions negatively impact teacher well-being, which is a crucial pedagogical condition
for sustaining teaching effectiveness. Reduced well-being undermines teachers’ capacity to plan,
deliver, and adapt instruction, weakens pedagogical communication, and ultimately affects students’
academic engagement and learning outcomes. Under these conditions, the issue of preserving
pedagogical sustainability becomes particularly relevant, as it involves not only organisational
stability but also the preservation of effective teaching practices, professional engagement of
teachers, and the continuity of pedagogical interaction. Teacher well-being in this context should be
considered not as an individual characteristic, but as a systemic pedagogical resource that supports
the functioning of educational institutions in crises. The article aims to conceptualise pedagogical
sustainability as the ability of an educational system to maintain the quality and continuity of teaching
in crisis conditions, and to substantiate teacher wellbeing as one of its key components. Based on a
theoretical analysis of pedagogical and psychological literature, as well as a comparative analysis
of scientific approaches, the study systematises evidence-based educational practices aimed at
supporting teachers and enhancing the sustainability of the educational process in wartime Ukraine.

Keywords: teacher well-being; pedagogical sustainability; instructional continuity;
pedagogical interaction; crisis education

Problem Statement. Currently, there’s been a growing focus on educational quality and
the implementation of an individualised approach to learners’ development at different stages of
schooling. Educational reform ultimately comes down to one key factor: the teacher’s psychological
well-being, which is a prerequisite for effective pedagogical activity. Teachers need to be in a good
headspace to create classrooms where students feel safe and supported, which helps students actually
learn new things, encourages active participation, and allows students to express their opinions
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without fear of making mistakes, which is essential for their personal and academic development.
The study of factors influencing teachers’ ability to achieve and maintain psychological well-
being, a prerequisite for sustainable professional and pedagogical performance, is therefore highly
relevant. Ukrainian teachers are facing unprecedented challenges during wartime while performing
their teaching duties in extreme circumstances. Constant alertness, increased responsibility for
students’ safety, and the need to ensure instructional continuity put enormous stress on teachers. In
this context, ensuring teachers’ psychological well-being should be considered a key pedagogical
condition for maintaining teaching effectiveness, the quality of pedagogical interaction, and the
sustainability of the educational process. Accordingly, it is essential to identify the professional
and pedagogical characteristics that enable teachers to perform their duties effectively in crisis
conditions, as well as to determine educational strategies and practices that support teachers and
enhance pedagogical sustainability.

Recent research and publications analysis. The analysis of scientific literature suggests that
teacher psychological well-being serves as a crucial pedagogical condition for effective professional
performance and the sustainability of the educational process in wartime conditions. (Dreer, 2023;
Ozturk, Wigelsworth & Squires, 2024; Mo, 2024; Mao & Zhang, 2025; Kurrle & Warwas, 2025;
Dreer-Goethe, 2025; Bohdan, 2025). Modern educational environments place increased demands
on teachers, requiring not only subject and methodological competence, but also emotional
stability, adaptability, and the ability to maintain constructive pedagogical interactions under stress.
(Bondarchuk & Pinchuk, 2023; Kryvoshei, 2025).

The influence of teacher well-being on the educational process is manifested through several
interrelated pedagogical factors. First, teacher well-being is closely associated with motivation and
professional productivity, enabling effective lesson planning, the use of innovative teaching methods,
and sustained student engagement. Second, emotional stability enables teachers to provide adequate
pedagogical support to students, thereby contributing to a safe and inclusive learning environment,
which is particularly crucial in crisis contexts. (Romanovska & Novak, 2024; Gamez-Genovart et
al., 2025).

Third, higher levels of well-being facilitate creativity and instructional innovation,
supporting the development of students’ critical thinking and adaptability. Ultimately, a favourable
psychological climate among teachers fosters collegial cooperation and professional exchange,
ultimately enhancing overall teaching quality. (Lu, Xu & Tian, 2025).

The Aim of the Study. Despite the difficult situation in Ukraine caused by Russia’s armed
aggression, the provision of educational services remains one of the priorities of modern education.
During wartime, the academic process has adapted to new realities, taking into account all the
complex challenges and security situation Rybinska, Y., Sarnovska, N., Kholmakova, Y., Nikolaieva,
T., Burkalo, T., & Kuznetsova, A. (2023). After reviewing the research on this topic, the study
examines the characteristics of teachers that contribute to their well-being in wartime conditions
and outlines pedagogical practices aimed at supporting teachers and maintaining teaching quality.

Research Methods. The study employs a qualitative theoretical analysis, based on the
analysis and synthesis of scientific sources in the field of education. Research methods include
theoretical analysis of pedagogical and psychological literature, comparative analysis of scientific
approaches to teacher well-being and pedagogical resilience, and summarisation of research findings
related to educational practices applied in crises.

In addition, methods of systematisation and conceptual analysis were used to identify key
pedagogical characteristics that contribute to teacher well-being and to justify educational strategies
and practices aimed at supporting teachers and maintaining the quality and continuity of education
in wartime. The selected methods allowed for a comprehensive study of teacher well-being as a
pedagogical condition for the sustainable functioning of education.

Research Results and Discussion. The psychological well-being of teachers plays a key
role in the successful implementation of their professional activities. The modern educational
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environment places high demands on teachers: not only mastery of the subject and methodology, but
also the ability to empathise, respond flexibly to the needs of students, manage emotional stress and
maintain inner stability. (Bolotnikova et al., 2023). In these conditions, the psychological state of a
teacher becomes not just a personal issue but an essential professional resource. In this article, it has
been examined why teachers’ psychological well-being is a crucial factor in a successful educational
process and what measures can be taken to enhance it.

The influence of teachers’ psychological well-being on the educational process can be
expressed in the following factors:

e Motivation and productivity.

Teachers who experience psychological well-being tend to exhibit higher levels of motivation
and interest in their work. They can plan lessons effectively, use innovative teaching methods, and
actively engage with students. In turn, this contributes to deeper learning and improved academic
performance.

e Emotional stability and support for students.

Psychologically healthy teachers can maintain emotional stability in stressful situations,
enabling them to respond appropriately to problems and conflicts that arise in the classroom. They
become a source of support for students, creating a safe and comfortable learning environment
where every student feels important and valued. This is especially important during times of war,
when teachers must provide direct support to their students.

e Creativity and innovation.

Teachers with a high level of psychological well-being are more inclined towards a creative
approach and innovation in the educational process. They actively introduce new technologies and
develop non-standard lessons and teaching methods, which contribute to the development of critical
thinking and creativity in students.

e Relationships with colleagues.

A healthy psychological climate among teachers contributes to improved relationships within
the team. This enables teachers to collaborate more effectively, share experiences, and support one
another. The result is a cohesive team focused on common goals and improving the quality of
education.

Pedagogical Student
Teacher Well-Being Sustainability Outcomes
(psychological state, (continuity (engagement,
motivation, stress of learning, academic
resistance) adaptability, performance,

effective interaction) critical thinking)

Research shows that levels of stress, job satisfaction, emotional energy and personal resilience
directly affect the quality of teaching, the style of interaction with students and the readiness for
innovation. Teachers who are in a state of psychological well-being demonstrate higher levels of
engagement, creativity and ability to engage in constructive dialogue, which has a positive impact on
learning outcomes and the emotional climate in the classroom. Conversely, chronic stress, burnout,
and emotional exhaustion reduce professional competence, lead to formalism in work, and can cause
teachers to leave the profession. Thus, understanding the relationship between a teacher’s internal
state and their professional effectiveness is a crucial step toward creating a sustainable and healthy
educational environment. The primary concept underlying this topic is that the psychological well-
being of teachers is a vital prerequisite for achieving high professional competence. The effectiveness
of teaching activities — from lesson planning to interacting with students and colleagues — is
primarily determined by emotional state, stress resistance, and internal job satisfaction. Teachers
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who feel psychologically stable and supported can demonstrate flexibility, creativity, empathy
and initiative, which directly affects the quality of education. They are better able to cope with
challenges, adapt to change and create a favourable classroom atmosphere that promotes student
development. At the same time, chronic stress, emotional burnout, and lack of psychological support
undermine motivation, reduce concentration, and lead to professional displacement and formalism
at work. Thus, caring for the psychological health of teachers is not just a matter of social support,
but a strategic necessity for improving the quality of the educational process and strengthening
professional competence. The primary concern is that, despite the apparent connection between
psychological well-being and professional competence, the significance of teachers’ emotional
state is often underestimated in educational practice. Teachers face high workloads, constant time
constraints, the need to resolve complex behavioural and social problems among students, and
insufficient support from administrators and society. These factors create a persistent background
of chronic stress, which over time can develop into professional burnout, leading to decreased
motivation, emotional exhaustion, and loss of interest in teaching. In such conditions, even a highly
qualified specialist may lose the ability to interact effectively with students, adapt to new methods,
and demonstrate the flexibility and creativity required of a modern teacher.

At the same time, professional development and certification systems often focus on
formal indicators and subject knowledge, overlooking the psychological aspects of professional
resilience. This results in a contradiction: teachers are expected to be highly competent and engaged,
but the conditions for drawing on their inner resources and maintaining emotional health are not
provided. This problem is particularly acute in the context of war and ongoing education reform,
digitalisation and increasing demands on learning outcomes, which makes the issue of supporting
teachers’ psychological well-being not just relevant, but a necessary condition for the sustainable
development of the educational environment. Addressing the interrelationship between teachers’
psychological well-being and professional competence necessitates a systematic approach aimed at
creating a sustainable and supportive educational environment.

Addressing the issue of the relationship between psychological well-being and the
professional competence of teachers requires a systematic approach aimed at creating a stable and
supportive educational environment. First and foremost, it is necessary to integrate concern for
the psycho-emotional health of teachers into the official policies of academic organisations and
professional development systems. This includes the introduction of regular psychological support
programmes: supervision, training in stress management, emotional self-regulation and burnout
prevention techniques. It is essential to ensure that teachers have access to qualified psychological
support, including anonymous services, to support their well-being. (Bondarchuk & Pinchuk,
2023). It should be noted and emphasised that such centres have recently been established in
Ukraine based on educational institutions. It is also essential to create a safe space for discussing
professional challenges without fear of judgment or repercussions. The management of educational
institutions should foster a culture of support where not only performance is valued, but also human
dignity, emotional well-being and work-life balance. Reducing administrative burdens, distributing
responsibilities wisely, offering flexible schedules, and recognising professional achievements also
play a key role in strengthening teachers’ internal resources. It is equally essential that issues of
psychological well-being have recently been included in teacher training and retraining programmes,
helping teachers to develop skills of self-awareness, reflection and resilience. In addition, it is
necessary to develop horizontal links between teachers to create communities of practitioners where
they can share experiences, receive support and find inspiration. (Lavrysh et al., 2025).

In addition, it is necessary to consider the practical aspects of organising the educational
process, which facilitate the work of teachers and prevent their burnout, while maintaining the
quality of education in wartime conditions. In wartime conditions, the organisation of the educational
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process should be oriented towards reducing excessive professional strain on teachers while ensuring
the quality and continuity of instruction. One of the key strategies is the rational structuring of the
curriculum, including the prioritisation of core learning outcomes and the reduction of secondary
content. Such an approach enables teachers to focus on essential educational objectives without the
pressure of completing an overloaded curriculum.

Flexible scheduling represents another important organisational measure. The use of
shortened lessons, asynchronous learning components, and modular course design enables teachers
to adapt instruction to unstable conditions caused by air raid alerts, power outages, and interruptions
in internet connectivity. This flexibility not only supports instructional continuity but also reduces
emotional exhaustion associated with constant time pressure.

The optimisation of assessment practices is also crucial in wartime education. Shifting the
emphasis from summative to formative assessment, increasing the use of project-based and portfolio
assessments, and reducing the frequency of high-stakes testing can significantly decrease teachers’
workload while maintaining meaningful feedback and ensuring high-quality learning.

Collaborative teaching practices contribute to both pedagogical effectiveness and teacher
well-being. Team teaching, shared lesson planning, and the development of common teaching
materials allow teachers to distribute responsibilities more evenly and reduce individual workload.
Establishing professional learning communities within educational institutions fosters peer support,
exchange of pedagogical solutions, and collective problem-solving.

Finally, the integration of digital tools and blended learning models should be guided by
pedagogical feasibility rather than technological novelty. The selective use of stable, low-resource
digital platforms and pre-prepared instructional materials helps teachers manage their time more
efficiently and avoid additional cognitive and organisational overload. Taken together, these
organisational strategies support teacher well-being as a pedagogical resource and enhance the
sustainability of the educational process in wartime contexts.

Conclusions and Prospects for Further Research. At the current stage of societal
development, in the context of war, new and more complex demands are placed on teachers’
personalities. Insufficient personal resources, inadequate mental regulation by the teacher, and the
impact of prolonged and superhuman stressors can lead to professional burnout. Manifestations of
various levels of professional burnout syndrome require further systematic, planned psychological
work to prevent or minimise them in order to minimise the professional deformation of teachers.
However, even in such challenging circumstances, our country’s teachers strive to remain resilient and
competitive, continually improving and refining their professional skills, developing unconventional
and flexible thinking, creative abilities, and the capacity to adapt to rapid changes in living conditions.
Our teachers continue not only to teach, but also to shape well-rounded, spiritually, intellectually, and
creatively developed personalities who are adapted to the realities of modern life, socially mature,
and successfully assimilate the valuable, normative experiences of generations. Prospects for further
research include deepening the pedagogical analysis of factors affecting teachers’ well-being and
exploring effective educational strategies to ensure pedagogical stability in wartime conditions.
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FOnisa PubiHcbka — 0oKmop nedazoziuHux Hayk, npocpecop,
kagedpa nedazoziku ma oceimHb020 MeHeONICMeHMy, KOMyHAAbHULl 3aK1ad 8uwjoi oceimu
«O0ecbka akademis HenepepeHoi ocgimu OdecbKoi obaacHoi padu», m. Odeca, Ykpaina.
Koso Haykosux inmepecia: nedazozika suwjoi oceimu, npocpecitina ocgima, Memoouka
BUK/1A0AHHS IHO3EMHUX MO8, NCUX0/02is1, Op2aHi3ayis 0C8imHbO20 Npoyecy.

BJIATOIIO/IYYYA BUNUTEIA AK CK/IAJHUK IEJATOT'TYHOI CTIMKOCTI

B YMOBAX BIMHU: TOKA30BO OBIPYHTOBAHI ITIJIXON B YKPATHI

Amnortanis. [ToBHoMaciuTabHa BifiHa B YKpaiHi I/TMO0KO BIUIMHY/IA HA CHCTEMY OCBIiTH, III0
TIPU3BEJIO /10 3HAUHUX 3MiH B OpraHi3atiii Ta 3/iilicHeHHi IipolieCcy HaBuUaHHs Ta BUK/IajaHHsL. PerynspHi
1iepepBy, CIPUUMHEHi CHUTHa/JaMU IOBITPSHOI TPUBOTH, IepeMilljeHHsM A0 OGombocxoBuil Ta
BiJJK/TFOUEHHSIM eJIeKTpOeHeprii, Mpr3Besu /10 BTPaTH HaBYaAbHOIO Yacy ¥ yCKIaJHWIN MiJTPUMKY
SIKOCTi BUKJ/Ia/|JaHHS Y BCiX opMax oCBiTH. 3a TAKMX YMOB BiJ BUNTEJTiB BUMAaraeThCsi BACOKHI PiBeHb
TieJlaroriuHoi ajanTUBHOCTI /y1s1 3abe3reueHHst Oe3repepBHOCTI HaBYaHHS Ta eheKTUBHOT B3aeMOZ i1
3 yuHssMH. BogHouac 36inbimeHHst mpodeciiiHOro HaBaHTa)KeHHsI, 00Me)XXeHiCTb pecypciB Ta TpUBasIi
KPHM30Bi YMOBU HeraTMBHO BII/IMBAIOTh HA CaMOIIOUYTTSI BUMTEIIB, sIKe € BaXK/IUBOIO M1e[aroriuHo0
YMOBOIO /I71 Mi/ITpUMaHHsI e(peKTUBHOCTI HaBUaHHs. [loripiiieHHs caMOTOUyTTs ITiipUBaE 34aTHICTb
BUMTEJIB M/IaHyBaTH, MMPOBOAWTH Ta a/laliTyBaTH HaBYaHHsI, TIOCIA0/IOE Tie/JaroriyHy KOMYHIKarlito
Ta, 3peLITO0, BII/IMBAE HA aKafleMiuHy aKTHUBHICTb YYHIB I pe3y/bTaTU HaBUaHHA. 3a TaKUX yMOB
MUTaHHs 30epeXKeHHsT MelaroriuHoi CTIMKOCTI cTae 0COOMMBO aKTya/lbHUM, OCKIIbKA CTOCY€EThCS
He TiJIbKA Oprasi3aiiiiHoi ctabibHOCTI, a 1 30epe>keHHs] e(PEeKTUBHUX Me/IarOriuHUX TPAKTHK,
nipodeciiiHol 3a/My4yeHOCTi BUMTE/iB Ta Oe3repepBHOCTI rejaroriuHoi B3aemopii. Biaromonyuus
BUMTEJIIB y L{bOMY KOHTEKCTI CJIifi pO3IVIsiiaTy He SIK iHAUBi/lya/IbHy XapaKTepPUCTHKY, a SIK CUCTEMHUM
Te/JaroriyHnui Pecypc, 1o MiATpUMye (QYHKI[iOHYBaHHSI OCBIiTHIX 3aK/a/iB Y KDU30BUX CHUTYallisiX.
L5 craTTa Mae Ha MeTi KOHLIeNTyasli3yBaTH Me/laroriuHy CTiMKiCTh SK 3/JaTHICTb OCBITHBOI CUCTEMU
MiITPUMYBaTH sIKiCTh i Oe3repepBHICTH HABYaHHS B YMOBaX KpH3H, a TakKOX OOIDYHTYBaTH
Gmaromnosyyust BUNTETIB SIK OZIMH i3 il KJIFOUOBHUX KOMITOHEeHTiB. Ha OCHOBi TeopeTHUHOro aHami3y
re/laroriyHoi Ta MCUXOJIOTIYHOI JIiTepaTypH, a TaKoXK MOPIBHSJIBHOIO aHasli3y HayKOBUX MiJXOZiB
JOCTi/PKEeHHST CUCTeMaTh3y€e HayKOBO OOIPYHTOBAHi OCBiTHI MPaKTHKH, CIIPSIMOBaHi Ha MiJTPUMKY
BUMTEJIIB Ta MiJ[BUILIEHHS CTIHKOCTI OCBITHBOTO MpoLiecy B YKpaiHi B yMoBax BiliHU.

KnrouoBi c/10Ba: Onaromonyuusi BUMTEsIiB; TIeJaroriyHa CTiMKiCTh;, Oe3mepepeBHiCTb
HaBUaHHS; [leflaroriyna B3aeMOZis; 0CBiTa B yMOBaxX KpU3u
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